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Preface
The initial thrust for the ensuing work was begun whenthe author was di-

rector of the M-TEPS program at Concordia College, St. Paul. Concurrent
with the establishment of this program, he also waiworking toward a Doctor-
ate at the University of Minnesota under the able guidance of Dr, Clifford
Hooker. In searching for a topic for his dissertatbn, the decision was made to
focus on various aspects of the M-TEPS program. The result was a thesis en-
titled "An Analysis of an Educational Pi-6gram for Non-White Students at Con-
cordia College, St. Paul."

While working on the thesis, it occurred to him that the experience gained
at Concordki and the research necessary to complete his paper would be of val-
ue to othercolleges and personnel engaged in the same type of endeavor. The
important viewpoints of seeing what was-done, of insight into the philosophi-
cal thought behind the program and of the suggestions for improvement could
help those similarly involved to avoid mistakes as they develop programs of
their.own.

Many valuable suggestions were offered along the way. The author wishes .

to express his appreciation to the following people who gave generously of
their time and effort toward the culmination of this work:Di. William A.
Poehler, former president of Concordia College, St. Paul, who, with great in-
sight, was the architect who made a dream into a reality; the Concordia staff,
especially Dr. Mueller, Dr. Otte, Dr. Warnke and Dr. Meyer. Not enough can
be said for the generous patience and forbearance which they showed to the
student initially recruit-ed and later to the outhor as he pursued this work.

Thanks also are due to publisher and editor Clarence Carter of Challenge Pro-
ductions, Inc., for his patience and lielpful suggestions which expanded and
brought into broader focus this entire study.



Introduction:
A Socio-historical
Backoround

Blacks on While Campuses is primarily a publication of the author's 1971
doctoral tlipsis for the University of Minnesota with a post-doctoral follow-up
prescriptive chapter. Thc study focuses specifically on the special Metropolitan
Teacher Education Program Selection (M-TEPS) inaugurated for non-White
students in the summer of 1968 at Concordia-College, St. Paul-, Minnesota.
The analytical investigation offers a typical example of how unskilled the ma-
jority of the predominantly White institutions of higher education have been
in.meeting the needs of the large number of minority students that they mas-
sively recruited for their campuses. The recruitment evolved out of a sense of
overwhelming guilt follpying the assassination of the famed civil rights leader-
Dr. Martin Luther Kini-Jr. in Memphis April 4, 1968. Inasmuch as Dr. Britts
was the coordinator of the M-TEPS program at Concordia College from 1968-
70, he was in a unique position of having been actively involved from the out-
set in the programming guidelines.-Thus, it is understandable that much of his
study concerns itself with the administrative attempts for program implemen-
tation because the success pr failure of any academic undertaking ultimately
depends on the sensitivity and cooperative support that sterns from the institu-
tional hierarchy. This is especially important in private colleges where histori-
cally presidential power tends to be more autonomous than consultative.

Knowing, how.gxer,t-havallithiffelTrilir-eollege were associated in varying
...-_,----degretrrafftTe program, the author did not restrict his questionnaire sam-

pling to the administration but included input froni'ithe academic and non-ac-
adeinic.staff (both White), and the recruited M-TEPS-,students as vr:11 as the
adult college-community advisory group as one tool of measurement for his
prescriptive recommendations. The utilization of suclZ:a broad-based sampling
by the author adds.r.) the intrinsic value of this study for those persons direct-

: ly involved with Black iei-,Wiitnicnt on White college campuses. Graphic illus-
trations from these varied population groups give the reader some visual doc-
umentation as a further evaluative tool.

Maurice W. Britts received his elementary and secondary education in Al-
ton, Ill., where lie wii;: born in 1928. He attended Springfield Junior College,
Springfield, Ill., and St. :ohn's University, Collegeville, Minn., receiving his
B.A.' degree in English froni the latter institution in 1954. His M.A. degree in
educational administration from the University of Minnesota followed a.high
school teaching career in St. LouiS, Mo and service in the U.S. Navy during
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the Korean conflict. It waS' while working towards his.doctorate in education-
al administration-sociology from the University of Minnesota that Dr. Britts
directed uid evaluated the ('oncordia College Minority Recruitment Program,
Becausc he had held positions as a teacher, counselor mid prMcipal, and he
was the project director of the Minneapolis Public Schools' I Ionian Relations
Center. besides holding visiting professorships at Concordia College and the
College of St. Thonizi. 1,0tli in St. Paul), Dr. Britts was highly qualified to
bring the needed extensive multi-educational expertise for an experimental
program Mvolving minority students. Considering that Dr. Britts' entire life
had been spent in integrated schools, he could identify, personally with what
Lerone Bennett has described as the "Reading, `Riting and Racism" of our ed-
ucational system, for one can be certain that Black history week activities or
any other activities geared to the highlighting of the achievements and contri-
butions of Black Americans to western civilization were not then (aii maybe
still not )'part of the Alton, Ill., school curriculum) Dr. Britts also could
bring to the program certain personal memories of the "overt" and "cpvert"
racism so prevalent in northern integrated communities and a knowledge of
the subsequent socio-psychological damage that already has been done to
.Black youths before any of them enter institutions of higher educationsome-
thing M. H. Freeman, a "free- northern Black, in 1859 characterized as 'a ma-
jor cause for the "depreciation of sell-respect in the Colored Child." This per-
spective statement, it must be noted, was in print before the successful 1954
supreme court school desegregativ decision which had been based to a great
extent on this particular concern. In addition, it should be remembered that
Dr. Britts himself had been a Blaek student at a predominantly White, private,
church college, followed by his graduate studieS at the approximately 96 per-.
cent White state University of Minnesota, and that his professiOnal career in-
cluded both teaching and administrative activities in pre- and post-seconth:-.
institutions. Knowing that Dr. Britts could empathize personally with the ma-
jority of his subject population, onc can better appreciate the author's rarely
found insights as he presents his recommendations.

While special recruitment efforts to increase Black students on White cam-
puses reached its "great pressure push" during the 1960s, much of what has
happened and still is happening to Black American college students at these
institutions was foreshadowed before the.Civil War. Despite the fact that for-
mal educathm for Blacks, both "free- and slave, was severely limited by the
aave sy,,,cm, which affected attitudes and legal structures in the north as well
as in the south, a few Blacks did receive their education with Whites. For this
1-easoll, Dr. Britts has given the reader a historical overview of Blacks on White
campuses in the first Lhapter. The graduation of Edward Jones from Amherst
Cdlege Aug. 23,1826 and John Brown Russwurm from Bowdoin College
Sept. 6,1826 offers conclusive evidence that despite the paternalistic and/or
racist obstacles of that era, the ability and determination of Black Americans
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tOr intellectual advancement as a means of self-improvement for themselves
and their race preceded the post-emancipation freedman schools.3 That
Edward.Jones was a Black student front the slave-holding city of Charleston,

Mice isfather, ti-"frecdnian," was a hotel-keeper and caterer, is
further evidence of Black pride and determination against all odds for intel-
lectual improvement.4 Edward Mitchell, a graduate of Dartmouth College in
1828, is said "to have been Colored."5 Carroll Culier gives a similar type state-
ment ccincerning a "supposed Black niatriculating at Western Reserve Univer-
sity in.1832.

As might be expected, the largest antebellum "sprinkling of physical pep-
per" among the White student population was found at Oberlin College:
Blacks rtFpresented live percent of the student body between 1840 and 1860.
According to Charles Wesley, by thc time of the Civil War, it was reported
that Blacks were one-third of the students at Oberlin, which included besides
those numbered among the college student body those of the several prepa-
ratory units.7 Oberlin's establishing policy a admitting students irrespec-
tive of race in 1833 was a radical move on the part of thc college founders,
who were part of the anti-slavery movement. Their "liberalism," which per-
mitted and eneouraged,Blaeks to be involved in the varied w:hool activities,
was, however, suspect by Robert Fletcher, the college's first major historian,
when he wrote of the "tendency among certain persons to emphasize the
virtues and lntellectual achievements among their Colored students and to
lionize them socially as part of the anti-slavery propaganda."8 Considering
that W. E. Bigglestones' 1,971 stuck/of Oberlin from 1865 to.1940 offers sub-,
stimtial documentation that discrimfiuitory.pratAwon;a4rd.off campus were.
the "expected norm" during those post-emancipatiOn years, one gets front'
the anti-slavery enthusiasts an cerie,example of the neo-patemalistic 1960 at-
titude toward Blacks that is so often foonp among the "do-gooders" and
"curiosity diletame" White academijans.)

Ironically, the most amhithms prc-Civil War push for interracial education
took place at Berea College. located in the heart of pro-slavery Kentucky. The
founders of the college, radical abolitionists such as Rev. John Gregg Fee (son
of a Kentucky slaveholder who gralluated from.Lane Theological Seminary,
Ohio), educators John A. R. Rogers (the school's first principal) and E. R.
Fairchild (president of the college from. 1869-89), "insisted that thcir educa-
tional program roust incorporate the total equality of the Negro and a fifty-
fifty -ratio of Black and White students."10 Although no Blacks were admitted
to Berea before the Civil War, this liberal theological stance remained an atti-
tude of Rev. Fee's throughput thc waning years of slavery, the Civil War years,
and 'several decades beyond thc period of Reconstm3tion. Despite prcssures
from the Ku Klux Klan, thc policy of total equality (numerically and other-
wi.se) remained in effect 'at Berea College until 1892 when a new president,
William A. Frost, began to concentrate his emphasis on increasing thc number
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of White Southern Appalacians in the school, Until his death in 1901, founder
Fee fouLtht to keep the schoud to its original commitment to Black students.
but the national racial patterns of complete racial segregation, which President
Frost evidently favored, were finaliad in 1904 when the Day Law Policy was
pending in the Kentucky Legislature to make the coeducation of races illegal
at Berea College) 1 It did not. however. take a court order to make Blacks
aware of the prejudicial ethos that had conic in greater abundance with the
ascendancy nf President Frost. Besides the already established segregation in
living accounnodations and the elhnination of Black students from non-curri-
cular activities, the 1805 refusal by President Frost to grant a professorship to
Berea's only non-White instructor, J. S. I hthaway, left no room for doubt re-
garding their status on that campus. As what seems to have been a conscience-
saving device following the 1904 decision, Berea College officials sent the few
still enrolled Black students to Fisk aml other colleges at Berea's own expense.
With the founding in Berea of Lincoln Institute as a vocational and industrial
school, "more suitable to the needs of Negroes,'' societal myth-building; about
Blacks lowing no need or ability for liberal arts training was achieved.1

Separate Black colleges, one solution to the prevailing negative White reac-

tions toward Black students on their c'amposes. had their inception before the
Civil War in non-slaveholding states and. paradoxically, were established by
Christian denominations. For example, Ashmtm Institute (later designated
Lincoln University) was established in Chester County,.Pennsylvania, in 1854
by Presbyterians. Wilberfore University was established in 1856 by action of
the Cincinnati Conference of the integrated Methodist Church in Ohio with
four Blacks and 20 Whites on its first board of trustees before it was...trans------
ferred to the all-Black African Methodist Episcopal Church in 1863.13 Such
ecclesiastical action in the "free" states toward the development of segregated
educational systems demonstrate how White churchmen and statesmen always
have shifted in their attitudes toward Blacks for political expediency.

Because education is a dependent inter-activity unit of the whole culture,
especially reflective of those values to which it is more closely related, Dr.
Britts' study of the Concordia M-TEPS program cannot be isolated from two
of that school's prime value forces, namely (I) its location in the state of'
Minnesota. and (2) its relationship with the Missouri Synod church body. A
review of pre-Civil War relationships between Blacks and Whites in the state of
Minnesota shows evidence of racial contradictions prior to its entry as a non-
slaveholding state in 1858. The 1850 census of the Minnesota Territory,
'whieh was established hy Congress March 3, 1849, indicated that out of a to-
tal population of 6,077 only 39 were listed as Black. Although they were a
very small part of the total population (according to thalkensus), Blacks al-
ready had blaved an important role in the develppment of the state prior to
its territorial period. Geroge Bonga (b. DnInt h. 1802), the-famous fur trapper
and Indian language specialist of Leech Lake. Minn., was descendant of a

1 0
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Black family of fur traders, who.first Nettled in Minnesota in the late 1700s.
Being fluent in French. English and Chippewa as well as several other Indian
languages, George Bunga served as interpreter in the Lake Superior region, and
was described in 1856 by a Minnesota Supreme Court judge as a-"inan of
wealth and consegnence."14 Ile is credited with completing the 1837 Chippe-
wa Treaty for Governor Cass that opened the laud between the St. Croix and
Mississippi`i=i\lers to settlement, thereby making possible the immigrant set-
trement of the 1840s. That settlement brought about the population in-
crease required by the U.S. government under the Northwest Ordinance or
1787 for the establishment of a territory, which permitted the settlers to
elect a legislature and to have a non-voting delegate in Congress. It was not un-
til this 1837 treaty that a thriving settlement grew up in St. Paul and Still-
water. Though slavery was prohibited in the Minnesota Territory as part of
the Northwest Ordinance., the institution was already a part of the state's his-
tory; Blacks had been brought to Fort Snelling as slaves by army officers as
early as 1820. The nu ist famous one was Dred Scott, who was brought to the
fort hy Dr. John Emerson, an army physician who was stationed there from
1836 to 1838.15 In fact, Dred Scott's wife, Ilarriet Robinson, was sold to Dr.
Emerson by Lawrence Taliaferro. a large slaveholder who was associated with
the post as the Indian agent, so that the couple could stay together. In view of
the fact that Fort Snelling was in the region declared free by the Missouri Com
Compromise. the acceptance and encouragement of slavery at the post offers
one of the many examples regarding racist practices in Minnesota from its pre..
territorial days.

Though legally considered a "free" state with no laws or restrictions against
their entry, there was little, if any, underground colonization activity ill Min-
tiesota and few opportunities existed for those "free" Blacks or runaway slaves
who might have wanted to settle there, Added to these factors was the well-
known anti7Black sentiment in the territory. The sentiment was so uncoil-

, eealed that a Congregational minister in 1858 made it known that he deplored
the fact that southern slaveholders were insultingly bringing slaves to the non-
slave territory, keeping them openlY in bondage without "enough of-the noble
blood of Liberation in Minnesota to protest against such outrage."16 Legisla-
tive laws or 1849-1851 and 1853 barred Blacks from voting in all state elec-
tions. thereby making it impossible for them to serve on juries, hold office or
referee in civil cases. The introduction in 1854 or Black laws that would re-
quire alfpersOnS of color to post bonds of S300 to S500 as a "guarantee of
good behaviour" was considered in the lawmakers' opinion necessary to as-
sure that "no Black idleW as reprcsented to be in the slave states" would be in
Minnesota because they considered Blacks as a race "on the confines of bar-
barism."17 Throughout the 1850s and especiallY following the passage of the
Fugitive Slave Act, the issue of slavery and the status of free Blacks was a de-
bated issue at all territorial conventions. The main argument was that -political
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equality would induce thousands of southern freedmen to enter and subse-
qtwntly- promote social equality which ultitnately lead to.pbysical intimacy be-
tween the races. .18 Thus, it is no surprise that Mitmesota's historical distinc-
tion as having been the first state to offer troops to the Union ill tile Civil War
(which included 104 Blacks) wmtld be considered an example of continual in-
consistencies within a region where many White settlers had brought ra-
cial prejudices with them when coining to the state mi business or for recrea-
tiunal Purposes. A Protest meeting in 1855 ao.ainst the Kansas-Nebraska bill
and a territorial convention of the state's anti-slavery people demanding the
repeal of the Fugitive Slave Act showed that Minnesota's struggle for state-
hood could not be' exempt from the "free-versus-slave issue" or of Negro suf-
frage. Nlany settlers from the east had some 'abolitionists leanings, and those
who already had been act,velv involved in the abolition movement began to
utilize the press and pulpit for their antislavery propaganda. 19

Especially noteworthy was the permanent settlement and founding of:,
town near-St. Paul in 1855 by the internatirmally acclaimed Hutchinson Fam-
ily Concert Troupe.2° This Limous group of musicians had included in their
repertoire from their earliest tours (which started in the 1840s) abolitionists'
songs, many of them composed by themselves. Accounts of their numerous
activities (musical and otherwise) on many abolition programs, including those
of William Lloyd Garrison and Frederick Douglass, were widely written about
in both pro- and anti-slavery news journals. The Minnesota town, named for
the singers, became uric of the first places in the state to respond to the war
call, although to do so would leave few able-bodied men at home. It was evi-
dence that the Hutchinson troupe ltad had an impact on one Minnesota com-
munity which included at that time settlers from Germany as well as persons
from the New England states.

Despite the fact that Minnesota distinguished itself in 1868 by granting vot-
ing privileges to Black males two years before the 15th Amendment was
adopted, Blacks in the state never reached the expected Reconstructionequal-
ity. For this reason, a new statewide organization of Blacks, calling themselves
"Sons of Freedom.- met Jan. I. 1809 at the Pilgrim Baptist Chutch, St. Paul;
their objective was to promote Black self-help, particularly in jobs and trades.
Pilgrim Baptist Church, the lirst all-Black-congregation in Minnesota, was or-
ganized in -1864, following the migration of a group of ex-slaves from Mis-
souri, led by Robert T. 1 lickman.-1 While the state population increased al-
most 78 percent from 1870 to 1880 (many of them were inningrants from
Scandinavia and Germany). the 1880 census lists only 1,564 Blacks among
a total population of 780,773. Considering that most jobs Blacks could get in-
volved menial work and the absence of civil rights legislation, one can under-
stand the reluctance of non-Whites to migrate to a place where de facto scgre- -

gation was a way of life. By the 1880s, one observes a growing protest tradi-
tion among the Minnesota Blacks, with John Quincy Adams, editor of the

xiy
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Black newspaperS't. Paul Western Appeal (1887-1922), as one of the state's
principal civil rights leaders.-- It was through his leadership and encourage-
went that the state's 1885 Public Accommodation Act was challenged in
court by William A. Hazel, a visiting Black architect, who had been refused
lodging at two St. Paul hotels (Astoria-and Clarendon) because of his color.
This became the first major test of Minnesota's civil rights legislation and a

subtle sampling of White community attitudes. As one of the leathoo 01-
gornsts for civil rights in the Upper Midwest, Adams, by me
advocated persistent protest. In spite of some social and
notes the formation of several civil rights organizations 1 h

Afro-American League in 1889. The request of "Negro
Philips of St. Paul in the mid-1890s for a separate cono tiDeaks con-
vincingly of the negative race-relations in the state , aa.-- Due tp the
concentration of Blacks into three urban areas, namely, Minneapolis, St. Paul
and Duluth; there was created for many decades social segregation of the.
Black community that finally necessitated-"open housing" demonstrations in-
1958-60 to*ing an end to such practices74 Further evidence that discrimina-
tion. in the tate remained a continuous factor affecting Blacks during the
1960s, when the census numbered 22,263 Blacks, can be substantiated best
by the need bora 1967 amendment to the 1965 state act against discrimina-
lion in housing,' employment and other public accommodations: This took
place only one year before the Concordia M-TEPS program was initiated.25

Following a Territorial Aet, separate schools were advocated for Blacks by
the increasing influx of pro-slavery and anti-Black groups, causing the St. Paul
School Board to pass a-resolution in 1857 that "when thirty pupils of African
descent should apply for instruction, the secretary of the Board would be au-
thorized to employ a teacher with a salary of thirty-five dollars a month.'6
Though one school was established and remained intact until 1868, it seeming-.
ly was unsuccessful because Blacks reentered White public schools and attend-
ance at the all-Black school was sporadic. Thus, the immediate post-Civil War
attempts to enforce that particular pre-statehood act was short-lived as the
state legislature abolished separate schools on the grounds of "color, social pos-
ititm, or nationality" in 1869. Because of educational expenses, only a few
Blacks could attend. This coupled with attitudes of the dominant race further
added to the sinidl number who took advantage of Minnesota's State Equality
Education laws. It can he assumed that most intellectual pursuits by Minne-
sota Blacks were possible for several decades through various educational pro-
grams sponsored by the three leading all-Black church.congregations in the
Twin Cities. The churches also established literary societies which crossed de-
nominational lines. The teaching of German at St. James A.M.E. church in the
late 1880s gives some clue concerning the large German Luitheran population
and the continuing use of that language among German immigrants and their
descendants. German, therefore, was to some degree beneficial for Black do-

xv
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rnestics and common laborers who might find employment easier to obtain
among that segment of the St. Paul community if they. were able to commu-
nicate to some degree with the Gernian.speaking Minnesotans. Educational ac-
tivities among Black congregations were a direct carry-over from antebellum
"educational uplift- practices which had been a major theme in Black religious
thought.27

According to a news item in the Minnesota Spokesman, the rust Blacks grad-
uated from a St. Paul high school in 1883.2 Though Earl Spangler speaks 'of
the attendance of Black students on both undergraduate and graduate levels
during the period from 1885 at the University of Minnesota: it seems that An-
drew Ililyars' graduation from this institution in 1887 was a first for
racJ!.

19
Ironically, according to one researcher, Israel Crosby, one of the ori,z.i

nal groups of Black families settling in St. Anthony Falls in 1857, suppi.sedly
amassed an extensive estate and bequeathed it to the University of Mimic-
sota.3° With the influx or Blacks lo.the University of Minnesota came the es-

.. tablishment in 1911 of a nationally affiliated fraternity, Pi Alpha Tau, 7'for, the
mutual uplift and benefit or the race.-3 I With the addition of other
Greek-letter organizationS from 1919 to 1924, One can safely accept without
question the fact that Black students at the state university were less than de-
sired, especially. in .nOnlaca deinicact ivi ties.

Concordia College, St. Paul. is one of 16 colleges and seminaries affiliated
with the Lutheran Church-Missouri Synod. Being, therefore, accountable to
that denominationaLbody, the success or failure of Concordia's 1968 bold,
new venture into special minority progrannning muSt to some extent be mea-
sured from the church's organizational structure which historically tends to be
conservative on political and social issues. According to Elton Weishert, a de- .

nominational hi..torian. the Lutheran Church-Missouri Synod traces its roots
from the 1838 migration of Saxons into Missouri.3- In an effort to escape
what he described as "harassment- of those orthodox Lutheran theologians
trying to save.their church from the growing doctrine of rationalistic thought
developing within Lutheran theology, Pator Martin Stephen. with sonie 800
fellow clergymen mid laymen; emigrated to America. The state of Missouri
had been selected because its climate and land were similar to that of Saxony.
To avoid further hostility from the already settled Lutheran German congrega-
tions in St. Louis, then a thriving city, the leaders purchased land in Perry
County, about 110 miles south of that city. When Stephen's leadership came
under attack, Carl Ferdinand Walther, a co-founder of the Christian commu-
nity became the acknowledged leader. As one of' the founders of Concordia
Theological Seminary, St. Louis, 1839, and rounder-editor of Der Lntlwranq,..
in 1844, Walther had made possible communication between the many ortho-
dox Lutheran communities in America, most of' which were located in the
midwestern states.33 Because a questionnaire, circulated by means of Wal-
ther's pub!'cation, showed a desire among the church leaders for the establish.
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ment of a Western Synod. the German Evangelical Lutheran Synod of Nhs.
souri. Ohio and other states, was formally otganized in April 1847. Walther
was'elected president, a position he held from 1847 to 1850 and front 1864 to
1874. During these years and afterwards (until his death in 1887). Walther
served as president and as one of the professors of theology at Concordia Semi-
nary, St. Louis, pastured i-our Saxon congregations there, founded a second
church periodical. Lehr c nod Wire, in 1855 and published many theological
books which kept hin in the forefront tu a Martin Luther doctrinal scholar,
tenaciously retaining the_Emopean stronghold in the denomination. Num-
erous statements by 'Nalther in.1860 "approving slavery on Biblical grounds"
set the doctrinal tone For racial attitudes within the denomination from its in-
ception because he was considered the father" of that church
body.34 At the same time. his disputed leaders' :red a long period of
European domination in the New World clp" , .

Since the early leaderS were ministers h ticated in German
universities.' it is not surprising that among th,,: , projects was the estah-_____
lishment of schools to educate future pastors and teachers for their parochial
day schools. With the admit tanc,1 in 1872 of the English-speaking Lutherans
of Tennessee into the synod, the First challenge to their insistence on the use
of German as the official theological language became an issue in the dentmii-_...
nation. Following this, the synod explored the possibility of starting ofission
work mnong southern Blacks whom they,regarded as part of their church's
-heathen" outreach activities.35 Even Black congregations in the north were
at best step-children within the church because thcy were not able to partici-
pate as full members of the synodical conferences. Despite a breakthrough in
the acceptance of an English-speaking congregation, use of English in services
among the total church body did not really become widespread until the
1890s when the teaching of English was encouraged in synodical schools so
that the pastors could better serve their increasingly English-speaking
congregations_ However, it was not until World War I that a final death blow
came to the German versusiEnglish controversy; to keep them from being a
suspect group, the denomination deleted German from its title and removed it
from all letterheads. Schools were forbidden to teach the German language
and the use of German in homes was discouraged. I-laving officially changed
the synodical name in 1917 became likewise an indication that a New World
focus was about to start within the Missouri Synod denomination,

With the establishment of the totally segregated all-Black Immanuel Luth-
eran College :Ind Seminary at Greensboro, N.C., in 1905, and hav!ng day and
boarding schools associated with their "mission" congregations, the denontina-
lion began to have some limited impact among southern Blacks. The greatest .

success, however, %.vas found in the Black Belt of Alabama where Mrs, Rosa
Young, a Black churchwoman, started several mission schools and congrega-
tional groups in the state.36 In 1944, the name was officially shortened to
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Lutheran Church-Missouri Synod, and with the start of the Lutheran Hour ra-
(Ito broadcast, inembership in the south among Blacks and Whites experienced
a period of unusual growth. Beginning in 194(, the Missouri Synod was con-
fronted more directly at each synodical conference with the race issue because
a resolution at that conference niade it pmcible for Black mission congrega-
tions tObecome members of the synod. Nevertheless, thc term "Negro mis-
sions.".a continual symbol of their second-class status, appears to have been .
retained until. the 1956 convention.

It was during the 1920s that Andrew Schulze, a White Missouri Synod
minister, started what became for him a persistent commitment for over 50
years to rid the denominaticm of its racist attitudes; at the same time, he
worked to bring about equality within the church structure itself.37 His book,
My Neighbors of Another Color, a treatise on race relations in the Lutheran
.Church-Missouri Synod, published in I ().1 -am hased on his personal experi-
ences as pastor of all-Black ,. ';pringfield, III., (1924-28) and St.
Louis, Mo., (1928-47). i ; ti embership as'a "congregation
of over 700 baptized members, consisting largely of thc intellectual'and upper
class of that race."38 Because the editorial board of Concordia Publishg'
House felt,the subject matter treated by Rev. Schulze at the time was "in It
sonic circles controversial," they deemed it unwise to publish it, though add-.

ing "this does not mean that the subject should not be discussed."39 Loans to
Rev. Schulze from lour members of his congregation made publication of the
hook possible through the Augsburg Publishing firm of Minneapolis. Although
the book was loudly condemned by some synodical officers, it was welcomed
and hailed by Black Lutherans and many White pastors serving Black congre-
gations. Starting with his student days at Concordia Seminary in Springfield.
III., in 1920, Schulze had witnessed and openly challenged the Christian con-
tradictions reflected in the seminary and in the surrounding community as it
concerned race relations; for example, no Black seminarians were enrolled at
the school and two setnrate congregations existed in the town on a segrega-
ted basis. He also noted tii.rp.lt unusual practice of non-Black ministers' fami-
lies being members of \Vh ..-ongregations in the same town where their hus-
bands and fathers past ore,: i.be all-Black congregations. Ile was further con-
cerned that these pastors cimwed little,-if any, civil rights involvement for
the Black race in general motionalized with the of civil rights accorded
their own Black members vdthin the communities in which they served as a
spiritual leader.

As chairman of the general conference of churches in the Black communi-
ties from 1930 to 1946, Srhulze made several unsuccessful efforts to integrate
the Missouri Synod parochial schools at all levels as well as personally trying
to open doors into the all-White theological seminars for Black male members--
of his own church. At the same time, he was actively engaged as a civil rights
activist in the communit ).. something he maintained throughout his ministry
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in southside Chicago. 1947-54, before joining the faculty as professor of the-
ology at Valparaiso University in Indiana, a position he held from 1954 to
1968. Along with his teaching duties, he was editor-in-chief of "The Vanguard,"
a publication of the:Lutheran Human Relathms Association of America. Rec-
ognizing paternalistic "liberalism" as another form of racism, Schulze con-
demned a 1V54 meeting of the synod that met to discuss integration in the
parochial schools "without having Blacks in at tendance."40 While a member
of the Synodical Board of Missions from 1946 to 1952, he L,..thered and pre-
sented statistical data as evidence that salary discrimination was being prac-
ticed against Black clergymen and questioned the fact that the decision being
made by the mission board affecting Blacks involved at one time only Cauca-
sians. For several decades, Andrew Schulze was in the forefront for racial and
theological changes within the Missouri Synod, the high point of his social ac-
tivism being in 1962 when he was arrested in Albany, Ga for his participation
in a civil rights demonstration there.

With the founding of Concordia Institute, St. Paul, la 1893, one caii\safely
condndothat there was &Om the outSet a emit i.:uity of those negative racial
attitudes and discriminatory practices towards Blacks that had erninated from
the church's founder, Rev. C. F. W. Walther,..because Dr. Theodore Buenger,---

the school's first president, was a nephew and Student of Walther.41 Born t6
parents who had been part of the Saxon Missouri migration of 1839, it is un-
derstandable that Buenger was thorougitly immersed in the strictest of Ger-
manic Lutheran traditions. When one considers that many of Buenger's pater-
nal ancestors were Lutheran clergymen in Saxony, among whoni was Martini.'
Buengerus, a signer of the 1580 LiMholon Boot f Concord,itame is no doubt
that orthodox Lutheranism perm.:.-r.,;v.TheocloTeBuenger's Rtre-style and pro-
fessional decisions. Buenger's fitth the first parighschool teachers
in the synod and was a teacher at stAW Oil- Immanuel Church in Chicago
when Buenger was born (April 26. 144)-04...-..,v ihe age of 13, Theodore Buenger
entered Concordia at Fort Wayne.1)ir44.,.. remained for six years, and
then transferred to Concordia Thetyliog,,ic.ertinary, St..Louis, where he grad-
uated in 1882, At the time of his :Appoint/701W at the newly established school,
he wasostoring Zion Lutheran Cnrch,i1..P.'.4 tiL He remained as.president of
Conconlia until 1927, though hemtuantiteeT..4, Latin professor untir1943, re-
tiring Ivim that position at the age of .$3. ftria.s reason, most of the already
established conservative policies az--.E attitudes at Concordia continued with
the second president,.Dr. Martin ( i. This was due notonly.to the fact
that Dr,Buenger's physical presen *.tts on the campus throughout all but
three years of President Grachner..94) filOotrative tenure (T.927-1946), but be-
cause Graebner himself was also a gyiydUtaze of the same synod institutions in
Fort Wayne and St. Louis.42 Nevc unlike his predecessor, Dr. Graeb-
tier was not a resident of the state. ;,:),.1 tic 4,4 ti not held a pastoral charge since..
1910, when he had accepted a teach!. )11 at St. John's College, Win-
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Kan., and later a professorship in classics at Concordia Co llye, Milwau-
kee, in.1922. It. therefore, is not surprising that 9resident Gniehner, a widely
traveled orator and highly respected author, would he known in edUcational
circles beyond those of 0:e Missouri Synod. It likewise would not be unex-
pected that he would he more objective about the curriculum limitations in a
school which set forth as its ideal "the attainment of a Christian.Gentle-
Man.'43 Early in his administrative career, President Graebner appointed a
comnnttee to revise the curriculum; his aim was to seek accreditation by the
North Central Association of Colleges and Secondary Schools. Though he
served Concordia in a presidential capacity during the Depression and World
War II years, Dr. Graebner had provided for a broader liberal arts background
within the curriculum and initiated plans for the library. While the synod ap-
proved giving more authority to administrators in their parochial schools in
1944, there is no evidence that P;esident Graebner made any effort to alter
the school's church-controlled policy of expecting Black theological students
to attend the all-Black'segregated seminary in Greensboro, N.C., although
there was an integrat..d school system in the state of Minnesota, and by
that time the Redeemer Misso,ri Synod Congregation in St. Paul had accepted
Blacks into its congregation.4'.

Unlike both his predecessors, Dr. William A. Poch ler, Concordia's third
president, was a .native Minnesotan and a 1924 alumnus of the school before
he completed his theological studies at Concordia, St. Louis, in 1929..When
chosen to be the school's chief administrator in 1946, he was serving as pastor
of Trinity Congregation-Missouri Synod, Minneapolis, thc city front which, ac-
cording to Schulze. a requct had been made to the Synodical Conference Mis-
sionary Board for the establishment of a congregation for Negroes.-45 As at-
ready stated, it was not until the 1956 synodical conference that there was an
evangelictd inamthte outlawing the establishment of any new segregated con-
gregations within the church; thus, Dr. Poehler at the start of his presidency at
Concordia was not yet forced to deal with what would become in the Final
years of his administrative tenure a national educational must! So, at the be-
ginning of his presidency, Dr. Poehler's main administrative thrust was to con-
tinue the efforts of his predecessor in securing accreditation for Concordia. Be.-
cause the chm-ch board had made a study showing the urgent need for women
teachers in Its parochial schools, the synodical conference of 1950 approved
co-education, something Dr. Poehler inaugurated immediately at Concordia.
Inasmuch as Dr. Poehler had completed his master's degree at the University
of Minnesota and was pursuing the doctorate degree there (something he re-
ceived in 1954), such a dramatic change was probably easier for him than for
those synodical administrators who had not attended a secular co-educational
institution.

Because Concordia, St. Paul, had only three presidents in its first 76 years,
considerable continuity in its operational policies was retained; in fact, ae-

18



Introduction

cording to Rev Ws 1965-66 Guide to Christian Colleges, a -statement of faith
was required of all faculty," who being in nearly all cases members of the de-
nonfination "subscribed to its doctrines and practices."46 Dcspite this descrip-
tive policy statement, One must not forget that Dr. Puehler's presidency of 24
years spanned the period of greater openness at. the yearly synodical confer-
ences conceining discriminatory practices within the denomination, which to
some extent coincided with the civil rights demonstrations of the 1950s.

Concordia's 1962 transformation to a four-year college understandably im-
posed sonic social and educational readjustments on the.dampus..Ondoubtedly,
however, the greatest challenge came with Dr. Poehler's 1968 M-TE13S'experi-
mental program which was being initiated by him at a time when MissOuri Sy-

'nod intellectuals were in the midst of an "orthodox" versuS "lib-eral" theolog-
ical cOntroversy. Some indication that Concordia, as a preseminarial liberal
arts college, was never removed totally from the controversy was the replace-
ment of three "moderates" on the college board of control with "strict conser-:
vatives" at the 1975 Anaheim. Calif.. church conference; those elections are
said to have been based on the identification of Dr. Poehler's successor (Dr.
Harvey Stegemoeller, 1970) and sonic faculty members' known alignment
withlebel "moderate" causes.

'With this glance at the history affecting the campus social order and aca-
deniic arena at Concordia College, St. Paul, a history rooted in centuries of re-

infOrced mental preconditioning and miseducation of all its campOs constitu-
ents. one can better appreciate:Dr., Maurice Brit& timely and vitally needed
publication as it is not a totally is, lated "happening" for non-White students
on White campuses.

Notes for Introduction

I. Lerone Bennett, "Reading, 'Biting and Racism" Ebony (Mar., 1967). p. 130.
2. M II. Freeman, The Edtteationid Wants of the Free Colored People," Anglo

African Maga:Ow (1859), p. I 15,
3. C.G. Contee. "The Rev. Edward Jones: Missionary-Uneator to SiermLeone and

!birsC Afro-American College 'Graduate." Negro History Bulletin, (Feb.. 1975).
p. 356.

4. thigh Ilawkins, "Edward Jones: First Negro College Graduate?,"School and Society
(November 4. 1961), p. 375.

5. Oberlin Erangettst (Oct. 8, 1836).
6. Carroll Culler, liiswry of Western Reserve, Cleveland--; 1876.
7. C.II. Wesley. "The Education of Black Americans," Ebony (Aug., 1975).p. 144.
8. Robert Fletcher, History of Oberlin College from its Foundation Through the Civil

War: Oberlin Publications (1943). p. 525.
9. W.E. Bigglestonc, "Oberlin College and the Negro Student, 1865-1940,"Journa! of

Negro History, (July, 1971).
10. Riul David Nelson. "Experiment in Interracial Education at Berea College. 1858-

1908,"Journal of Negro History (Jan., 1964),p. 73.
II, Isabella Black. "Bere., College." Phylon (1957), p. 267.
I 2. Ibid. p. 268.
13, Charles Wesley, op. cit., p. 145. Of special interest is the author's listing of a New

York Central at MeShasvville svith three Blacks on the faculty before the end of the
Civil War.

.1 9
xxi



14. William I Katz, The Black West. Garden City. N.Y. Doubleday (1971), p. 28-30.
15. J.A. Iless, -Dred Scott: Front Fort Snelling to Freedom," Minnesota Historical

Society Chronicles, no. 2. (may 1975),
16. Earl Spangler, The Negro in Minnesota. St. Paul, Mn.: Minnesota Historical Society

Publications (1961). p. 28.
17. Ihid, p. 27.
18. Gary Libman, Minnesota and the Struggle for Black Sufirage. 1849-1570:A Study in

Party Motivation. (Doctoral thesis, Univ. of Minn., 1972), p. 18.
19. Frank Klement, -The Abolition Movement in Minnesota,"Minnesota History

(Spring, 195 I ), p. 15,
20. Philip D. JordanVieging Yankees. Minneapolis: University of Minnesota Press,

(1946); Carol Brink, Harps in Me Wind: The Stury of the Singing Hutchinsons.
New York: MacMillan Company (1947).

21. Jon Butler, "Black Church in St. Paul, 1860-1900,"Journal of Negro History,
(April, 1971), p. 18.

22. David Taylor, "John Quincy Adams: St. Paul Editor and Black Leader," Minnesori
Ilistory (Winter. 1973). p. 283-294.

23. Jon Butler. p. 123.
See the scraphookof new,paper clippings in the Minnesota Ilistorical Society
entitled -Committee for the Study of the Negro in Minnesota."

25. Carl A. Auerbach, -The 1967 Amendment to the Minnesota:State Act against
Discrimination and the Uniform Law Commissioners' MOdebanti-Discrimination
Act: A Comparative Analysisand Education,"Minnesota.Low Review (Dec., 1967).
p. 231-435.

26. Spangler, p. 33.
27. Monroe Eordham...Vajor Themes in Northern Black Relieious Thought. 1800,460.

Ilieksville. New Thrk: Exposition Press, Inc., 1975.
28. Minneapolis Spokesman (September 28, 1939).
29. Spangler.- p. 76.
30. Minneapolis Spokesman (September 28, 1939).
31. Spangler. p, 77.
32. Eklon Weishart, 'fitc Zeal of His House: Five Generations.of Lutheran Church -

31issouri Synod History (1547.1972). St. Louis; Concordia:Publishing House, 1973.
33. According to Eldon Weishart, this journal. still being g-tblished in German, is one of

the oldest religious publications in America.
34. Weishart, p. 33.
35. HMI
36. According to Andrew Schulze, Rosa Young, a consecrated:and courageous pioneer

missionary was in:1916 primarily responsible for the beginning and development of
mission work in the black belt of Alabama; she received an:honorary doctorate from
Concordia Seminary, Sprincfield, Illinois, 1962.

37. Andrew Schulze,:Aly Neiglihor of Another Color. Minneapkits: Augsburg Publishers,
1941.

38. Ibid (forward of book),
39, Schulze, Race Against Time. p. 95.

p. 36.
41. Fred Wahlers. el Short History of Concordia College, St. Paul:: Minnesota. in com-

memoration of its 60 years. Concordia College Publication, 1953.
42, Merril E. Jarchos, Private Liberal Arts Colleges in Minnesota:. St. Paul, Minnesota:

Minnesota Ilistorical Society Publications, 1973, p. 265.
43. Ibid.
44. Andrew Schulze. Race Against-Time, p. 75.
45. Mid. St. Philips seemed .to has/e been a name used for inany all-Black Missouri-Synod

congregations.
46. Wrens' Guide to Christian Colleges, 1965-66. Marden L. Perry. ed. Westwood, N.J.:

Fleming II. Revell Co. p. 68.

20



Chapter One

Black Students on White
College Campuses: 1823
to Present

_ On many White college and university campuses aciuss the nation there is a
growing number of minority-group faces being registeredln pictures and films
depicting college life. With the campus upheavals of the last few years, it has
been suspected by many that the presence of Blacks on the campuses has:con-
tributed mightily to the turmoil.

There is a widespread assumption...that a massive wave ofBlack students is
.11aving a malevolent and destructive effect on higher educatioli..,the..waveAs
-mime like.a ripple and the effect...is more salutary than sinister.1

As seen in this quote from.a recent survey of colleges andian'd grant univer-
-ies,*this assumption has no basis in fact: The truth is that what begatt as to-
lenism in a real sense before the Civil 'War even today has not reached.any
.veat proportions relative to-the racial population percentages.

The first Black graduate2.entered Bowdoin College, Maine, in 1826. He de-
sired this formal education solely to prepare.himself to be economically sol-
vent in his vocational choice. His apparently was a sterile, test-tube existence
hy today's collegestandards, for nowhere in the literature is found a reference
t.to a campus-life involvement in political or social activities.

In some ways, it is too early to look at the literature of research on minor-
ity,recruitment programs because it is only recently that large numbers of
-Kicks have been admitted to previously all-White-institutions, Not until the
push for admission of disadvantaged young people did any significant Black
population appear on college and university campuses. Then, in most instances,
the term disadvantaged became synonymous with Black Americans. Further,
the available research literature'.before the 1960s is sparse. That whicIthas
been written after thii,tlecade is heavily laden with exhortative rhetoric.

This iS'a particularly awkward time to review this research...it is clear that
thadinission of large numbers of disadvantazed youths to colleges has been a
matter of high priority Iui a very short time.'

The authors of the above quotation, in their review of educationalTesearch,
cOntinue the same theme on following pages.

Five or sik colleges have a long history of concern for Black youths, but a
substantial effort to increase enrollment in nominally unsegregated colleges
probably did not begin earlier than the founding,afthe Natio,nal Scholarship
Service and Fund for Negro Students in 1949 (Fund, 1956).'
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The Black student. on White campuses, from his first admission to an insti-
tution before"the Civil War to the present, is traced in this chapter. This was
accomplished through available literainre.

Before 1865: A Weak Beginning

Before the Civil War, the prevalent sentimeiu au;ong dominant race in
America toward Blacks, free or slave, was one of unsegregated separatism, This
Was most predominant among southern Whites, but it found its counterpart
on a grand scale among northern Whites as well. This feeling extended through-
out the social political, intellectual and economic life of the American com-
munity. In essence, higher education was taboo for slaves or freedmen.

The Negro population, however, even in the free northern states, was sepa-
rated from this intellectual luxury [higher education] not only.by a cultural
chasm of formidable goportions, but by economic and social restrictions of a
most compelling sort?

... There were meager exceptions, of course, to this rule. Certain individuals'
managed to acquire a higher education singularly. There was nothing during
this period which remotely resembled aprograni for Blacks such as exists to,
day ii-,..seleeted.colleges and universities. Miring this time, those wile Madeit
through the White college academic grist mill Were intellectual exceptionS'
to..the.Bhick race,rather than.the rule.-

: Among the exceptions was John Russwurm, who in 1.826 became the first
Negro college graduate. He attended Bowdoin College in Maine. After gradUa-
don, he was instrumental in beginning the Freedom's Journal. This was the
first Negro newspaper in America.

Another exception was John McCune Smith, who was a contemporary of
John Russwurm. Smith was interested in medicine, but was unable to enter
any White American medical schools. He finally went to Scotland to acquire
his medical education.

In his book, The Negro C'011ege Graduate, Charlei S. Johnson comments on'
the higher-educational scene prior to 1865.

For twenty years.after this [John Russwurm] there were only seven More
Negro graduates of recognized colleges, and in 1860, at the outbreak of the
Civil War, there had been but twenty-eight.6

Although select individuals attended White c6Ileges,there was no general
_statement about open racial admission at these colleges. However, one college,
Oberlin; had this fact stated as policy as early as 1835.

In 1835, the trustees established a 'policy of admitting students "irrespec-
.- tive of color,",and Ob,crlin came to be the first college to declare its instruc-.
:.tion open to.all races.'

Notwithstanding the prevailing attitude of the time, there was oneinterest-
.ing experiment 'relative to the higher education of groups of Blacks. This

scheme, as it was_called, was conducted by the African Cdlonization Society,,
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beginning in 1817. It is ieported by Carter G. Woodson in 'The I.iilueution of
the Negro Prior to 1861. The purpose was to educate groups of Negroes in
schtiols the society would establish so that these educated Blacks could take
jobs in "civil offices in Liberia and Ilayti."8

This group's effort failed mainly because of the opposition from abolition-
ists and free Blacks. "Thereafter the colonizationists found it advisable to re-
strict their efforts to individual cases.")

In this individual effort, they achieved a small measure or success, Dr.
William Taylor and Dr. Fleet received an education in medicine in the District
of Columbia. Others attended Bowdoin and Dartmouth as well as other recog-
nized institutions of higher learning, but the task was difficult due to the pre-
judice of the time. The following is quoted as an example.

In 1858 the .11ershire Medical School graduated two colored doctors, who
,were gratuitously educated by thc American Colonization Society. The gradu-
ating class thinnell out, however, and one of the professors resigned because
or their attendaince.10

On a grand scale, the programs tried by the society were not successful.
Soon it was decided to educate Blacks after they had been settled in Liberia.
An endowment fund for this purpose was set.up.

As to Blacks in the United States, the society finally concluded:

Having had such a little to encourage them to expect a general admission in-
to northern institutions. free Blacks and abplitionists concluded that separate
colleges for colored people were necessary.'

From 1865 to 1900: A Few More Are Added

The i.idmission or Blacks to White higher-educational institutions during the
preceding period was less than a trickle. In the years following the Civil War,
the trickle became all but a stagnant quagmire, except for a relatively few
church:oriented establishments.

An exaMple is seen in Berea College in Kentucky. which) admitted its fresh-
man claSs in 1869 "without reference to creed or color."'" But, its bi-racial
experiment was marred time and again by mob violence and harassment. In
his book. The Evolution of the Negro College, Dwight Oliver Wendell Holmes
writes of this unique case of interracial living.

Berea College is the outgrowth of the work of one of thc most valiant and
persistent or these.agents1'...and its story is unique in the history of the
Anierican Colleges....On the old soil of slavery it freely admitted Whitc and
colored students. and taught them in the same classes without contamination
and reproach. 4

Violent mob action followed the opening of Berea College with its forward-
looking race-relatimrs. policy. Through the persistent efforts of its founder,
however, peace was restored. "Relieved of thc menace of mob violence, the
school moved steadily forward with Negroes and Whites mingled together,
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practically without friction..,15

This experiment lasted through the age of the Black codes until 1904, when
the legislature of Kentucky ended the bi-racial policy by passing a law that
forbade the mingling of the races in the same department in any institution of
learning. Students and friends of the school ekpressed their sympathy, stating
the law was unjust, but the damage had been done to the apparently harmon-
ious race relations at Berea College.

Thus ended one of the few truly integrated institutions of higher learning
during this.period. But, in the larger reality, despite a few institutions such as
Berea, the seal of segregation remained substantially in practice for a hundred
years after the declaration of non-segregation by Oberlin College in 1835.

Although Blacks literally were discouraged from attending White institu-
tions of higher learning because of the racial tenor of the times, there were
quite successful moveS after Ihe Civil War, with its Emancipation Proclamation
and large numbers of illiterate ex-slaves, to educate the Blacks. This was done
primarily by establishing segregated schools of higher learning, such as Fisk,
Howard, Hampton Institute and others.

They were established in the main by religious bodies and philanthropic or-
ganizations. Holmes, speaking about White Americans and philanthropy,
writes:

The Negro college was established by the zeal of these same Americans.and
their descendants, but for the children slaves. Hence, it origipOy was, and to
a considerable extent continues to be, a missionary venture.'

Although they were established in the southern part of the country where
the bulk of the Black population resided, a large portion of northern Blacks at-
tended these schools instead of the few White schools of higher learning which
maintained an open-door policy for Black youth. In the south, segregation
was a "legal recruirment" and "a generally enforced social policy.' In short,
if Blacks wanted higher education, these were the colleges they had tb attend.
In the north, there were a few White colleges .open, but a large number of
Blacks turned their backs on these schoDls to enroll where they knew they
would be accepted without restriction.

From 1900 to 1960: A Gradual Growth

Even with the growth of the Negro colleges, higher -education for Blacks
was a thing to be taken lightly, not only by the dominant American racial
group, but also by the Black man himself. According to Charles H. Thompson
in his article, "The Relative Enrollment of Negroes in Higher Education,"

It was not until the'1920s that Negro higher education was even consider-
ed seriously and not nal around 1930 that Negro colleges enrolled more than

high school students.1°

As before 1900 there were those few philanthropic foundations and indivi-

4



Chapter One

duals who were interested in the education_of their Black citizens. One such
Organization was the Phdps-Stokes Fund of' New York City. Thisorganization
undertook a survey of Black education and published a report pertaining to fi-
nances, facilities and educational achievement. This report pointed up that ed.L.
ucation was severely segregated during the 10-year period from 1910 to 1920.
In the report, there is no mention a Blacks and Whites together in unsegre-
gated schools. Of course, the survey was conducted primarily in the south
where the divergence was most.pronounced.

In one particular statement, the author of the report gives a clue as to the
relative status of Black education in the iTiinds of some. Briefly, there would
have been no tolerable level of education for Blacks if it had not been for the
contributions of a few.

The striking facts ascertained in the study of financial support of Negro ed-
ucation, were first, the wide divergencies in the per capita of public school ex-
penditures for White and colored children, and second the extent to which
schools for Negroes were dependent upon private aid.r9

Beginning around World War I. there was a surge forward an...;ng Blacks to
acquire`a higher education not only Negro institutions, but in
n orthern colleges and universities also. The northern percentage was small, but
shows a decided increase.

Between 1914 and 1936 there were conferred upon Negroes 1,476 master's
degrees, of which number 1.114 or 75.5 percent were conferred by northern
universities.1° '-

On a subsequent page. Johnson sustains this percentage increase more dra-
matically.

...180 bachelor's degrees conferred by Negro colleges in 1914 and 2,130 de-
grees in 1936, an increase of 1,083 percent. The corresponding estimates for
the graduates ofinorthern schools are 57 in 1914 and 281 in 1936, an increase
of 393 percent.-I

An interesting point is made by Johnson when speaking of Black graduates
regai,1,!ss of the,racial type college.

So rapid has been the rate of increase in recent years that there may be
noted more graduates during the eleven-year period from 1926-19;36 than
there were for the entire one hundred-year period prior to 1926.2-

ln a further statisJcal breakdown of Black graduates, Johnson observes that
of ,:ac 43,821 graduates, only 6.424 (14.7 percent) were graduated fromporth-
ern colleges, while 37,397 (85.3 percent) were alumni a Negro colleges.-3

There is a positive assumption that seems feasible concerning the reason.for
the upsurge in Black enrollment in both southern Negro colleges as well as
White northern colleges. It is that an education is seen in this country, especial-
ly among the downtrodden and particularly among the general populace, as an
avenue for the upward mobile; an education prepares one for a "good" job in

5
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life, where one will he economically solvent. This idea is. so prevalent today in
American society that it needs no legitimation by means of authorship.

This reasoning apparently holds for Blacks on White northern 'campuses dur-
ing this and the preceding periods, for nowhere in the literature does the idea
01 social aggrandizement for Blacks appear. The only reference is to hard work,
persistence and eventual educational triumph.

Guy B. Johnson, in his article "Desegregation in Southern Higher Educa-
tion," sketches the major dimensions 01 desegregation in border states, middle'
states and the deep south states. By 1935, segregation still.was ironclad; how-
ever, that year the state court of Maryland ordered the University of Maryland
Law School to admit Black students on the principle that the state had failed
to provide the same training for Blacks as for White students.

As the Blacks had round the avenue to the better life was through educa-
tion, particularly higher education, they had found, too, the vehicle by which
they could further that higher education in the south. In 1938, the University
of Missouri was ordered to open its doors to Blacks. Then in 1948, a series of
supreme court decisions opened one state-supported institution after another
in the southern and border states.

Prior to 1948, only ,the-University of Maryland, West Virginia University,
University of Missouri and three or four church-supported White jnstitutions
had adtnitted Blacks. Admission through the use of the court decision had
quickened the pace a desegregation in border and middle states. The deep
southern states still dragged their heels. By 1954, however, when the supreme
court decisionjaid aside the separate-but-equal doctrine concerning public
schools. there were 25 public institutions and a like number of church and pri,.
vat e institutions already opened to Blacks.

After this date, the pace of desegregation sped up until in 1964, when 72
Percent of the White public institutions were desegregated. Now, in this sec-
tion of the country. Black enrollment ranges from fewer than five students in
some integrated schools. to 400 and inure in some border states.

'Nevertheless, the overall attendance of Black students is low in these insti-
tutions, even with the doors open to them. In his article, Johnson answers this
quandary. He bases his assumption on the social factor.

...and his reluctance to expose himself to possible snubs and embarrass-
ments in the integrated college situation. But the intimate social world of dat-
ing and of fraternity and sorority membership is:a vefy,different matter. 1-lere
the problems are only beginning to be talked about.

This quote implies that it is no longer a case of the Black being solely on
campus to get an economically useful educa tion,.but, if universities and col-
leges want him on campus, they will have to attend toAllie informal social as-
pect.a. his education as well as the formal academic side.

Samuel P. Wiggins mentions in his book, The Desegregation Era In iligIwr
Lineation, Professor Guy Johnson, who had made an extensive tour of deseg-
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Chapter Ow

regated public colleges in the south in 1953. His verdicts were revealing be-
cause the report that followed pinpointed the exact situational context a
Black would find himself in, if he enrolled in an integrated college at that time.
This holds true fo: the north as well as the south. he northern situation will
he,explored more in a review of the National Scholarship Service and Food for
Negro Students. A section or Professor Guy Johnson's report follows.

In Norman, Oklahoma, indifference appeared to prevail: In Stillwater,
Oklahoma,..,one Negro student_became a favorite of the White students. Sev-
eral other Negro students were embarrassed, feeling self-conscious due to well-
intentioned Whites going out of their way to be nice. ln Fayetteville, Arkansas,_
there were no incidents or clashes, but "social interaction" was reported to be
at a minimum. A random sa. !pie poll five years earlier, in 1948, had shown
68 percent a the students to favor academic desegregation, but most students
opposed desegregation in such social activities as eating together or sharing
rooms.

This same ambiguity, or ambivalence, was shown at t'ne University of Texas
where the prevailing feeling was that "the time for social mixing has not yet
arrived." (This presumably meant social dancing.. ) White students arranged a
dance and invited the Negro students, who declined the invitation, defining
the invitation as a politc, but insincere gesture. he White students had agreed
earlier that if the Negroes accepted the invitation, they would need to cancel
the dance to avoid external pressures and embarrassment to the institution. At
Louisiana State University at Baton Rouge, social separateness was maintained,
but most students were Ve".to Negroes rather than grumbling or.precipita-
ling unpleasant incidents.'

The aboVe observations were compiled it) 1953. That year there were fewer
than 1,500 Blacks enrolled in White schools of higher education in the south.
Of this number, 1,000 were enrolled in public institutions.

Three years before, in 1950, the first southern-wide conference about dis-
crimination in higher education took place. It was sponsored by 225 adminis-
trators and teachers from 116 southern colleges and universities. This confer-
ence, conning four years before the supreme court decision of 1954, is inter-
esting to note because it points out that higher-educational leaders knew the
handwriting was on the wall, and wanted to prepare for full-scale desegrega-
tion in their institutions.

The beginning of the second half of the 20th century saw a concentrated
effort on the part of organizations to involve greater numbers of Black youths
in predominantly White institutions of higher learning. They moved in the
direction of placing individual Black students in White colleges and universi-
ties. hey still were concerned about the economic road upward and paid only
lip service to the informal social and political aspects of college life. Chief
among these organizations was the National Scholartihip Service and Fund .for
Negro Students (NSSFNIS). The vehicle for this organization was the talent
search.
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Richard L. Plaut, executive vice-chairman of NSSFNS, wrote in Blue Print
for Talent Searching:

The largest and therefore potentially the most fruitful of these underedu-
cated groups is the Negro. Each year roughly 2,000,000 young Americans
reach the age of eighteen; about 500,000 or 25 percent of them go to colleges.
Of these 2,000,000, presumably at least 200,000 are Negroes. But only about
4,000 of the Negro group, or .08 percent, annually enter interracial colleges;
another 20,000 (about 4 percent) enter Negro colleges in the south, where
usually, the educational advantages are not as great. The best of the Negro
high school graduates simply join the masses of those, who drop out of high
school or never start.26

He then proceed3 to lay out a plan for involving Black youth in attending
interracial colleges. His data is based on the NSSFNS southern project, which
employed two field directors who visited 45 southern cities in September and
October of 1953 to interview students in 78 Negro high schools in those cities.
The purpose was to seek out and encourage potential talent from these
schools to.attend White colleges that admitted Black youth.

To test the strength of this project, Richard Plaut looked at 523 students
who were admitted to White colleges from these high schools during the school
years 1953-54 and 1954-55.

In this initial report of 523 students, several individual students are men-
tioned in the fo:. w-up portion or the study in reference to how they did aca-
demically. Each r.rson mentioned, after a rough start, had achieved well as
far as academics and participation in extracurricular activities were concerned.
The same is true of the personal Austment problems relative to Black and
White feelings.

They also made good personal and social adjustments in their non-segre-
gated colleges. Their records, made under initial uncertainty and with contin-
uous effort should deeply encourage their school and their fellow students in
the south.

Kenneth B, Clark and Laurence Plotkin, in The Negro Student at Integrat-
ed Colleges, some years later conducted a follow-up study of the progress and
adjustment or 1,519 students, who entered interracial colleges afteras high
school seniorsacquiring some type of-counseling or financial assistance from
the NSSFNS organization during 1952 through 1956. This group included the
students previously looked at by Richard Plaut in his study reported in the
Blue Print for Talent Searching.

Clark and Plotkin investigated plc college information, college performance
and post.college-adjustment of these students through a survey returned by
509 students.

Although nearly all the students retrospectively judged their collese exper-
ience very favorably, there are some indications that the Negro at integrated
colleges faces some racial problems and pressures. There is strong evidence
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that the least successful academic group is less enthusiastic about the,favorable
aspects of college than thspetter academic groups and readier to report in-
stances of discrimination.'

Unlike Richard Plaut, who does not seem greatly interested in the personal
adjustment factor of the college students, Clark and Plotkin are,

Dating opportunities emerge as a major dissatisfaction in the college life of
these respondents.from comments on thc questionnaire, it seems that dating
is more a racial than personal problem. Dissatisfaction is particularly prevalent
in collem with a small Negro population located outside large metropolitan
centers.'

Lee, in Fraternities Without Brotherhood, offers probably the most provo-
cative, but realistic reason for the small number of Black students in integrat-
ed colleges.

One study found that many Negro high school graduates in the north re-
fused to apply to excellent nearby colleges for which they were fully qualified.
They chose southern Negro institutions where they felt thc environment
would provide a happier, albeit an artificial, social experience.313

Enlarging this picture, the book, published in 1955, speaks of fraternity
and sorority admission policies regarding minority groups. Lee wrote, "A large
number of Negro students avoid fraternity colleges where they feel that their
social life would be handicapped."31

From 1960 to Present: The Minority Recruitment Programs

The decade of thc '60s should be termed the era of the great push toward
more minority groups' students on the nation's campuses. In the early '60s,
the push was still on independent talent searching and placement ofone Black
student here and there on predominantly White campuses.

Richard Plaut continued his work for NSSFNS. In a 1960 article, "Increas-
ing thc Quantity and Quality of Negro Enrollment in College," he reviewed .

and evaluated thc work done by NSSFNS as well as other organizations which
had been working-on the same problem. He offered a suggestion for the for-
ward thrust of increa2ing Black enrollment in colleges. It was similar to the
'50s effort, namely talent searching and putting economic underpinnings be-
neath deprived children early in life.

Although the same type of view was taken in the first quarter of the '60s as
in the '50s, there was a difference concerning Blacks enrolled in higher educa-
iion. Three distinct forces were in operation: thesupreme court dccision of
1954; the action of the association of colleges and secondary schools in sever-
al association districts of the various states; and thc general emphasis on qual-
ity in all education.32

Even those factors did not produce tremendous results as far as numbers
enrolled were concerned.

While the general trend is for more people to acquire higher levels of educa-
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lion. the Negro continue, 1,1, ud about one-half as many students as Whites
into Ingher education.'

Integration of 131licks.:nt, *her education moved snail-paced forward in
most institutions withovz.tr,r,endous upheavals ln isolated cases, however, an
explosion that reverbera:d.d.:P:oind the world was heard. The University of
Mississippi is a case in pit. '1111ffe. James Meredith soOht luttciomr, battl
Try a court order. Violear: er!!rxte.i.L

''..scorted by Joil Dr McShand anti ,,q!tiall-rd.., Idls, he wa,
Aimed by a group of 1,_ - d cursing students:J4

'Chat action res.lteti .iization of R.U. tetuns1.,,,.;t:., floor 01 all
,...tident residence ilas. ;. I St 2d primary goal was: "To-e7A]ourage James
Meredith to transfc, '; "7, :gc where he would be weloime.

Not onlY students'exy i.. Ut ousiders invaded the campus. Two men
were killed in the rioting ik place. After the riot, Barrett, in his book,
says the campus looked hc dttlefield after a major confrontation.

The riot and the actiots.od,:ne students prompted Meredith to comment on
his feelings concerning thesmition. He said, "Most of thviiine, I am perhaps
the moid segregated Negro n.r-tie world."36

Although Black ,,tudents d Lickling onto integrated zampuses, the Negro
colleges and universities arc CHIT capacity business. McGrath, in his book,
The Predmninantly Negro Colleges and Universities in Transition, makes the
observation that these colleges and.universities will be in existence for quite
som9 time to come. Newsweek verifies this prediction. "More than half of the
275,000 Black undergraduates in the U.S. attend some 111 predominantly Ne-
gro colleges concentrated in the south, " 37 the national magazine hz... _dated.

Very few colleges as early as 1959 had begun to recruit groups of the disad-
vantaged or "high risk" students, as they were termed. Most of these students
turned out to be mainly Black high school students from the core areas of
cities.

One program for a group of Black students was conducted at Dillard Uni-
versity in New Orleans, Louisiana, and reported in the Sixty-sixth Yearbook
of the National Society Pr the Study of Education. It consisted of 44 Black
pre-freslunen students from southern states, Alabama, Florida, Georgia, Louis-
iana, Mississippi, Oklahoma, Texas and Virginia. They .were given an eight-
week summer orientation and special-help program before their entry into the
freshman year. Thcy took subjects such as reading and mathematics. The sum-.
mer sessions "attempted to stimulate self-education and initiative. 38

In September 1959, 36 of the 44 entered Dillard, a four-year program,
with'follow-up: In June 1963, 19 of the 36-graduated. This was-53 percent of--
those who began.

Gordon and Wilkerson published a book in 1966 on compensatory educa-
tion for the disadvantaged, in which they stated:
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Current efforts to identit.... potc '1...0.2g.ro and other .-.ocially disad-
vantaged youth and tn help /;her,i probab)v ..-..;.,)nstituted one
or the most dynamic I:- ' Air.:-education,3

For their book, they sent it
leges and universities tr. the 50
number, 610 responded: 224 r.
grants; 386 reported no form
ficiently were aware of disadvant.1:.,
ities.

Of those reporting. most were as,
students. Ilowever, there were som:

An example is the student-inspir-,
College (Maine), which undertook.
doin College by the fall of 1965:40

In 1965, eight Ivy League and se
Negro men and women to their fres:
ning in 1964, was summer program,
college.

The big impetus for this type of:7 during the summer of 1965
when hundreds of disadvantaged one ":1t.IS-21.1.7..7.1.1..school -students spent sev-
eral weeks studying at some of the tr. 1,t, of higher education.41

--11-w,! .iuestionnaires to 2_131 col-
'he ,.!t of Columbia. Of that
A , inducting a variety of pro-

f' uram; only 10 percent suf-
. ,kt'th inaugurated special activ-

3 t, ,vly small number of Black
:, grants.

"Project 6.5" at Bowdoin
65 Negro students to Bow-

admitted a total of 468
tkut. the big emphasis, begin-

students to "bone up" for

some or these institutions include
Dartmouth, Mount Holyoke. Oberlin
such as Knoxville College in TennesseL
Bronx Community College and Queen:
City.

The authors conclude their repot-Lon pe.,,imistic note:

ell r7rr universities such as Yale,
1.1'1,:ulton as well as local colleges

tali College in Washington, the
ommunity College in New York

It is important to note, however...that: pu.rportionately.'very few of the na
tion's colleges and universities have tints-it %).egun to develop.eompensatory
programs and practices; and most of'thos.2 that have are serving very small
numbers of disadvantaged students.42

At another point in their conclusion,G.ndon and Wilkerson beMoan the
fact that little or no evaluation of the,1jro,4ants;hvgun was being conducted.
"It is clear, however, that systematic evalmottionlf ...orripensatory programs
and 'practices in higher education are quite...-=.2L'they stated.4-1

In 1966. the Coleman report on equaltm...teational opportunities ap
peared. Based on data taken front the I enrollment, the repor
published under federal auspices, conclnezd chat werelnainly Black
on the one hand or White on the other. document concluded that there
was really relatively little movement toward full integration of higher-educa
lion institutions.

Then, in April 1968, came the assassination of Dr. Martin Luther King-Jr

t,
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This hrought aisis of the Black student on White campuses to a head.
Reviewing the el feet of Dr. King's murder on colleges and universities. Ken-
drick and Thomas wrotein.an article, it "...established the academie year
1968-69 as the time \VP 2n most institutions mol.-.11 the problems of the dis-
advantaged near the top of their lists of urgent problems. '44

In the first comprehensive published report or its kind,!ligerton, research-
ing desegregation and equity for Negroes, surveyed in 1969 100 major public
state universities Lind land grant colleges and national associations of such in-
stitutions. Ile reeived usable.replies from 80 of them. In this report, it is re-
vealed that two -out of-:Ivery 100 students, one out of every 160 grtiduates and
one out f every 100 f.u.a.ilty members arc Black Americans, Then, he describ-
ed in detail five selected universitiesUniversity of Alabama, Rutgers, Univer---'
sity of California, Wayne State University and Indiana Universityprograms
involving Black students. In his onclusion, he wrote:

That the Black presence is long overdueand still disproportionately small
can hardlY be debated....

Over I I percent of the nation's population is Black, yct -none of the 80 in-
stitutions has that high a percentage of Black students....

Last year, there were vlore foreign students than American Negroes in our
colleges and universities.'"

The preface to this volume contains a very penetrating:and meaningful sen-
tence concerning the involvement of Blacks WI integrated campuses: "It is
clear from the findings of the study that even though legal desegregation is
now established, the larger problem of meaningful integration remains un
sol

-
ved:,46

With the advent of groups or recruited Blacks onlcampuses in various types
of programs and with the different manner of receptions, ranging from at best
a policy of ignoring them to at worst. a policy of harassing them, it was inevi-
table that friction and confrontation should develop.

These confrontations also wereinevitable because the Black students were
no longer content with just getting an education. Instead, they also wanted to
be part and parcel of college lifepolitically, economically and socially.

In 1969, after a survey of Black students who had been-recruited to such
campuses.as Harvard. San Francisco S; .4e, University orWisconsin and Wayne
State University, Newsweek reported that Blacks really wanted to be them-
selves as human beings of dignity and worth, enjoying the fruits or an open
camPus life. "lie doesn't want to be made into a little middle-class Black Sam-
bo," the magazine stated.°

At Northwestern University, the Black students staged a sit-in. Monat
.wrote about the Northwestern:program, which was_the result of a recruitment
effort since the summer of1965.. There were 124 Black students out of a stu-
dent 'body of 6.,400 undergraduates. These Black students took over the uni-
versd:N, business office.and barricaded the doors. As has been the case for most .
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Black demo! ,!,11 to! thii op!: was aimed at the Amu ; ls,
wind] %%etc !. duw!. j,asically to more ill\ ; 01

through vat and h dal acceptance by the o
One of the em,aluati, us of a Minority reerll.:-. u projOLI

printed su b, Wessman. Although it ;

program, rather a pr.. _.-Illege imi:ix.ntation program. it is -,:ev...Ttheless
I le took a look at 11 1BC (A.Better Chance') Project a: r)Jirtmouth
This program ltad r2s.tahiro.ed 1963 Tri cooperati, with 21
dent secondary sch.. ,,ssentially a talent search scholaystmin
grain rtg ditiadvanlaH.,.high students oriented toward private ..,,Aoi,J1s.

The program . A a s .:imnier transition session. Students wer,J:1;..,:er
from their home sch thr,..ii2.11 a series of sunnner courses to
schools in the fall. A 72r Ineh sdmool. the students were enrolled in
such as Dartinouth.

Wessman's study ..,)vers nye-year period from ;1.963 through 19i.,..Dur
ing this period. there was iLl.rand total of 1.218 students participating in the
program: it also had expanded to inclu.de live colleges and 106 private high
schools as well as eight secondary schools. These schools.were-situated in all
parts of the country.

After looking at his data of those entering college following completion of
high school, Wessman concluded that the attrition rate was too high. Of the
first enrollees, 20 percent left at the end of the first two years, 26 percent at
the beginning of time fourth year, and cruly 33 percent entered their freshman
year of college. The last percentage represents 24 individuals.

There is no folloyk...up.as far as collnie is. concerned because there Vaas no
momsy allotted (or :tits purpose.Vessman concludes, -They might fare L:::ter
in deounding collegL.., than students who had not already made sucliailtninsi-
tion.-48

Thelwell. m an article., tells the story of the Ivy League atmosphere
surrounding Cornell University. where the Black students in the proa-ams
arme,d.themselves and occupied campus buildings. in support of six fellow stu-
denrs:and a Black studies department at the sehod. The article vividly por-
trays.the frustrations that have permeated Black students seeking an education
at integrated colleges. One of the students ahotited, "All sho' nuff dialogue
come from the barren .of a gun24.

Thelwell penetrates the crux of the problemsthat are flaring up ,on dite. na-
tion's campuses at colleges and umversities whidi have recruited. groups of"
Blacks.

The notion that this almost lil);-.-white institutiJmn, which had been cm~
ceived. structured.and irad funetkmed without. any thought to the educattionak
!needs of the Black communny. would have, to mwlergo very basic adjustments
if it were to be really Te!von,ive to the impracti=il.and psychological .needs of
Blacks, was appip-ently .3N unthinkable as any sertious suggestion that Gen!
'night Black.'°
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lit Ma' die,:e F-Irance Exannnation 1,4d.seti a higher-ed-
ucation , ty on ,:nr-ron Mirwrity udents Co Heves.-
It report: of colleges in reertlirls14, arid curolling minor--ity stude,-,1;. , 1 IL the board's question:mire w,:se received
from 12" -nior row ,,-:_zrin:.vr...utions in that section-of the..country.

About :tree-four! answering reported th.cy wvs,:..;,:tively involv-
ed in incr ...sing then -Irrollment. Due to this a:tiwil./. "there was a-
25 perccr nin in Irctrinan.t=lority enrollment from 196t7- 1969 in mid-
western s, iest,-7,;..l.:nts _estimated that anotiof '';/ percent in-
crease wif :

The remainder of :.,cused on the various- coL.L.,,s' recruitment
methods: financial aid, ttil of students and instituri:::ifehanges. There
was no atteinnt to li:L-researeh standpoint rbe w:-..-11cettlenl or retro-
gression of recruit...1,-ti,...nts. either individually or ctitii...qt;tively.

Summary

The history of the 1-slaci. A:m.!rican in his quest for-hiL:1: education was
traced in t.hi chapter. 'File clianier began with the lone Nw4rr.) John Russwurm.
in 1826, who graduated feonl.Bowdoin'College, Maine, anth2-nded with a re-
smite of present minon-7y recruitment programs on various..Lzimpuses.

Up until the 1960s..the emphasis in integrated colleges w..4s on the indivi-
dual Black student accmiring a_colie education rather thauta.lgroup recruit-
ment proc:.;. Yet even itoday, the-predominantly Negro eoages enroll the
bulk.of thy Black collegc.-students.:7.1The:main reason seems to be the social as-
pect of college life, which the Black student can fully participate in at Negro
colleg.es. Nevertheless,:the nutribzr ofthese students attending integrated col-
leges seems to be increasing.

Real .evid.uation and research on recraitmem programs-in recent years is
quite sparse_ That whien:has writ.t.en conutritrates on-retention and attri-
tion of students. TatbeTthan how the.program has suceeedorl from the total
collegiate standpoirt is tine possit: tlo the relatively short span of time
these programs haw. in operation.
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Chapter Two

Meeting the Challeage of
Change in Modern Colleges
and Universities

DLring the decade of the '60s. with its red skies cc sunr..uer. furor was
crated over the .absence of.nnnority students on t hc aation.-, cc and uni-
versity campuses. Blacks and othei minorities believ--,1 tlict w success for
them was paved through educational halls of ivy. Ti . pie ot.,aaper at the
end of the trek spelled aalI a chance; without it, they had ii(-:ceal chance at za
So-called liberal Whitealtought a helping hand in theeducan;misal sphere
would promote pride, c:acrease racial hostility andThelp other Americans stand

"The results of similar thoughts.from divergent sources led:to:the establish,-
mem of multifaceted rerznitmenvprograms:at institutions,ofihigher learning.
acruss the.country. In short, during thc '60s. minority recaiiiment seemed to
be'''the -thing to do." To seek out and bring to the cLinpusesdliacksand other
non=.Whites from the inr.z1-zities of Detroit, New York andAlbaricapolis rang
as a battle cry around educational circles. Wherever am-Whites:presented.a
:tacit willingness fm-.higher education, thcy were becionedjavsome instances_
it wasn't necessarily a willingness by soft-sell techniques, bur:wholesale.coer-
cion.by well-meaning Blacks and liberal Whites.

Newspapers and journals were full of accounts:of the reermitment efforts
being conducted by universities arid colleges in vz-za'ous parts.of.the country.
Typical was a review of progress in Minnesota cas, whichappeared-in the
Minneapolis Tribune November 17. 1968..

His qualifications aren't im7essive:, z, poor :school education, a failure
to do well on college entrzacc-sts and a poverts ck7ound are the most
conunon denominators.

Most likely he has dark skin.'Probably he is a but be could be.Amer-
lean Indian or Spanish-Ameriegn. His home probzM..', was a city ghetto, or a
poverty-stricken rural area..._"D2

The inception of these recmitment .1.11mA mkttiv less thao.phenom-
enal, but the published repartseralwing V.,:zn did norcp-szalleitheirrimpressive
growth rate. The material-aboutllstaiL;ess-er failutt olfbeTrrogammas.con-
spicuous by its absence.

As a person with asuilty,:confcience.tutions..:of higherlearning-began
'to realize and responddo-pashiniustices:to.4ppremedpeople.Moreover, they .

. 'began to aeknowledge.the wasred talent-wittiolidiad.goneamtapped.irrthe ghet-
toes of the nation. StatementsIas that madeby Drake St. Clairbecame biblical
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text in the hands of educational ministers. Ile pronounced that color "...Alen
keeps them 'non-Whites] froin making the kind of significant intellectuand
social cuntribution to the national welfare that they might make if they :o.'ere

It wasn't that non-Whites had not been adminedto White colleges and uni-
versitics in the past. Tho, had, but not in great nunibers. The prevalent thimehrt
of these schools was that such students would be accepled, if they met thex-
isting institutional siandards. Jencks and Riesman elaborated on these crit,2ria
for admission.

There have been northern White colleges open to Negroes since well bei.,,m2
the Civil War.- if the applicant had the proper preparation, enough money to
pay tuition and subsistence and a thick enough skin:to endure social isolatior
and occasional slig,ht.54

As these students invaded the campuses, college personnel was confronted
with the fact that these newcomers were products of .a societal system of re-
jection, oppression, humiliation and intimidation f'!-...?m the day they entered
kindergarten until they graduated from high schoo,i:J.n.many.cases, they pos-
sessed a castrated self-image. Further, they became:rime fully aware, as these
non.Whites strove to enter into academia, that frora-the moment these indivi-
duals entered the White grade schools, which.were exponents:solely of the
dominant cultural pattern of this country, they were tossed into a world of
alienation, with its concomitant exposure to stria4 Mame thinking, White val-
ues and White insensitiveness. This dual environmena Etta home and.neidz-
borhood life split in the daylight hours by schoolkith tfie students frustrat-
ed. culturally castrated and hostile.

With the advent of these students, many seimols found they Were =Skilled
in meeting the students'.needs. Administratms:balke6 tie:Ma-Tux, moaned
and criedSor some expertise in dealing with them. Manyetiticaors.allimot
realize that these students were justlasinept in dealine with the momaiiithic
ucational structure the institutions presented to than. s rthesichook.,whia
sought to include these students into their systems'but fel fruazzatiora, thete
same students posseSsed a "...trainedincapacity to fun&.on inahureatio
.tized and industrialized world."55

In some,cases, the institutions established Black ian

effort to cope with what they considered a problem. In: kilr cases,y
sought meaningful dialogue with thesnrrounding minurr:aommunity.seek.,.
ing their educational involvement toward effective resulatiort of what wastaist
becoming a festering abscess, so some.aducators reasoned..

in the cloak rooms of the colleges..educators began to.emahiate their teach-
inmfunctions. At onetime, 'the job allhe educator was:I.,:) focus on themaiii-
ments of learning. Now, there was a:new dimensiolaiNsewiidusly, thelegabooks.
used.and the instructions given were beamed-Lowartankkencompasse&the
White-dominant group in Americansoeiety. Bet_as:.thcti:Luridtmeartrproemaxs_
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began to mushroom, 1ie complexion of the schools began to change. Those
who had been on thy iringes of society began to demand their inclusion into
the Great Amelican r.,)ream. They sought and demanded recognition: recogni-
tion for their very r,L.SQIice. On campus and recognition for those who had be-
fore thenrcon tribmed sc touch to help this nation grow to its present position.

Although soinc educators were threatened by the situation on campus,
others became ineleasinuly aware through these programs that thc society is
composed of diverse people from many cultures, races and creeds. They saw
l'or themselves that they lived in an American society that was truly multi-eth-
nic: but, more importantly. they saw this was the type of society that their
children would inherit.

While sonic educators resisted the intruder on campus, others grudgingly
accepted him. Still others opened their educational bags to help. The latter
reasoned that in the future youth would come in contact more and more with
many and varied citizens, and then it would be imperative that schools begin
to take more than a cursory look at the methods and modes by which they
transmitted society's cultural heritage.

They reasoned all people need to be cognizant of the contributions that
have helped to place America in the position of world leadership. People
should be aware not only of those contributions from the White-dominant
race. but also ot..- those from the non-White population as well. In this way, all
people would see and ..:onie to understand that all races, creeds and nationali-
ties have a .shar,A sLI 2 in what has become known as the Great American
Dream.

To realize the goali of including all Americans as part of the cultural trans-
mission, these educars argued. there first must be created a climate in which

student, regaratss of ethnic origin, can realize that he is part of thc total
social strucwre. Secoad. conditions must be such that he can learn in an atmo-
sphere of Fide and dignity.

Based ortthese premises, they began to build bridges of communication
with their less underslanding colleagues. In some instances, a mutual reason-
ableness was reached. With some firm avenues spanned, they turned their at-
tention to communicating with the intruder. Ilere, as before, it worked as a
first step in most cases.

These successes solidified in educators what they already kncwthat the
art of communication cannot be overemphasized, for it is elementary to the
whole problem of our modern society. Individuals, groups and communities,
who understand a problem; who have a depth of knowledge in the background
of a problem and who have the ability to talk intelligently about a problem,
will find a workable solution.

Of conrse, these factors- preSuppoSe thateaeh basedon his knoWl-
edge. is-earnestly seeking a solution, for to possess historical knowledge and a
depth of understandinz-requires an individual to give something of himself.
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and the giving of oneself through listening and understanding is a basic require-
ment of good communications.

As the controversy over the intruder continued. educators reasoned that
when each segment of society fully realized that minorities have contributed
substantially to America a move toward fuller participation by members of all
groups in the mainstream of American life would take place. They insisted
that knowledge of the background and contributions of all people would facil-
itate a more open acceptance on the part of the majority. They .suggested neg-
ative theories, ignorance of others and half-truths would bc substantially re-
duced because there would be the realization that manyhands from many
lands had made America strong.

These educators knew that resting heavily upon their shoulders was the re-
sponsibility of imparting knowledge that was relevant to these non-White stu-
dents as well as to their own. Consequently, the students would be able to
understand and coMmunicate better within a society that was plagued by so-
cial upheavals, which were racking cities and spreading ripples of fear through-
out their surrounding colninunities. Thus. the school men were challenged by
the intruder.

A new vista opened up for some on the campuses. Educators as well as stu-
dents began to know not only more about themselves and their heritage, but
also gained knowledge of others. who made up the society in which they lived.
In this way. they gained greater consciousness of others as persons of worth
and dignity. All segments of college and university life began to benefit from
the advent of non-White recruitment programs.

As these recruitment programs struggled' to gain some semblance of maturi-
ty, those.working with the intruder on campus found several concomitant
situations that had to be faced. In some, the incoming students had to be of-
fered a measure of emotional ,:omfort and security in their pursuit of normal
interests and relationshipS. In many cases. they had to bring the student up to
a' functional academic plateau so that he could perform at a normal or near-
normal level. There was need to help the student develop skills which would
give him self-confidence and a feeling of achievement and self-worth. There
also was the need to bring into propel- focus the role of the school and teacher
and the contribution each makes to thc students' well-being.

Some college and university faculties had to create an awareness on the part
of the intruder that new patterns of behavior and relationships could be
learned, and that attention and respect could be attained through constructive
activities. Other faculties had to overcome creative inactivity and oppose

On many campuses, the student body and faculty underwent substitute ex-
periences, which-attempted-to acquaint -them.withthe vicissitudes of.the in-
truder's life style. Human relations conferences, "livo-in" experiences. rap Scis-
sions. power labs. to name a few of the vehicles, were conducted to provi6: in--
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sight into the essence of what made the intruder thc person he was. This was
called "trying to walk in another person's shoes." Sometimes th;:se artificial
life-style creators worked. In inost instances, it formed the illusion without the
lasting effect.

A Model for Minority Recruitment

With the upheaval on campuses of the '60s centered around the attempt
to include minority grouPs in the student bodies, the study of one recruitment
program might be enlightening as well as providing a model for future endeav-
ors. This book is about such a program; but, broader than this, it is about the
ingredients that make the meeting of different cultures and life styles a possi-
bility.

Concordia College, St. Paul, Minnesota, was typical of most institutions of
higher learning in that Blacks had been admitted for many years. The terms of
such admission were not unlike those described before. However, a special
program for non-White students from socio-economically deprived families was
inaugurated at the college in the summer of 1968. An in-depth look at.this pro-
gram and the goals it has achieved provides guidelines for techniques and strat-
egies in dealing with minority students on White college campuses. It demon-
strates, too, how non-White students can deal inure effectively with the educa-
tional structure to the benefit of both,

it was started at a time when school systems of the area were deeply involv-
ed in recruiting minority teachers for their classrooms. The effort on their part
was to provide non-White models of humanity for the young students who fre-
quented the schools.

The goals of the Concordia program were stated in various forms, all of
which coufd be reduced to a single objective; to provide an on-going supply of
minority.elementary teachers to serve the Minneapolis-St. Paul seven-county
metropolitan arca. Since this single goal was a long-range one, spanning several
years, the initial study was limited to the investigation of thc administrative
problems associated with the first two years of active participation with the
program. A visit six years later by the authors looked at the retention of the
program in terms of how many students graduated, how many dropped out
along the way and individual attitudes of a few students who had been in-
volved.

Because this program was of relatively recent vintage, the initial analysis
was based on (1) the results of a scaled four-point check list, which assessed
the feelings toward the program of the students involved, regular Concordia
students, professional staff, non-académic staff,.administrators and the pro-
gram's community advisory group; (2) a comparison of the relationship be-.
tween eollege grade-poi nt-averagefor students in- the-program-with -eomparable-
measures to other stUdents at the same level in college; (3) the retention of stu-
dents involved; and (4) the sc?tes Obtained on the A.C.T. test. .
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In an analysis of such a program. there were several ar.-...us which militated
against a full-scale evaluation. It is conceivable that these li.2ctors could alter
the concluding results.

The program wzts operational before :thisstudy was coiaeiyed, so it was not
possible to devise.nd conthict a before-and-after profile_ This limitation placed
a burden on the results that there Was no way t o tell whether attitudes and
valued priorities were ,:'.uificantly different now than they were before.

When the first groti- ,125 students was.r.ccruited into this program, there
were too few niinorit Ludents among the...gencral studentibody to Parallel
this group with a contn,1 group. This hampered the studviiw.that it could not
be positively determined that any of the curricular modElications and other
subsequent aids adopted by the college were of ITI.Ole substantial benefit to
these students than the regular college program._

One of the admission factors which the colle:.:4ellooked atbefore a student .

could be admitted formallyto the college was A.C.T. test. With the stu-
dents admittedAo this program, this test .was ttiodiionly asan indicator. How-
ever, even in this Capacity, it had limitations..a_, thesestudents were con-
cerned becauseit was representative of thedimmlnant cultural strain in the
questions asked. This factor luft the lower socio-..conornie individuals wanting
in needed background_ The students in this proz--zarn came &equipped in their
preparatkm to have their chances of success in life .determined by tests of this
nature.

Assessing the attitude of those conned-mil witM the program, an attitude
check list was used (see Appendix A). Thisaagartutmentldealiwith sensitive feel-
ings, therefore it was conjecture whethertillirespundemts gave their honest
feelings. The validity of each responseeannor,be acoutained.

To avoid misinterpfetation of terms,used irrthe:motiel discussed, the follow-
ing terms were used as defined here: attitude maannecilisposition or feeling
with regard to a person en- thing; minority ---a_ffouprdiffering, especially in race,
religion or ethniebackground,from themajoirity of_airpulation,,particularly
when the difference is obvious and is likely to,cause members to be treated un-
fairly; M-TEPSMetropoilitan Teacher Idu,;attionPfograrn Selection; G.P.A.
grade-point average; A.CT.American Collee Testing program; culturethe
sum total of ways of living built up by a group of human beings and transmit-
ted from one generation to another; amiyariableapt or liable to produc:e
change.

Summary

Many colleges and universities.acrosslhe minion have enrolled minority stu-
dents in greater numbers in recent -years_ In the past, duirdng various periods,
these students have been admittecksingularly, if they met the eAisting standards
of the institution. Some colleges and universities have maintained a closed-door
policy, thus leaving untapped the talents that reside ln theghettoes of this na-
tion.
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A brief description was given of a model recruitment program, which will
be detailed later. It concerned the non-White recruitment program for elemen-
tary teachers at Concordia College. St. Paul, Minnesota. It was a program de-
signed to provide continuouSly a supply of minority elementary teachers for
the seven-county Minneapolis-St. Paul metropolitan area. Because .the program
had been operational for only two years, the investigation was limited to the
administrative problems. The analysis was based on a four-point attitudc.check
list, G.P.A. or students in the program, the retention of these students and the
scores they obtained on the A.C.T. test. A later visit to the program delineated
its effectiveness at that time.

This model was significant because there had been relatively little published
material analyzing such programs. Further, the study of one such program may
provide helpful guidelines for developing effective techniques and strategies to
involve minority students.on White college campuses and to provide education-
al advantages to these students and the institutions they attend.

This model was limited in that a before-and-a ftcr situaticm was not feasible
when the study was begun. It also was not possible to set up controlled or
experimental groups because too few minority students were at the college
when this program was conceived. Another limitation placed on this study
dealt with the cultural-biased factor connected with the tests administered to
groups not or the dominant-value structure. A fourth limitation was the accu-
racy or the attitude check list as a reflection of the true feelings of the respon-
derits.
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Chapter Three

A Theoretical Background
for Constructive Change

The schools, in an effort to promulgate their programs in an impartial and
expedient manner, have adopted the functional norms of a bureaucratic organ-
ization. Ile principles used are the same as those which govern other modern
formal organizations.

These distinctive characteristics, according to Max Weber, who .first isolated
them, can be condensed into five categories: (1) a clear-cut divisiar, ot:1:1.-)or;
(2) a hierarchical authority structure; (3) a formally established system of
rules and regulations; (4) an impersonal-orientation to clients; and (5) official
career status.56 In Weber's ideal-type organization these five principles maxi-
mize rational decision-making and administrative efficiency.

However, as illustrated by Blau and Scott in their study of two welfare agen-
cieS, bureaucracies are not always so effective and efficient as Weber thought.
At times, there are dysfunctional effects at certain levels. For example, Blau
and Scott depict the conflicts that exist between hierarchical authority and
professional competence. Such conflicts have severe overtones for the clients
supposedly served by public agencies.57

One of the tenets of an effective bureaucracy is "affective neutrality,"58 in
its relationship with the recipients of the output of an organization. The norm
oftentimes leaves the client standing before the organization confused and dis-
illusioned. The client, searching for service, does not know that this "imper-
sonal detachment is designed to prevent the personal feelings of officials from
distorting their rational judgement in carrying out their duties."59 The client
only realizes lie is not receiving the services to which he Feels he is entitled.

.

The individual client stands helpless before the powerful bureaucracy, await-
ing decisions that often vitally affect his interests. Greatly cáncerned with his
case, he'sees in it a number of exceptional circumstances that deserve special
cOnsideration, but'the impersonal bureaucratic machkery disregards these and
handles the case simply as one of a general category.'

Although the basic components of the hierarchy supposedly make.for an
efficient and effective organization, to many clients the result is nothing more
than a cold, impersonal Machine. This, in turn, causes many to develop tech-
niques for dealing with the bureaucracy,

An example of this is seen in schools with a studept clientele Milne parents
are exponents of the American dominant cultural vaiue pattern of performance
and achievement. Because the school is a proponent of this same cultural value
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pattern, the student works hard on his assignments, does well on tests and
shows the proper respect for his teachers. Ile receives his reward for "playing
the game" by being allowed to remain behind the "straw curtain" of bureau-
cracy's "affective neutrality." In short, lie becomes a bureancrat in the same
mold as his parents and teachers.

Others fake dedication to these values and give lip service to performance.
In this manner, they are able to get by. They learn quickly the right .words tO
use. They learn that sitting quietly will yield reasonably good grades..

There arc yet other students, who come from homes which do not reflect
this dominant culture value pattern. They literally are deprived in relation to
this value system. When they come face to face with the bureaucratic school
organization, they are awed by its authoritY'structure, its rules and regula-
tions and its many people-doing specific tasks..They come with a desife for
knowledge, but receive, instead, the seeming rebuff of the formidable organiza-
tion. They have not learned in the sub-society from which they come how to
manipulate the organization. All too soon they become alienated. They de-
velop hostilities and become foes of the bureaucracy. Elizabeth Douvan speci-
fies the results.

Given a society with certain core values,shared by all which emphasize
achievement and success, and given'certain classes of youth that are deprived
of the means to effectively participate in the struggle for suceess, three kinds
of delinquent adaptations are possible: (I) criminal: (2) conflict: and (3) re-
realist subcultures.6

Students from homes which have an orientation to society similar to that
of the schools learn quickly how to use the school organization for their own
benefit. Students from homes without this orientation havP knowledge of
how to deal with the cold, impersonal machine. No one ha.. 1:iken the time to
explain it to them, because no.one in the home understands it. Parent and
child arc at a loss to understand the organizational division of labor, hierarchy,
rules and regulations. Most of all, they do not understand the "affective neu-
trality" pose held by the employees. In essence, students from culturally de-
prived homes arc "naked" before the awe:inspiring, hate-filling bureaucratic
school structure. They are functionless in the bureaucratized society.

Subculture of the Socio-Economically Deprived

Before discussing cultural values and the conflict resulting from sub-values
clashing with dominant values, there should be a general idea of the values of
the socio.economically deprived. It must be emphasized, however, that every
value described here is not had to the same degree by all socio.economieally
deprived individuals, hut certain values arc more common than others.

In Black culture, one oh the frequent remarks children hear at home,is
"They don't care about us Negroes anyway, We are treated as inferiors by
Whites. Look at housing and jobs, for example," These statements t rigger in



Chapter Three

I3lack youngsters the demise of the whole value concept or performance. They
.

say to themselves. "Why should I try when they (Whites) will i.ot let me sue-
ceed'r Too often in the past and even now many people give credence to this
statement by their actions in dealing with Black youngsters.

As Leon Festinger has observed, many people believe Negroes to be inferior.

Ii Negroes are customarily treated as inferiors, then it is because they are
people who arc inferior and who should be treated as inferiors. These rational-
izations of behavior receive support from the fact that segregation with all its
invidious connotations , &eives official public sanction. No: only do the "best"
people avoid social relations with Negroes but the government, the official
public sanctions segregation in law and in public policy.6 2

In general, the values with which deprived children enter the schools may
be summarized as getting by, rather than getting ahead.:.disorganization, feel-
ings of alienation, emphasis on the reality of today:,-pism.,
drawal, retreatist behavior, violent aggressive behaviol and, most of all, hope-
lessness. These value ideas surround the deprived from the time of their entry
into the world. They drink it in from their environment, from remarks as

those mentioned previously, and they sense it from the physical actions of
those about them, both family members and .peer-group associatos. By the
time they enter first grade, middle-class children have been neatly socialized
into the dominant American value pattern.

Middle-class parents and teachers teach children that life is a series of hur-
dles which must be jumped, but these parents teach their children3that life is a

series ofdifficult situations which should be avoided if possible.6-

To categorize in one word the concomitant value pattern olne socio-eco-
nomically deprived, it would be "being." They want to live, but they do.not
possess the hope that, if they work hard, somewhere there will be a better life
here on earth. This thought is inherent in nnddle-elass standards. From their

.

vantage point, the overriding value is little less than.maintenance and existence
because these ithply hope and "they lack the essential strength of ho pe:,64

People possessing middle-class values are socialized to sec life through the
art of achievement. This is buoyed up by internal hope and the factor ofex-
pectancy. They might accidentally reach a high degree of success, if they are
willing to work hard. This is not the case in disadvantaged families because the
parents and friends already have suffered so much defeat at the hands of socie-.
ty that they pass the defeatism sylidrome to their offspring consciouFly and un-
consciously.

To summarize this discussion of the sub-culture of the socio-economically
deprived, it should be understood from where theirvalues come, to a tch a
glimpse of their home life.

Their homes are crowded, full of disturbance, physically and personally dis-
organized; they do not operate on schedules that pay much attention to
school concepts of time. They lack both belief and achkwement.65
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Dominant Cultural Value Patterns

The school gains its legitimation from society for its task of preserving, in-
troducing and indoctrinating the young in the dominant values of the society
of which they arc a part. School is the socialization process or mechanical
machine whose input is children, who proceed from grade to grade, being
spoon-fed the ideas that have made a nation great. The output of this mechan-
ical contrivance is children galvanized with hope for a brighter tomorrow
through hard work, perseverance and a passiOnate devotion to responsibility.

These values of performance and achievement found their ethos in the Pro-
testant ethics of Calvinism and their fruition in the harsh life of the American
frontier. This fertile frontier soil demanth!d for survival the traits of hard work,
perseverance and devotion to responsibility. The people found that those pos-
sessing these traits did succeed in clearing the land, fighting the Indians and
carving out a comfortable, but crude way of life.

These characteristics have survived,from the country's brief, harsh early ex-
istence, and are inculcated as the sine qua non of American society. They find
their preservation in the school as one of ihe legitimized institutions for instill-
ing these values in the young.

Stemming from these dominant values of society arc certain core modes of
behavior, which help the young internalize effectively these values. Schools
faithfully adhere to these procedures. In school, a student-must exhibit con-
formity, dependence, neatness. organization, non-aggression and delayed grati-
fication. Ile must show signs or wanting to get ahead by passing tests and com-
pleting assignments. For these traits, he is rewarded by good grades, a word of
praise by the teachers, a gold star arid, in the middle-class homes, favorable
comments by parents.

Tlw converse is true if the student does not do well in school. The teacher
and his parents speak to him in terms of working harder if he wants to suc-

ceed.
In this way, a student is taught hope, to strive toward a distant goal and to

aim high. Ile is taught to plan. to organize and to seek fulfillment later in life.
The dignity-of-work and shoulder-to-the-wheel idioms are expressed frequent-
ly in the school !:etting.

The students who can internalize these values and put them into practice
have the best chance of success in an institution geared toward these character-

istics. In a nation which encourages all to succeed, what about those who, be-

cause of deprivation, do not subscribe to these values and have difficulty, be-

cause or background, internalizing them?

Elementary Action System

Talcott Parsons, in his theory of the action system, delineates the pro'perties

of an elementary social action system. Basically, it consists of two actors inter-
acting in an environment.. This is broken down into four elements: (I) first '

16

4 5



Chapter Thre

actor; (2) second actor; (3) internal characteristics of the interaction; and (4)
environment or social milieu which the two are interacting within."

When thisps apphed to the culturally deprived, the student is seen as one
person interacting with the school. Both actors, in order to avoid conflict,
should have internalized the same value characteristics. If the norms governing
the actions of both parties were similar, then thece would be no need for some
'designated interposing variables that would serve to interpret the differences
in values, and to help bring about muttial understanding. The point is that the
educational opportunities in many colleges would not exist, because all stu-
dents would conic together in a compatible environmental context, and the
rules which governed their actions would stem from siniilar cultural value pat-
terns.

Socio-Cultural Bureaucratic Interaction

Figure I is a model developed along the lines of Parson's elementary social
action system. It portrays the individual as an actor interacting with a.second
actor, the bureaucratic school structure. Each actor has access to the social-cul-
tural environment of the larger societal context, because value patterns arc
learned.

On the one...hand, the school bureaucracy gains its legitimation and accept-
ance in society from being an exponent of the dominant cultural values from
the societal context as described previously.

On the other hand, the individual has been acculturated in the sub-cultural
values of his hotne and inunediate:-surroundings. Both.the bureaucratic school
and tilt: individual arc committedlo their respective value patterns when they
meet. Tile result is conflict. which stems not only from the dysfunctions of the
bureaua:atic school organization. but also from the value patterns which the
organization espouses. The :a T.asou for this, using Parsonian theory, is basically
that there has to be a generally agreed upon norm, which will govern the interL
nal interaction between thevwo 'before there can be a social action system.
This is not present when an actor committed to a sub-eultural value system
interacts with an actor committed to the bureaucratic cultural value pattern.
Nor can it be said to exist when the sub-cultural actor responds with hostility
to the affective hostility of the bureaucracy, because neither is acting accord-
ing to similar roles for the system.

A Model of Interposition

When a dysfunction exists between the bureaucracy and its clientele, it may
be corrected by changing the organization. Another method is the establish-
ment of a separate mechanism, which functions to correct the inequality that
exists by helping both student and bureaucracy to understand each other as
well as suggesting changes in both student and bureaucracy for their mutual
benefit. Further, the mechanism has to make its program an integral part of
the total school program.
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This mechanism for correction of the dysfunction is composed of variables,
which intervene at strategic points in the life of the student and the normal
functioning a the bureancracy. In an equal educational opportunities program,
it operates as a personal aild educational adjustment unit between the student
with his problems and the bureaucratic college with its misunderstandings.

Figure Ii is a diagrammatic model, similar to Figure I, showing the sociocul-
tural conflict that may arise when sub-culturally valued individuals come in
contact with the bureaucratic school. I lowever, in this model. the balm over
troubled waters is schematically diagrammed in the form of intervening vari-
ables.

The Concordia Program

The ai,;,ninistrative '7ersonnel of Concordia College..being cognizant of these
rntors, asked in Me summer of l9O8 to meet with leadersfrom the Minnea-
polis-St. Paul community to discuss the feasibility ()fin:align rating for the
seven-county area.:a collel4e scholarship program to trzin non-Whites for the ele-
mentary teaching-profession. The result of the conference was the institution.;
of the Metropohtan Teadier Education Program Sele,nion (M-TEPS) at the
college.

Description .of M:TOS

M-TEPS was devis-,:d.t.: provide an on-going supph, of minority elementary
teachers to serve the .,,eve-,-,county area surrounding aud including the Twin
Cities of Minneapolisand.St. Paul. Qualifications for enrollment 'were based
primarily on being a: high..school graduate or having a .valid GED cerdfleate,
having an interest in elementary education and being in need of financial assis-
tance to complete a college education.

Interested citizens from the Twin Cities Afro-American community and the
broader community. along with ConcArdia staff members, formed an advisory
committee. The purpose of this committee was to provide continuous guidance

' for the program through suggestions, recruitment and personal contact with
the selected students throughout the school year.

. A ininority-member coordinator, who was.a teaching Member of the staff,
directed the program:The function of the coordinator beyond reeruitment
was three-pronged. First, he was involved during theschool year with the stu-
dents accepted for the program in personal adjustment .as well as academic
counseling. Second, he was to make recommendations to the college for
changes resulting from his sessions with M-TEPS students. Finally, he was to
make known to the college those suggestions and innovations which would
benefit the M-TEPS students.

Concordia (.olleg is situated only three blocks from the St. Paul inner city
Black population and five7milesfrom the Minneapolis areas of concentration.
Students for the program were recruited mainly by making this .nearby popula-
tion aware of the college and its course offerings. This was accomplished by
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visiting social agencies which served:the area, distributing brochures and con-
tacting kimwledgeable persons, who:worked or lived iii the area, throuEth.the
community advisory conimit tee.

In addition to these methods, potential students were contacted by -the pro-
gram coordinator through high school counselors in schools serving Black and
Indian students. Further, in sonic cases, contact was made on various.street
corners in areas of Black concentrathms. As the program became known, a few
students registered at the college with the prouram coordinator on their own
initiative, without being contacted in the community.

Once enrolled, these students took regular classes, with an adjusted.course
load. When needed, the individual instructors stood ready to adjust the.course
content. An example of this was graphically portrayed in the difficiilty.some
of the students encountered in freshman mathematics and English: These
M-TEPS students as well as a few of the regular Concordia students suffering
from similar difficulties wdre grouped in special-credit courses. These.classes
consisted of slowed-down instruction, ample time for questioning and addi-
tional tutorial help. For those in need, a 'special reading difficulties clinic was
offered, using among other material the SRA nading laboratory.

Beside the specially geared mathematics and English classes, staff members
were avaikible on a contact basis 'to give extra tutorial help. If called upon, the
coordinator was ready to recommend staff members who were available for tu-
torIng. Further, selected M-TEPS students as well as Concordia upper division
students were engaged as special tutors.

The slowed-down instruction was more than a watering down of selected
course content. In the main, the same content was covered as in the regular
program. The difference existed in the slowe0 pact tor the subject matter, so
that even when the quarter was over and the students had not covered theAri--
tended content, the course was extended into the next cps.mler for students

.and instructor. This extended time could be anywhere from a:few weeksrto the
entire quarter.

Aprevalent idea behind the various help offered. the Tirsttwoyears for
M-TEPS students was that each student should be at gradeTointzby the begin-
ning of his junior year. This meant their grade-point average7must reflect a C
at minimum. Because this analysis wasbased on only theibeginning two years'
of the program, the difficulties this provision offers could not be substantiated.

'Largely. the M-TEPS students were programmed into small classes. When
feasible, the course offering with M-TEPS students wits closed.twthe general
college to maintain a reduced class size..This provision was in keeping with the
special help idea constantly expressed by staff members closely associated with
the program.

As a rule, probationary students at the college were allowed four trial guar-
ters to establish their grade record. For M-TEPS students, the probationarY pe-
dod was extended to five quarters. As an added incentive and to reduce the

31

5 0



Blacks on White College Campuses

tension of failure, each student on pmbation was told that he would not be ex-
cluded from the college for low grades until that probation period was over.

From a financial standpoint, M-TEPS students were awarded free tuition,
fees, books and reduced board and room costs for those with home some dis-
tance from thecollege. In a few cases, transportation was provided where the
student wished to remain at home, but would not be able otherwise to travel
daily between home and school. Proof of financial need was determined by an
evaluation of a Parent's Confidential Statement, submitted to the college with
registration.

Finances of the program were provided by government economic opportun-
ity grants and work-study monies. Other non-governmental sources contribut-
ing were various foundations as well as certain individuals.

Intervening Variables in M-TEPS

In order to bridge the gap that existed between M-TEPS students and the
college, certain basic assuMptions had to be threshed out and agreed upon by
the Concordia-Community Advisory Council before the first group of non-
White students could be admitted. These intervening variables helped spell suc-
cess of failure for the program because it was generally recognized that you
cannot take an immigrant, speaking no English, off a boat in New York and ex-
pect him to be econora..ally and politically solvent without an initial helping
hand. The following ::,.te.rvening variables or assumptions were meant to under-
score the program as that initial helping hand.

(I) The education of minority group children is enhanced when taught by
qualified minority persons, especially in the formative elementary years, when
the sell-image, which is strengthened through adult identification,is so impor-
tant.

(2) The person selected to direct the program should be.prepared to operate
more in a counseling role than in an administrative decision-making role.

(3) The high-ability Black or Indian student has been able to get Scholarships
from suchinstitutions as Harvard and Stanford for several generations..

(4) A large number of minority group teachers desperately are needed for
the Twin Cities' public schools. Through this program, a portion of this need
will be supplied.

(5) A college, which is community-situated and small enough to retain an
interest in the individual student, can best meet the needs of the community
by offering to assist those who normally would not apply to do college work
because of distance and costs.

(6) With limited resources, COncordia was not able to think in terms of
carrying out .rewiting efforts in the deep south or in large northern cities to
which minority grouPS have migrated. Therefore, because the campus is in the
Minneapolis-St. Paul community, efforts of recruitment should be confined to
this metropolitan area,
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(7) The image or what constitutes the total American community would be
enhanced in the minds of all groups through the exposure to minority group
teachers.

(8) Monies and necessities for the program will be forthcoming because the
end product fulfills a crucial iieed existing in the community..

(9) Not all minority students ate equally prepared for college; therefore, en-
tering students arc granted additional opportunities in the form of probation-
ary extension, tutoring, special counseling, adjusted cAass loads and curricular
modification to make up deficiencies so Success will be achieved in later college
years.

(10) In order to effectively compete in the wodd'of work, the time must
come when all students compete on an equal basis. Therefore, by the junior
year, all academic requirements must be met by all students.

(11) The greatest financial need exists in the first two years of college.
Therefore, provisions have been made to assume up to the total cost of college
for the first two years, based on need. By the time a student is a college junior,
he should have crystallized his vocational direction and should realize that bor-
rowing for a college education is a reasonable expectation.

(12) Financial, academic or social commitments are limiting ciitumstances.
This must be kept in mind to avoid having to break promises at a later date.

(13) A conscious realization must be maintained by those involved in the
program of the gap that exists between the racial, social and economic back-
ground of the M-TEPS students and the dominant American cultural pattern,
which the school supports and maintains.

(14) Implementation of this program depends on the realization of the afore-
mentioned variables, but it depends much more on the actualization of a staff
that is aware, sympathetic and knowledgeable.

Summary

In order to further the process of education for the educationally deprived,
some variables must intervene between the purpose of the school organization
and the value patterns of the individual, Figure II shows intervening variables.
They constilute a program, when coupled with an implementing mechanism,
as that force acting on the interaction process. In the case of the Concordia
program, this force is composed of the variables described earlier, the imple-
mentation of Which provides the milieu or atmosphere for closing the gap that
exists between the bureaucratic school and an individual from a socio-econom-
ically deprived culture.
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A Case Study of a
College Recruitment Program

For any recruitment program to have a chance at.success, it must involve
all phases of a college or university.. It must be part and parcel of the institu-
tion; it cannot survive and grow in a vacuum.

This model, M-TEPS, involved the entire college in varying degrees. It
touched, in one way or another, the lives of those students and adults who
functioned as learners or teachers at the educational institution:An analysis
of such a program must include each facet. In this case study, an attempt was
made toward comprehensive inclusion of those connected in some way. with
the college.

.

The student population used in this study consisted of a sampling of 204
of the general Concordia student body and the 53 M-TEPS students recruited,
for the 1968-69 and 1969-70 school years. In addition, an adult population
consisting of the administration of the college, the Concordia professional staff;
tlis: non-academic staff and the M-TEPS college-community advisory group'
were utilized. These adults, as the students; were asked to record their feelings
about pertinent statements in a survey.

Besides the questionnaire, several measuring techniques were used to de.
scribe the program and the progress of the students. These instruments were
the A.C.T. test scores and the college grade-point average (GPA) of the stu-
dents.. These were used because it seemed feasible that most adminiStrative
problems concerning,the program would conic to light within .the confines of
these dimensions.

A comparison of the feelings of individuals at the college prior to the incep-
tion Of the program with how they felt after the second year was not feasible
because no data had been collected before M-TEPS began. Also, there were
not sufficient non-White students at the college when the program started to
allow a paired-group analysis. Consequently; it seemed reasonable to gather,
cOmpile and analyze data in a descriptive manner.

Concordia Colleg6

Concordia is a comparatively small, liberal arts college located in the center
of the largest Minnesota metropolitan area. Its 28-acre campus lies along an
interstate freeway three and one-half miles from downtown St. Paul and six
and one-half miles from downtown Minneapolis. The college is owned and
operated by the Missouri Synod of the Lutheran Church.
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Concordia was founded in 1893 as a higher school in the Minnesota district
of the Missouri Synod, so that sons of this district could take their preparation
for church work. It was established with a three-year classical and normal pre-
paratory course. In 1902, a fourth year was added.in 1905, two years of col-
lege was incorporated.

The year 1950 saw Concordia adding a two-year junior college curriculum
in elementary education for women. This:mas expanded to a four-year college
offering for women in 1962. By 1965, male students were admitted. The first
graduates of the four-year elementary education program w .re granted a
Baehelor of Arts degree in 1964.

Concordia Junior College was accredited by the-University of Minnesota in
1924. In 1964, the university accredited Concord&S four-year liberal -arts pro-
gram. The North Central.Association of Colleges and_Secondary Schools
granted accreditation to the junior collegejn .1959 and full accreditation to its
upper leVel courses in 1967. Recently, Concordia College was accredited by the
National Council for the AccreditatiOn ofTeacher Education for the Prepara-
don of.Elementary Teachers. The Minnesota State Department of Education
previously had certified Concordia as a teacher-training institution for elemen-
tary teachers.

The college.enrolled 800 students during the 1969-70 school year. Its stu-
dent population had been climbing steadily over the preceding five years, from
635 for the school year 1965-66 to its present number. Of its 800 students in
the school year 1969-70, 568 were registered in the elementary education pro-.

gram.
Basically, the college offers for its students two different curriculums. Be-

sides its four-year elementary education courses for men and women, it Offers
a two-year pre-ministerial, deaconess, social work and general liberal arts pro-
gram.

The college has intercollegiate teams in football, soccer, basketball, tennis.,
golf, wrestling, baseball, track and bowling. There are intramural sports such
as,ilag football, volleyball, softball, bowling, tennis, table tennis, arehery7go1f;
badminton, basketball, billiards and track and field. Students also are involved
in various musical groups as well as a variety of social events.

Population'Included in Study

'Concordia Student Body

Of the 1969-70 gradnation class, records indicate that 64 percent had en-
rolled in the freshman class at Concordia four years preViously. Another 21 per-
cent were synothil transfers from two-year colleges in other parts of the coun-
try. These junior colleges were schools connected with the Synod of the Mis-
souri Lutheran Church. Together, these percentages represent Co percent of the
graduation class at the beginning of their college work at Concordia or a sister
college. Only 15 percent were transfers from :other colleges at some point in
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tIlL 1.0or.year life of this graduating class. Percentages from this class seem to in-
dicate, at least IM the preceding limr-year period, that students who enroll at
Concordia for the freshman year tend to stay through graduation.

Statistics for the freshman-year students were a good indicator in identify-
ing the major portion of the student body. Relative to age, the bulk of the
freshman class tended to be in the 18-year-old category, recently graduated
from high NCI ')ol. Table 1 is a breakdown of the four previous freshman classes
at Concordia, based on information contained in the Class Profile Service Re-
port compiled by the American College Testing program, Projecting these per-
centages upward, based on the aforementioned information, would seem to in-
dicate I hat the major portion of sophomores would be 19; juniors, 20: and
seniors,21. This indicated a normal progression through 16 years of education
for the majority of the Concordia student population.

TABLE!

FRESI1MAN STUDENTS' AGES AS OF SEPTEMBER 1

Year Percentage of Class at Age Class
17 18 19 Enrollment

1966 . 6.6% 41.9% 47.2%, 229
1967 33(;;., 63% 1% 203
1968 19%. 77% 4% 190
1969 16% 82% 2% 231

There was a higher percentage of women than men in the Concordia student
body. Table 11 gives the percentages of men versus women for four freshman
classes for the school years of 1966-67 through 1969-70.

TABLE 11

PERCENTAGES OF MEN AND WOMEN

Freshman
Class Year Nlen Women

Total
Enrollment

1966-1967 43% 57% 150
1967-1968 43% 57% 200
1968-1969 40% 60% 179
1969-1970 46% 54% 217
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The Minnesota c'ounty distribution of students at Concordia College, com-
piled by the Minnesota Iligher Coordinating Commission, Research Division,
St. Paul, Minnesota, indicates that over 50 percent of the student population
were front the state of Minnesota. Table III is a percentage report of* residence
areas of the student population for a five-year period.

TABLE III

RESIDENCE AREAS OF CONCORDIA STUDENTS

Area Year Year Year Year Year
1969-70 1968-69 1967-68 1966-67 1965-66

Local community
or
commuting area

25% 26% 18.7% 15% 15%

Minnesota
other
than above

30% 31% 36.1% 42% 40%

Other states
and
foreign countries

45% 43% 45.2% 43% 45%

More than 50 percent of the students are from Minnesota. Of this percent-
age, the majority are from the farming areas and smaller communities of the
state. A quarter or less are from the metropolitan area. This is the interpreta-
tion of "local community or commuting area" used in the table bepause Con-
cordia College is located in the Twin Cities' metropolitan area.

Only a relatively small number of students at Concordia are foreign students.
Records indicate a total of nine students from outside of the United States be-
ing registered over the last two years. Relative to other states in Table 111, the
majority of these students enroll from North Dakota, South Dakota, Wiscon-
sin. Iowa. Nebraska and Illinois. These states neighbor Minnesota,.and portions
of' them are included in the Missouri Synod. The majority of' these students'
records show they are from farming areas and smaller communities in those
states.

A very small percentage of Concordia students are married. Only 30 men
and 32 women out of the entire student population were listed in their records
as being married. This number is even smaller, as the records of the last five
years indicaie. There were only four men and live women enrolled as married
stUdents for the school year .1965-66.

The major portion, over 60 percent, of the student populats expected to
receive sonic type of financial assistance. The Class Profile . Report of'
the American College Testing prograM, summarized in Table I v., demonstrated
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that a substantial number of students expected to receive either scholarships
or loans to finance their college education. A smaller, but equally substantial
percentage, did not expect aid during the first year of college, but would seek
financial help in subsequent years,,Thirty-two percent or less indicated, they
probably would never request financial assistance of any type.

TABLE IV

PERMIT INDICATING SCHOLARSHIP AND LOAN PLANS

Years 1969 1969 1968 1968 -1967 1967

Questions* 1
1

1 2 1 2

Yes
(for four years)

68% 50% 67% 46% 64% 41%

Yes
(not first year)

14% 22% 14% 2 I% 13% 27%

Probably never 18% 28% 19% 32% 23% 32%

* Question I Do you expect to apply for a scholarship to help meet
college ex penses?

* Question-2 Do you expect to apply for a loan to help meet college
expenses?

The percentages quoted in Table IV are borne out by the numbers of stu-
dents who actually applied for and received finanical assistance of one kind or
another. Figures taken from the President's annual report show that 60 percent
or better of the Concordia student body received some type of financial assis-
tance over the last three years.

M-TEPS Students

The 53 students, who enrolled in this program over the two-year period,
ranged in age from 18 to 40 years of age. The average age of the total group at
the time of the recruitment was 20. However. the second group that entered in
the 1969-70 School year tendui to be younger than those recruited for the
first year. Slightly more than half of the 27 recruited the second year were re-
cent high school graduates. Of the first 26 who enrolled, less than a quarter
were recent high school graduates at the time of matriculation.

Table V is a numerical enrollment account of the M-TEPS students, accord-
ing to sex. Figures presented arc actual numbers enrolled at the beginning of
each school year. As can be seen from the table, twice as many women were
enrolled as men. One explanation for this was possibly the fact that elemen-'
tary education traditionally has been considered an occupation for women.
Nevertheless, in the recruitment process, four times as many men were contact-
ed as eventually were enrolled.
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TABLE V

M-TEP ENROLLMENT*

Sex Year Year
1968-69 1969-70

Male 6 9

Female 20 18

Total 26 27

*Figures presented are actual numbers enrolled.

All 53 M-TEPS students were recruited from Minneapolis and St. Paul, How-
ever, in checking the places of birth, 43 percent were not born in the area, but
had immigrated during childhood with parents, relatives or friends. They were
born in such cities as St. Louis, Missouri; Water Valley, Mississippi; Jamaica,
Long Island, New York; Tallahassee, Florida; Beaufort, South Carolina; Bron-
ville, Missouri; New Orleans, Louisiana; Meridian, Mississippi; and other towns
and villages throughout the south, east of the Mississippi River. Sixty-six per-
cent spent their childhood in Minneapolis or St. Paul.

Of the total M-TEPS group, 54 percent were single at the time of eniry into
the program; 34 percent were married. The remaining 1 1 percent had been
married and were divorced. None would have been able to enter the college
without the financial assistanLe provided by the program.

Concordia Student Sample

There were 737 students registered at. Concordia College when the sampling
was taken. Each student was a potential participant in the survey. To arrive at
the students selected, the list of classes contained in the college catalogue was
used. From this pool, the classes to be used were drawn, yielding 204 students,
who finally were administered the check list. No student was alloWed to take
the check list twice. For this reason, the total number of students used in the
sampling is less than the number of students registered in the classes.

The students surveyed ranged from 17 to 34 years old, with the bulk being
in the 18- to 2I-age bracket. The average age was 20 years. Only 11 percent of
the students in the sample were 22 or older; only one student was over 27 years
of age -tlds student was 34 years old. Of the students in the age group between
18 and 21 years old, 30 percent were 19 years of age and 20 per cent were 20
years of age. Table VI is a bar grapfr of the age of the students contained in the
survey,
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AGES OF CONCORDIA STUDENTS USED IN SAMPLE

Number of Students

Chapter Four
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Of the students sampled, 56 percent were women 44 percent were men; 94
percent were single; 6 percent were married. Twice as many men were married

WOrnen.

Those students surveyed were distributed almost evenly between Minnesota
residents and those who claimed residence in other states. States outside Minn-
esota most frequently represented were Illinois, Wisconsin, New York, North
Dakota and Nebraska. Only foui: students were from a foreign eountryCanada.

ThirtY-four percent of the students listed a rural farming area as their en-
vironmental background; 17 percent resided in a metropolitan area. in most
cases, it was the Twin Cities' metropolitan area.

Administration

The first level ofadministration, according to the organizational design of
authority formulated tri the college, consisted of the president, academie dean,
dean of students, executive manager and financial planning manager. The pres-
ident had final authority in all areas. The remaining four exercised authority
in specific areas. They were tentaclizs of the president, so to ',;peak, and were
responsible directly to him for the effective and efficient operation of their
area of concern,

Those who had these offices at the time of the survey were males, ranging
in age-from 33 to over 65their average age was 48. They callectively repre-
sented sonic 63 years of service to the college, with an average time of 13 years.

All were married, with at least two children; all were born and had spent
their childhood in a small-town, rural-area atmosphere; only two were native
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Minnesotans. Ali were college graduates; three of the live had Master's degrees;
two of the three had earned doctorates.

College-Commtmity Advisory Committee

This M-TEPS advisory committee included 21 active members at the time
of the survey. An active member was defined as one who had been in attend-
ance at the majority of the luncheons where M-TEPS was discussed.

This committee represented a wide assortment of occupations, -ministers,
school superintendents, directors of school personnel, heads of community
agencies, consultants in various areas, teachers, agency staff workers and busi-
nessmen.

The group ranged in age from 36 to over 65, with the average being 48; 19
were men; only one of the group was single. The majority were born in a small-
town, rural-area atmosphere, but spent their childhood in a large metropolitan
area.

Professional Staff

The Concordia teaching staff ranged in 'age from 24 to 65, with ages 40, 41
and 42 being the most frequently listed on the survey. The averar age of the
faculty was 41.

Of the 53 full-time faculty members, there were four times as many men as
women. Records at the college indicate that 43 men and 10 women comprised
the professional staff. The Overwhelming majority of these staff members were
married; only live indicate&a:single status.

EleVen faculty members s4ted that they were born and had spent their
childhood in large metropolitan areas. These areas, as listed, were Minneapolis,
St. Paul, Chicago, Milwaukee and Detroit. The remainder named ;uch places as

Waterloo, Illinois;.Larsen, North Dakota; Garfield, New Jersey; and areas of
similar size,

Non-Academic Staff

This staff numbered 27 and included maintenance personnel, clerks, cash-
iers, secretaries and people involved in the non-academic operation of the col-
lege.

The people who comprised this group ranged in age from 22 to 69 years of
age; the average age was 44. The most frequently appearing ages were in the
23 to 24 age bracket and the 60 to 61 age bracket.

Relative to marital status, the majority were married; with only three indi-
cating a single status; one was divorced; two listed themselves as widowed.

-Only eight persons in this category were bOrn in a large metropolitan.area.
An additional three persons, besides the eight,.spent their childhood in a corn-
parable area. The majority were born and had spent their childhood in such
places as Montevideo. Minnesota; Waverly, Iowa; Hillsboro, Kansas.
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Instruments Used in the Model

American College Testing Program Survey

The major portion of the A.C.T. battery consisted of four tests: English,
matheinatics. social studies and natural sciences. These tests were developed to
measure the abilities each student possessed in those areas. Specifically. the
tests are designed to measure the student's ability to perform the kinds of in-
tellectual tasks typically performed by college students. Most of the test items
are concerned with what the student can do with what he has learned.

The Enghsh Usage test is an 80-item. 40-minute test which measures the stu-
dent's understanding and rise of the basic elements in correct and effective
+.viting, punctuation. capitalization, usage. phraseology, style and organization.

The Mathematics Usage test is a 40-item, 50-minute exam which measures
the student's mathematical reasoning ability. This test emphasizes the solution
of practical quantitative problems. which are encountered in many college cur-
ricula. It also includes a sampling of mathematical techniques covered in high
school courses.

The Social Studies Reading test is a 52-item, 35-minute test designed to
measure the evaluation-reasoning and problem-solving skills required in social
studies. It measureS fhe student's comprehension of reading passages la-ken
front social studies material. It also contains a few items that test his under-
standing of basic concepts. knowledge of sources of information and know-
ledge of special study skills needed in college work in the social studies area.

The Natural Sciences Reading test is a 52-item, 35-minute test which-mea-
sures the critical-reasoning and problem-solving skills required in the natural
sciences. Emphasis is placed on the formulation and testing of hypotheses and
the evaluation of reports of scientific experiments.°

Attitude Survey

When the attitude survey was constructed, an assumption was made that if
the feelings of the groups who had varying degrees of contact with the M-TEPS
program could be ascertained, the type of environment these students were
functioning in would be noted-, consequently, one facet of thc program's
chances for survival could be analyzed. An instrument that asked the feelings
of these groups was devised. Respondents were asked to check on a scale, rang-
ing from "strongly agree" to "strongly disagree," their feelings about certain
statements. The basic statements from which the items were developed for the
attitude survey (see appendix) were gathered from two primary sources:
M-TEPS students and students ip,the Afro-American course taught during the
spring quarter of the 1060-70 school year.

Students hi the Afro-American class were asked to ..:omplete the statement
"As a result of having M-TEPS students on campus I feel that... " They were
asked to write down as many concerns as they had on any matter concerning'
the program. These papers were anonymOus.

The comments ranged from a total acceptance of the program to the state-
.
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ment that it was ridiculous and should be abandoned. A few comments taken
front these papers are included here as examples.

They (M-TEPS students) are seriously working and studying in order to ob-
tain a degree.

...has had a more positive effect on the campus life at Concordia.

...generally below the average intellectual level of other students not on the
program.

...should be taken more slowly; let's not bite oil more than we can chew.

...has increase&the minority population of this campus considerably; this
lowers our educational level.

...generally has been one or overstinnilation that works to the deterrent of
the individual.

Is integration really important'?
Why aren't M-TEPS given special courses so that they can better adapt to

middle class values in college. i.e.. study hard, keep rooms clean, get good
grades, etc.?

I wish they would participate a little more in Concordia life. We hardly get
to know the M-TEPS students because they sr m to stick together and don't
want much to do with us.

This is ridiculous. Why should there be a special program for Blacks and
other minorities? How about the lower-class Whites?

Instead of completing statements concerning feelings, the M-TEPS students
were encouraged to write questions or statements pertaining to the college, stn.
dent body or program, which they would like to have discussed. A few of these
questions and statements given by the M-TEPS students were:

Do you feel that by having NI-TEPS program on this campus the students
will come together both Black and White and unite as one?

Do you think the M-TEPS are meeting the qualifications to receive the schol-
arship or do you think they are wasting money?

This school's feeling toward the students on the programthey don't parti-
cularly care for us is the reaction I've gotten from people.

The program part I'm concerned about is the financial system. Why,..doeSn't
this program include money for the students' personal needs?

From the feelings and concerns of these two groups of students, 40 state-
ments were formulated. The survey was given then to a number of students
and adults outside the college. After taking the attitude inventory, it was dis-
cussed with them. These interviews were directed at the interpretation of the
various items. -

Based on these interviews. the survey was increased to its current form. This
was clone because the general comment was that nowhere in the original state-
ments was there a provision tn test basic racial feelings predicated on the Amer-
ican cultural taboo of sexinterracial (lilting and marriage. A number of items
were added to cover this area.

Another general comment from these interviews concerned the provision

44

2



--Chapter trmr

for continents. The feelings were that a general Comment section was not
enough: there should he several statements.included in the survey that elicited
comments about feelings toward the people. 'file comment section of the sur-
vey was enlarged to include this criticism.

With these adjustments, it was decided that the_survev would adequately at-
test the feelings of those connected with the program. To enhance the chance
of success, a conducive college environment, with a minimum of friction would
be necessary for attendance and study by M-TEPS students. The survey was de-
signed to ascertain whether this kind of environment existed at Concordia.

College Grade-Point Average

At Concordia College. students who arc enrolled in a course beyond the cen-
sus date (two weeks after the beginning of the academic quarter, or after One-
nfth of shorter terms) are assigned a grade of A. 13, C, D or F, according to
their accomplishments. Students who withdraw during the third week of a

term, with the approval of their instructor, advisor and dean of students, re-
ceives a W. Authorized withdrawals after the si,sth week receive a grade of WP
or WF. Normally, the students are not allowed to discontinue a course after
the sixth week, except for reasons beyond their control, such as illness. The
grade of I may be assigned at the end of the term for work in progress, because
it could not he completed during the regular term, either due to the nature of
the work or due to reasons beyond the student's direct control.

Grade.point averages are calculated at the end of each academic term, with
an A being counted as four honor points, 13 as three. C as two and D as one.
For example, a three-credit history course with a grade of A receives three
credits times four honor points, or a total of I 2 honor points. This product is
calculated for all courses. with the total number of credits:attempted, including
A. II, C. D and F. and the total of hOnor points earned.

.

To calculate the honor-point average, the total number of hOnor points
earned is divided by the total number edits attempted. This quarterly to-
tal of honor points earned and credits attempted is added to previous totals of'
honor points earned and credits attempted to give the cumulative total. These
numbers arc then divided to give the cumulative grade-point average.

Students may repeat courses in which grades of D or F are earned. This re-
sults in the earlier credits and honor points being deleted from the calculation
with the repeated values, whether low^r or higher. being used in the calculation
of the grade-point average. The previous entry r,emains on the transcript, mark-
ed by an aste,isk. The course retaken is marked with an apostrophe.

Grades of I. W, WP and WF are not calculated in the grade-point average.
Grades of I are normally made up by the following mid-term, not counting

-SuMnier, althOugh ex tensions'up to one year may be requested by the instruc-
tor. When extensions are not requested or granted. the grade turns to F. and
this is retroactively calculated into the subsequent grade-point average.
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Analysis of Data

For case of comparison. the M-TEPS students were divided into two groups
in most instances. The first 26 students. who entered Concordia for the school
year 1968-69, were designated us Group I. Group II was composed or the 37
students who entered the following school year. 1969-70. This method of
division was used except where it was expedient to take a look at the groups
as a composite.

The data gathered on these two groups la into the realm of descriptive sta-
tistics. In the case or the attitude scale. the data were compiled and translated
into percentages; then it was analyzed in terms or the percent or respondents
who agreed or disagreed on a particular concept. The higher the percentage
tendency toward concept, negative or positive, the more favorable or unfavor-
able was the attitude toward M-TEPS.

The A.C.T. scores of M-TEPS students were compared with the profile of
the Concordia College freshmen, who entered the college the same year. This
was done to see how far above or below the regular Concordia class the M-TEPS
students scored.

In the college grade-point average, a composite or the CPA earned by
the two M-TEPS gronps was compared with the typical mean performance of
the entering freshman classes of the same school years. This revealed whether
the M-TEPS students ranked above or below the mean performance of' the
typical Concordia freshman student.

In looking at the retention of M-TEPS students, the exact holding power of
the program in numerical numbers was indicated. These students represented
those who matriculated in September and still were active in the program at
the end or the school year.

Summary

A look at thc history and curriculum of Concordia College was given in this
chapter because a study of this nature must include the entire college. Special
emphasis was devoted to the recent developments of the college, current en-
rollment and campus activities.

The population that was used in this model was.defined and previewed, be-
ginning with a look at the general Concordia student body relative to age, sex,-
residence and financial arrangements. Then, a more specific look was taken.at
the areas or age, sex and residence of the'M-TEPS students, saMple students
used in this study. administration. professional staff, non-academic staff and
theadvisory group.

The instruments used in this study were explained. These instruments were
A.C.T., an attitude survey and CPA. This was followed by a section..on data
analysis. This latter section explored what was done with the data gathered
from the population previewed in 'this chapter.

4

46



Chapter Five

.The Unraveling of a Program
of Interpositions

To really understand the prejudicial system that non-Whites, who respond
to the college recruiter, come in contact with, it is imperative to understand
the attitudes of those connected with the program. This is true not only for
those people who have daily contact with the program, but also'for those who
have allegiance to the school.

To ascertain these attitudes, a check Hs( was devised and administered to
various groups. The responses ()I' these groups to the items on the check list are
delineated in this chapter. Essentially the data is presented to identify both
the opinions of each of the six groups of respondents to all items on the check
list and the principal points of agreement and disagreement among the groups
responding to the instrument.

The first portion of this chapter gives the responses of the 17*members of
the advisory committee, followed in turn by a similar treatment of the replies
from the administration, faculty, staff, sample of students and the M-TEPS
.students. Within each of the six groups of respondents, the results identify
their feelings about (I) general college life, (2) program provisions, (3) racial
mixing, (4) minority groups on campus and (5) minority persons in general.

To complete a look at the model, included in this chapter is information on
college test scores, college retention and achievement. With the sum total of
the data,exposed here, the success or failure of the model recruitment.pro-

.gram can be estimated.

Responses To. The Check List

M-TEPS Advisory'Committee

The advisory committee was composed of 21 active members. An active
member was defined as one who attelided the majority of the luncheon
meetings and took an active interest in the program as well as visiting the cam-
pus and talking with the students enrolled. In some cases, an advisory commit-
tee member was responsible for a particular M-TEPS student being on campus..

Check lists were sent to these committee members. Of this group, 17 re-
sponded. This represented an 81 percent return. A follow-up yielded no new
check lists.

The vast majority of the advisory committee felt that having Black and In-
dian students at the college was a good thing, according to Table VII. They
felt they should be integrated into every facet of college life. In fact, an over-
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TABLE VII
FEELINGS OF TI1E ADVISORY COMMITTEE MEMBERS RELATIVE TO
GENERAL COI.A...E(;E LIFE (N,-17)

Percentages

Item Statement

1 Ilaving more Black and Indian students
at Concordia College is a good thing.

It is more important to have Black stu-
dents at Concordia than Indian students.

4 Black and Indian students should be
really integrated into every facet of
Concordia College life.

8 Concordia is a pretty good place. We
really do not need all this concern about
change.

12 The increase of Black and Indian stu-
dents on campus has brought about a
corresponding lowering of our educa-
tional level.

30 There is really something refreshing
about the campus in having Black and
Indian students here.

31 When I see Black and White people to-
gether in social situations. I fear that our
campus is headed for trouble.

42 1-laving more Black and Indian students
oncampus should have been a goal of the
college years ago.

44 Students on this campus are not too
friendly to other students.

47 The college has contributed more't&.:.
the program than it has received-from-
the Black and Indian students. .

50 The greater the percentage of Blacks
and Indians on campus the less desirable
will our campus become.

-
"Eli

z '64

59 19 0 0 12

0 12 58 11 18

47 41 0 0 12

6 0 29 41 14

0 0 41 47 12

35 47 0 0 18

11 0 41 35 12

41 47 0 0 12

0 12 29 12 47

0 0 53 29 18

0 ( 41 41 12
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wha ming percentage expressed that it should have been a goal of thc college
'ears ago.

Seventy percent of those responding said that it was equally important to
have both Black and Indian students on campus. A similar percentage indi-
cated the administration and staff of the college needed to be concerned about
these types of changes at the college. Eighty-two percent of this grotip felt
the colkge had not contributed more to this program than it had received.

Over 80 percent stated that the increase in Black and Indian students did
not lower the educational level of the college. A slightly smaller number, 76
percent. indicated that general college life did not stiffer in having Black and
White persons together in social situations.

In Table VIII, 47 percent, a significant number, but not quite !ralf of the
respondents. answered that Black and Indian people thould be shown sonic
preference to make up for the previous conditions of discrimination in this
country. Although this was a healthy percentage, a little more than a quarter
of the group said Blacks and Indians should not be given a preference. Slightly
less than gnat ter. 24 percent, held no opinion or were undecided as to their
feelings riilative to preferential treatment.

When the same suggestion was linked with White students, 52 percent
agreed with the idea of special privileges, while 36 percent disagreed. This time,
only 12 percent-failed to respond.

An overwhelming 82 percent, as tabulated in Table VIII, did nut want to
see the M-TEPS prbgram discontinued Until an evaluation of the results of the

TABLE VIII
FEELINGS OF THE ADVISORY COMMITTEE MEMI3ERS RELATIVE TO
PROG RAM PROVISIONS (N= 17)

Percentages

Item Statement

3 There has been too much money wasted
already in this country on scholarship
programs for minority students.

15 Black and Indian people should be shown
some preference to make up for the pre-
vious conditions of discrimination that
have existed in this country.

23 These students should not be singled
out for special privileges any more
than White students.
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(table ['III ('um.)

Percentages

dr
Cr i'.)'

..7 Th 0..f., 1.

0 0 Cr '7-

Item Statement

33 This program for Black and Indian stu-
dents should be discontinued until we
have evaluated the results of the last
two years.

37 Black .and Indian students do not really
appreate the free educational opportu-
nity tih,2y are being given.

41 Black and Indian students on campus
are getting a free ride without deserving
it.

43 I resent Black and Indian students being
given scholarships to attend this college.

4 Zricn cl < :: . ...<.' ''
cn -..J z f.-..,

(-1 0 35 47 12

() 18 29 35 18

0 0 47 41 12

0 0 35 53 12

last two years could be made. In fact, 47 percent strongly disagreed m/th this
statem,ent. Sixty-four percent said the students in the program really appre-
ciated the free educational opportunity they were given. Further, 84 percent
stated that the Black and Indian students on campus earned the privileges they
received.

No one reporting resented the scholarships that the Black and Indian stu-
dents received from the college. A tremendous 82 percent indicated that
money forscholarship proyrams for minority students had not been wasted in
this country. In fact, as expressed in this table, 88 percent answered that this
item of the program was a healthy provision.

In most instances, as indicated in Table IX, well over 82 percent of those
answering the check list did not object to crossing racial lines as far as dating
was concerned. In fact, 82 percent responded that it was a personal thing and
shopld not he opposed by any grotip on campus, A similar percentage said
M-TEPS students should be more involved in campus social activities.

Concerning sharing niorns with either an Indian or a Black, 53 percent dis-
agreed with the statement, "I would rathe'r have an ,Indian sharing a room with
Me than a Black." Forty-one peicent did not hold ;th Opinion or felt iMpelled
for some reason not to agree or, disagree with the statement.

6 8
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TABLE IX
FEELINGS OF THE ADVISORY COMMITTEE MEMBERS RELATIVE TO
RACIAL MIXING (N=17)

Percentages

Beni Statement

71)

12,

ci)
c11 1.1 < 65 z

5 I object to interracial dating.

9 I resent Indian men dating \Vhite women.

13 I resent White men dating Indian women.

16 I would rather have an Indian sharing a
mem with ine than a Black.

17 I resent Black men dating Indian women.

24 I resent Indian men dating Black women.

29 I resent Black men doting White women.

32 The Black and Indian students should be
more involved in campus social life.

?4 Interracial dating is a personal thing and
should not be oppo7:;.! ioy any group on
campus.

38 I resent White men dating Black women.

51 It is alright for Blacks, Indians and Whites
to be together in social situations, but
one must be careful that they do not
lead to romantic involvements.

0 6 64 18 12

O 0 41 47 12

O 6 59 13 I/
O 6 35 18 41

O 6 64 18 P
0 6 59 23 12

0 6 59 23 I/
11 70 6 0 12

41 41 0 6 12

0 6 59 23 12

6 6 41 29 18

Three-fourths of those responding to the statement in.Table X had definite
feelings concerning Black and Indian students on campus. Eighty-two percent
stated that these students did not need a special course in middle-class values.
The respondents observed that the Black and Indian students studied hard,
were not aggressive or hostile and behaved well on campus.

The advisory committee members, by an 82 percent margin, were willing to
go out 6t- their way to see that the Black and Indian students were successful
on campus. Sixty-live percent of this group answered that those personsin
charge of the college were not moving fast enough to bring Black and Indian
students onto the ctiiiiPOS. This group, by an 83 percent margin, did not want
to follow a wait-and-see policy concerning the M-TEPS students; it wanted to
become friendly with them and help in any way it was able.

G 9
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Seventy percent of those responding in Table X said that, if there was a pro-
test move made on campus, these students would be within their rights. Fur.
ther, this activity would be a healthy sign, Less than half, but a significant 47
percent, responded that White racism was present on campus. Twenty-nine
percent said that there.was no evidence of racism on campus. Twenty-four per-
cent were not sure of their feelings or did not feel compelled to answer this

TABLE X

FEELINGS OF THE ADVISORY COMMITTEE MEMBERS
RELATIVE TO MINORITY GROUPS ON CAMPUS (N=I 7)

Percentages

Item Statement

6 I have no particular feelings one way or
the other about Black and Indian stu-
dents on campus.

7 I would rather see Indians getting the
benefit of this program than Blacks.

12 These students, unlike regular Con-
cordia students, need special courses
in middle-class values, such as studying
hard, keeping dormitory rooms clean,
importance of grades, etc.

14 Blacks study harder than Indians,

18 The Black and Indian students on this
campus are aggressive and hostile.

19 We should move faster in bringing more
Black and Indian students on campus.

21 I want to help the Black and Indian st u-
dents on campus, but I do not know how
to start.

25 I like attending classes and studying with
Black and Indian people.

26 Even though this cause sounds good, 1
prefer a policy of wait-and-see before I
become friendly with the Black and In-
dian students on campus.
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(table X c(nil.)

Percentages

Item Statement

18 Most Black and Indian students on cam-
pus take the pursuit of their studies
seriously.

35 No matter how.wonderful the idea,
Black and Indian students have to learn
to behave themselves before they will
be acceptable to me on campus.

40 If the Black and Indian students protest
their treatment on this campus, they
would have right and it would be a
healthy sign.

46 I should make an effort to talk to the
'Black and Indian students on campus.

48 There is appreciable evidence of White
racism on this campus,

49 I am willing to go out of my way to see
that the Black and Indian students are
successful on campus.

c)
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18 58 6 0 l8

0 6 35 41 18

29 41 12 0 18

24 41 6 0 29

6 41 29 0 24

18 64 0 0 18

The general feeling toward minority persons by the advisory committee was
1101.a stereotype mind set. As indicated in Table XI, over 80 percent of those
reporting did not believe most Black or Indian people had an offensive odor.
The same percentage believed that Black and Indian students were as intelli-
gent and honest as any other student.

Eighty-two percent felt badly when they saw how some Blacks and Indians
were being treated. Concordia is a religious institution, and,65 percent of
.those responding said that it iS not enough for the church to teach that all men
were.equal in the sight of God: people should go overboard in their relations
witlt Black and Indian people.

Despite the above percentages favorable toward minority people, 18 per-
cent, according to Table Xl, expressed that they would rather go out on the
town with a Black than an Indian. Another 29 percent offered no opinion.
Slightly over half, 53 percent, of those reporting disagreed with this idea. Only
24 percent strongly disagreed.

53
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TABLE XI

FEELINGS OF THE ADVISORY COMMITTEE MEMBERS RELATIVE TO
MINORi'f Y PERSONS (N=17)

Percentages

Item St.itement

10 Most Black people have an offensive
odor.

11 Black and Indian students are as intelli-
gent and honest as any other student.

20 Indian people have a strange odor.

27 I would rather go out on the town with
a Black than an Indian:

36 I really feel badly when I see how some
Blacks and Indians are being treated.

39 Even though the church teaches that
all men are equal in the sight of God, it
does not follow that I must go overboard
in my relations with Black and Indian
people.

45 To get what they want, Blacks and In-
dians, more than others, are willing to
use unethical practices.

6.4 el)
6.? -2.I -

G.) C.0 rlo 7a.

EA
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0 0 41 47 12

47 41 0 0 12

0 6 41 41 12

6 12 29 24 29

23 59 6 0 ;2

0 23 47 18 12

0 6 35 47 12

When it came to .unethical practices, a substantial percentage, 82 percent,
of those reporting said that Blacks and Indians were not different from other
people; those who were willing to use various malpractices balanced out among
the different racial groups.

Administrat ion

As mentiOned earlier, the top echelon f"e the central administration at the
college was composed of nve offices. All.persons occupying these positions re-
turned their check lists.

Although the number reporting was small in comparison to other groups in
this survey, it represented the moving central power at the college. For this
reason, the respondents attitudes toward the program strongly affected its ef-
fectiveness and efficiency.

As indicated in Table XII, 100 percent of this group agreed that having

7 2
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more Black and Indian students at the college was a good thing. As to which
race of students was inure important to the college, time was a 60-40 split in
favor of one being as important as the other. All agreed that these students
should be involved in every facet of college life. Infact, this same percentage

iiiThcated that having more Black and Indian students on campus should have
been a goal of the college years ago.

One hundred percent responded that Concordia was a pretty good place,
but that change was necessary. They said that an increase of Black and Indian
-students on campus, which was a change. did not bring about a corresponding
lowering of their educational level. Only 60 percent disagreed with the state-
ment that the campus was headed for trouble when Black and White pco-
ple were together in social situations. But the entire group felt that nothing

.,.drastic would happen to the campus merelY because of a greater percentage of
Black and Indian stu-dents in ttendance.

.TABLE XII

FEELINGS OF THE ADMINISTRATION RELATIVE,: TO
GENERAL COLLEGE' LIFE (N=5)

Percentages

Item Statement

I Having more Black and Indian students
at Concordia College is a good thing.

It is more important to have Black stu-
dents at Concordia than Indian suidents.

4 Black and Indian students should be
really integrated into every facet of
Concordia College life.

8 Concordia is a pretty good place. We
really do not need all this concern about
change.

The increase of Black and Indian stu-
dents on campus has brought about a
corresponding lowering of our educa-
tit;nal level.

30 There is really something refreshing
about the campus in having Black and
Indian students here.

7 3
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(table XII ('ow.)

Percentages

Item Statement

31 When I see Black and White people to-
gf.:ther in social situations, I fear that our
campus is headed for trouble.

41 Having more Black and Indian students
on campus should have been a goal of the
college years ago.

44 Students on this campus are not too
friendly to other students.

47 The college has contributed more to
the program than it has received from
the Black and Indian students.

50 The greater the percentage of Blacks
and Indians on campus the less desirable
will MIT campus become.

C.) 11
o

0C.)

< :72 '73

40 0 20 40 0

60 40 0 0

0 0 60 40 0

0 0 60 40 0

0 0 60 40 0

All the respondents in Table XII indicated the students on the college ctim-
pus were ffiendly to each other. They also said that thr- college had not con-
tributed more to the program than it had received froir, ;he Black and Indian
students,

All respondents in Table XIII strongly disagreed that the country had
wasted too much money on scholarship programs for minority students.
Eighty percent stated that some preferential treatment should be given to
Black and Indian students to make up for the previous conditions of discrimi-
nation that had existed in this country; only 60 percent disagreed witlithe
statement that Black and Indian students should not be singled out for special
privileges.

Only 20 percent said that the program should be discontinued until they
had a chance to evaluate the results of the last two years. Eighty percent felt
that the program should continue. On the other, hand, 100 percent agreed that
the Black and Indian students really appreciated the free educational opportu-
nity they were being given. They also said that these students deserved the pro-
visions of the program. In short, no one oft his group resented the scholarships
being given,by the college to the Black and Indian students,
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TABLE XIII

FEELINGS OF THE ADMINISTRATION RELATIVE TO
PROGRAM PROVISIONS (N=5)

Percentages

Item Statement

3 There has been too.much money wasted
already in this country on scholarship
programs for minority students.

15 Black and Indian people should be shown
some preference to make up for the pre-
vious conditions of discrimination that
have existed in this country.

23 TheSe students should not be singled
out for special privileges any more
than White students.

33 This program for Black and Indian stu.
dents should be discontitated until we
have evaluated the results of the last
two years.

37 Black and Indian students do not really
appreciate the free educational opportu-
nity they are being given.

41 Black and Indian students on campus
are getting a free ride without deserving
it.

43 I resent Black and Indian students being
given scholarships to attend this college.

(1)

2 c"
tit 7.3 -te
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0 0 0 100 0

20 60 20 0 0

20 40 20 20 0

20 0 20 60 0

0 0 60 40

0 0 40. 60 0

0 0 20 SO 0

The entire group felt that interracial dating was a personal thing and should
not be opposed by any group un campus. They did not object to any combina-
tion or the races dating. In fact, as indicated in Table XIV, all respondents
agreed that the Black and Indian students should be more ihvolved in campus
social life.

Notwithstanding their feelings on interracial dating, 40 percent of this
group agreed with the statement that care must be taken that romantic involve-
ments do not result when Blacks. Indians and Whites come together in social
situatitms.

.5 7
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Regarding sharing rooms with Blacks or Indians, 80 percent answered that
the racial origin of their roommate would make little difference. Twenty per-
cent had no ophnon.

TABLE XIV
FEELIN(3S OF THE ADMINISTRATION RELATIVE TO RACIAL MIXING

Percentages
>1 ,I., >, ,
- e...) V 2 ..Za C, -3

t n z.. i.:,, . ,,.._
c..)

FA 2. :d
....-- " te .- - ....(2 ..t.,---, a,

(7') :141) "Item Statement CI v.) -ci .c. :..)

5 I object to interracial dating. 0 0 100 0 0

9 I resent Indian men dating White women. 0 0 80 70 0

13,_ I resent White men dating Indian women. 0 0 80 20 0

16 I would rather have an Indian sharing a 0 0 60 70 20
room with me than a Black.

17 I resent Black men dating Indian women. 0 0 100 0 0

24 I resent Indian men dating Black women. 0 0 80 20 0

29 I resent Black men dating White women. 0 0 80 20 0

32 The Black and Indian students should be 20 SO 0 0 0
more involved in campus social life.

34 Interracial dating is a personal thing and 60 40 0 0 0
should not be opposed by any group on
campus.

38 I resent White men dating Black women. 0. 0 80 70 0

51 It is alright for Blacks, Indians and Whites 70 20 40 70 0

to he together in social situations, but
one must be careful that they do not
lead to romantic involvements.

Well over hall, 80 percent a those responding, according to Table XV, had
particular feelings concerning Black.and Indian students on campits. One hun-
dred percent said Blacks and Indians equally deserve the benefits of the pro-
gram. They disagreed unanimously with the statement that these students
needed special courses in middle-class values. Theylilso said the Black and In-
dian students were not aggressive abd hostile, behaved well on campus, and
took the pursuit of their studies seriously.

The group split 80.20 in favor of moving more swiftly to bring more Black
and Indian students on campus. They did not wish to follow a wait-and-see

7 6
5 8



C./Willer Five

policy berme they became Ifiendly with minority students, but preferred to
make an effort to talk with them and to help them; they were willing to go
out of their way to see that these students were successkil On campus.

Administrators were split 60-40 favoring the statement that there was
appreciable evidence or White racism on campus. All agreed, if die Black and
Indian students protested their treannent on campus. they would have a right
and it would be a healthy sign.

TABLE XV

FEELINGS OF TIIE ADMINISTRATION RELATIVE
TO MINORITY GROUPS ON CAMPUS (Nr=5)

Percentages

...,,.1t,ein . Statement

6 I have no particular feelings one way or
the other about Black and Indian stu-
dents on campus.

7 I would rather see Indians getting die
benefit of this program than Blacks.

12 These students. unlike regular Con-
cordia students, need special courses
in middle-class values, such as studying
hard, keeping dormitory rooms clean,
importance of grades, etc,

14 Blacks study harder than Indians.

18 The'Black and Indian students on this
eampus are aggressive and hostile.

We should move faster in bringing more
Black and Indian students on campus.

21 I want to help the Black and Indian stu-
dents on campus, but I do not know bow
to start.

.1

25 1 like aqcoding classes and studying with
Black ailld Indian people.

26 Even though this cause sounds goLid, 1
prefer a policy of wait-and-see before I
het:tittle friendly with the Black and In-
dian students on campus. 7 7

5

-.---,

5 1-i'
:: 1....

(i-1 ..i','

t,
C.J

'El)<

,...)
c..,

',.al
:1,

r,

>. ,
:.-._

:11) '-.. ...
= SD 7.--:
-- '1 -

,.,-: :-.:...,--.

i..>1:-S Z 7'7:

0 20 40 40

40 60 0

0 0 80 20 0

20 0 60 0. 20

0 0 6G 40 0

20 60 20 0 0

0 20 40 40 0

20 60 0 0 20

0 0 40 60 0



Blacks on White College Campuses

liable X t'c('m.)

. Percentages

Item Statement

-, c)
77-1)
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18 Most Black and Indian students on cam-
pus take the pursuit of' their studies
seriously.

Nolnatter how wonderful the idea,
I3lack and Indian students have to learn
to behave themselves before they will
be acceptable to me on campus.

40 If the Black and Indian students ;:rotest
their treatment on this campus, they
would have a right and it would be a
healthy sign.

46 I should make an effort to talk to the
Black and Indian students on campus.

48 There is appreciable evidence of White
racism on this campus.

49 I am willing to go out of my way to ":,2
that the Black and Indian students are
successful on campus.

3,5

20 80 0 0 O-

0 0 60. 40 0

20 80 0 0

60 40 0 0 0

0 60 40 0 0

20 80 0 0 0

All disagreed, as indicated in Table.XVI, with the notion that Black people
have an offensive odor or that Indians smell strangely. They indicated that
these students were as intelligent and honest as any other student.

Eighty percent said that race made little difference in going out on the
town. All were sorry when they saw how some Blacks and Indians were
treated.

Those responding to the check list said Blacks and Indians were no more
unethical in their practices than any other group. All respondents disagreed
with the statement about the church and going overboard towards Black and
Indian people. In fact, 60 percent of the participants strongly disagreed with
this statement.

Faculty

There were 57 full-time faculty !umbels connected with the college. Of

60
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this mmther,four were on leave of absence during the survey. This left 53 cur-
rent faculty members. Of this total, 52 returned the check list. This represented
a 98 percent return.

TABLE XVI

FEELINGS OF THE ADMINISTRATION RELATIVE TO
MINORITY PERSONS (N=5)

Percentages

Item Statement

I 0 Most Black people have an offensive
odor.

I I Black and Indian students are as intelli-
gent and honest as any other student.

10 Indian people have a strange odor.

27 I would rather go out on the town with
a Black than an Indian.

36 I really feel badly when i see ho'.e some
Blacks and Indians are being treated.

39 Even though the church teaches that
all men are equal in the sight of God, it
does not follow that I must go overboard
in my relations with Black and Indian
people.

45 To get what they want, Blacks and In-
dians, more than others, are willing to
use unethical practices.

:-.
c.1

(71 ri°

c.,
C..,

..

,-

C.)
c..,..,
c.0
7 3

>, ,
o

c."- ''' - -

ci);-c, 7. o

0 0 .40 60

80 20 0 0 0

0 0 40 60 0
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20 80 0 0
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Ninety-six percent of the faculty, according to Table XVII, responded that
having more Black and Indian students at the college was a good thing. A
large percentage, 75 percent, of their ranks expresSed that it was just as hnpor-
tant to have Black students as Indian students. Eighty-eight percent of those
T.:porting said these students really should be integrated into every facet of col-
lege life.

A concern for change at Concordia College was evidenced by 92 percent of
those answering the check list. Eight-six percent said there would not be a cor-
responding lowering of their educational level by increasing the number of
Black and Indian students. In fact, according to 79 percent, this should have

6 /
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been the goal of the college years ago..
Ninety percent of the faculty, as indicated in Table NVII, expressed that

the campus was not particularly headed fo trouble just because Black and
White people were together in social situations: further, a iota! of 94 percent
indicated a greater percentage of Blacks and Indians oi) campus would not
make the campus any less desirable.

The college had not contributed more to the program Ulan it had received
from these students, according to 68 percent of the group. As to the Black and
Indian students on campus, 64 percent said they were friendly.

TABLE XVII (N=52)

FEELINGS OF FACULFY RELATIVF. TO GENERAL.COLLEGE LIFE .

Percentages

Item Statement

flaying more Black and Indian students
at Concordia College is a good thing.

It is more important to have Black stu-
dents at Concordia than Indian students.

4 Black and Indian students should be
really integrate every facet of
Concordia Collet .ife.

8 Concordia is a pretty good place. We
really do not need all this concern about
change.

22 Th,.: increase of Black and Indian stu-
dents on campus has brought about a
corresponding lowering of our educa-
tional level,

30 There is really something refreshing
about the campus in having Black and
Indian students here.

31 When I see Black and White people to-
gether in social situations, 1 fear that our
campus is headed for trouble.

42 !laving more Black and Indian students
on campus should have been a goal of the
college years ago.
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(tabh. ,Vt7/ rom.)

Percentages

. Item Statement

44 Students on this campus are not too
friendly to other students.

-47 The college has contributed more to
the-program than it has received from
the Black and Indian students.

50 The greater the percentage of Blacks
and. Indians on campus the less desirable
,vill our campus become.
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In Table XVIII, concerning program provisions, 92 percent answered that
the country was not wasting money on scholarship programs for minority stu-
dents; 57 percent said Black and Indian people should be shown preferential
treatment to make up for the previous conditions of discrimination that had
existed in this country; a slightly smaller percentage, 54 percent, they said
should not be singled out for special privileges any more than White students.

. Ninety percent agreed that the program should not be held up until after
an evaluation of the results of the last two years. In.fact, they did not resent
the college giving scholarships to those students by an 88 percent margin. By
the same percentage, they indicated the Black and Indian students deserved
the proviions of the program. Seventy-one percent said these students really
appreciated the free educational opportunity they were being given.

TABLE XVIII (N=52)
.FEELINGS OF FACULTY RELATIVETO PROGRAM PROVISIONS

Percentages
:-. e..) >,,,,
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t_., o
B LI a)
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. taItem Statement cr) ri .2 ca '(>1:Ei z 0

3 There has been too much money wasted 0 4 31 61 4
already in this country on scholarship
programs for minority students.

15 Black and Indian people should be shown 13 44 1.3 10 10
some prefereme to make up for the pre-
vious conditio:,s of discrimination that
have existed in this country,
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(table .1'1 'III cont.)

Percentages
>. c.,
:.15

Item Statement

23 These students should not be singled 12

out for special privileges any more
than White students.

33 This program for Black and Indian stu- 4
dents should he discontinued until we
have evaluated the results of the last
two years.

37 Black and Indian students do not really b
appreciate the free educational opportu-
nity they arc being given.

41 Black and Indian students on campus 0
are getting a free ride without deserving
it.

43 I resent Black and Indian students being 2

Oven scholarships to attend this college,
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42 21 10 15

0 44 46 6

14 50 21 15

4 52 36 8

2 38 50 8

Eighty percent or better, according to Table XIX, did not obje,:t to any
form of interracial dating: in fact, 92 percent stated it was a personal thing and
should not be opposed by any group on campus.

TABLE XIX
FEELINGS OF FACULTY RELATIVE TO RACIAL MIXING (N=52)

Percentages

Item Statement
! if2 2 o

c7) ?.3° v.) z
5 I object to interracial dating. 4 8 76 4 8

9 I resent Indian men dating White women, 0 4 57 31 8

13 I resent White men dating Indian women. 0 2 58 34 6

16 I would rather have an Indian sharing a
room with me than a Black.

0 4 65. 17 14

17 I resent Black men dating Indian women. 0 2 59 31 8
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(lab le .1.1.1" com.)

Percentages

m StatementIte

24 I resent Indian men dating Black women.

29 I resent Black men dating White women.

32 The Black and Indian students should be
more involved in catnpus social life.

34 Interracial dating is a personal thing and
should not be opposed by any group on
campus.

38 I resent White men dating Black women.

51 It is alright for Blacks, Indians and Whites
kiln together in social situations, but
one must be careful that they do not
lead to romantic involvements.
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0 2 55 31 12

0 8 56 27 9

25 52 6 2 15

42 50 6 0 2

0 8 57 27 8

2 8 53 29 8

Relative to campus social life. 77 percent expressed that Black and Indian
students should be more involved. In the same vein, 82 percent indicatedstu-
dents did not have to be careful so that romantic involvements would not re-
sult from Blacks. Indians and Whites 5eing together in social situations.

Over 70 percent of those responding to the statements in Table XX said
they had particular feelings concerning Black and Indian students on campus:
96 percent said it made little diff2rence to them whether the student was
Black or Indian as far as the benefits of the program were concerned.

There was no need for special courses in middle-class values, according to
67 percent. Ninety.six percent said these students were not aggressive and
hostile; in fact, 71 percent said they were well bchaved on campus. Sixty-six
percent said that most of the Black and Indian students on campus took the
pursuit of their studies seriously.

Overall, slightly more than half of those responding, 52 percent, indicated
the people at the college should move faster in bringing more Black and In-
dian students on campus; 92 percent of those filling out the check list said
they were willing to.go out of their way to see that the Black and Indian stu-
dents were successful on campus; 86 percent rejected the idea of a wait-and-see .
policy before they became friendly with minority students; 82 percent said
they should make an effort to talk to thc Black and Indian students on cam-
pus.

65
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TABLE XX
FEELINGS OF FACULTY RELATIVE TO MINORITY GROUPS
ON CAMPUS (N=-56)

Percentages

Item Statement

6 I have no particular feelings one way or
the Other about Black and Indian stu-
dents on campus.

7 I would ra,her see Indians getting the
benefit of this program than Blacks.

12 These students, unlike regular Con-
cordia students, need special courses
in middle-class values, such as studying
hard, keeping dormitory rooms clean,
importance of grades, etc.

14 Blacks study harder than Indians.

18 The Black and Indian students on this
campus are aggressive and hostile.

19 We should move faster in bringing more
Black and Indian students on campus.

21 'I want to help, the Black and Indian sw-
dents on campus, but I do nor icnow how
to start.

25 I like attending classes and studying with
Black and Indian people.

26 Even though this cause sounds good, 1
prefer a policy of wait-and-see before I
become friendly with the Black and In-
dian students on eampus.

28 Most Black and Indian students on cam-
'.pus take the pursuit of their studies
seriously.

35 No matter how wonderful the idea,
Black and Indian students.have to learn
to behave themselves before they will
be acceptable to me on campus.

8,1

,
(11 71

ac.,
.-

,
s

2 14 42 30 12

0 0 71 25 4

/ 17 59 8 14

2 / 62 19 15
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Percentages

Item Statement

=10 If the Black and Indian students protest
their treatment on this campus, they
woukl have a right and it would be a
healthy sign.

46 I should make an effort to talk to the
Black and Indian students on campus.

48 There is appreciable evidence of White
racism on this campus.

49 I am willing to go out of nty way to see
that the Black and Indian students are
successful on campus.
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8 36 35 2 9

32 50 0 16

4 40 36 10 10

32 60 2 0 6

According to Table XX, the faculty was closely split, 46-44, in disagreement
to the notion that there was appreciable evidence of White racism on the cam-
pus. The faculty again closely split, 44-37. in agreement that Black and Indian
students have a right to protest their treatment on the campus, and this would
be a healthy sign.

Eighty percent said Indians studied as hard as Blacks; regarding attending
classes and studying with Black and Indian people, 75 percent said they liked
the idea. Finally, the hiculty agreed and disagreed by an even 44 percent with
the statement that they wanted to help the Black and Indian students on cam-
pus, but did not know how to start.

Faculty members rejected by 94 percent the idea that Indian people have a
strange oc:. !-; as indicated in Table XXI. they rejected by 96 percent the idea
that 'Host Black people have an offensive odor. They agreed by 94 percent
that Black and Indian students were as intelligent and honest as any other stu-
dent. In the opinion of 71 percent, it made little difference whether the person
was Black or Indian as far as going out on the town was concerned.

Seventy-seven percent said they felt badly when they saw how some
Blacks and Indians were being treated. They indicated by 83 percent that
Blacks and Indians used no inure unethical practices than any other people.
Sixty-six percent disagreed with the idea that just because the church teaches
that all men are equal in the sight of God, it follows that they must go over-
board in their relations with Black and Indian people.

0 0
6 7
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TABLE XXI

FEELINGS OF FACULTY RELATIVE TO MINORITY PERSONS (N=52)

Percentages

Item Statement

10 Most Black people have an offensive
odor.

11 Black and Indian students are as intelli-
gent and honest as any other student.

20 Indian people have a strange odor.

27 l would rather go out on the town with
a Black than an Indian.

36 I really feel badly when I see how some
Blacks and Indians are being treated.

39" Even though the church teaches that
all men are equal in the sight of God, it
does not follow that I must go overboard
in my relations with Black and Indian
people.

45 To get what they want, Blacks and In-
dians, more than others. arc willing to
use unethical practices.
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2 15 45 21 17

0 4 58 25 13

Non-Academic StatT

A total of 27 men and women made up the non-academic staff at the col-
lege. They provided maintenance services and communications facilities and
kept the college operational. Twenty-six answered the items on the check list.
One had been disabled for quite some time, and was unable to respond to the
survey. Those responding represented 97 percent of the total.

Eighty percent agreed that having more Black and Indian students at the
college was a good thing. M.indicated in Table XXII, they answered by a mar-
gin of 81 percent to 8 percent that having Black students was just as impor-
tant as having Indian students at the college. Sixty percent thought the people
at the college should be concerned about change.

'Hie statement "Having more Black and Indian students on campus should
have been the goal ot the college years ago" was agreed to by 73 percent.
Seventy-seven percent said increasing the number of these students would not
lower the educational level of the college: in fact, a majority of 61 percent
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TABLE XXII

FEELINGS OE NON-ACADEMIC STAFF RELATIVE TO
GENERAL (:OLLEGE LIFE (N=26)

Percentages

Item Statement

I flaying more Black and Indian students
at Concordia College is a good thing.

It is more important to have Black stu-
dents at Concordia than Indian students.

4 Black and Indian students should be
really integrated into every facet of
Concordia College life.

8 Concordia is a pretty good place. We
really do not need all this concern about
change.

22 The increase of Black and Indian stu-
dents on campus has brought about a
corresponding lowering of our educa-
tional level.

30 There is really something refreshing
about the campus in having Black and
Indian students here.

31 When I see Black and White people to.
gether in social situations, 1 fear that our
campus is headed for trouble.

42 [laving More Black and Indian students
on campus sliould have beer a goal of the
college years ago.

44 Students on this campus arc not too
friendly to other students.

47 The college has contributed inure to
the program than it has received from.
the Black and Indian students.

50 The greater the percentage of Blacks
and Indians on campus the less desirable
will our campus become..
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indiszifjd the c:nopus would be ito less desirable because of the presence of
Black and Indian students.

Seventy-seven percent of this group could not visualize the campus being in
trouble becan !thick and White people were together in social situations. A
large perceni.i, o5 percent, indicated there was something refreshing about
the campus in h..ving Black and Indian students attending:31 percent failed to
respond to this item.

If these students were to he at the college, the stall- members responding in
"Fable XXII stated hy a margin (0.66 percent to 10 percent that they should be
integrated into every facet of college life. Ilowever, less than hall, 42 percent,
said that the college had not contributed more to the program than it had re-
ceived frind the Black and Indian students:27 percent thought the college had:
31 percent failed to respond.

Sixty-five percent of those responding in Table XXIII said there had not
been too much money wasted in tlds country on scholarship prograids for mi-
nority students. Slightly inure than half, 54 percent, answered that Black and
Indian people should he given preferential treatment to make up for the pre-
vious conclitions of discrimination in this country. On the other hand, 80 per-
cent felt that these students should not he singled out for special privileges any
mor.e than White students.

Eighty-five percent said the program should not be discontinued until the
results of the last two years were evaluated: in fact, no one resented the college
scholarships being given to Black and Indian students. A large percentage. 77
percent. indicated they should he given:another 23 percent did not commit
themselves;

Twenty-seven percent said these students did not appreciate the free educa-
.

TABLE XXIII
FEELINGS OF NON-ACADEMIC STAFF RELATIVE To
PRO(.; RAM PROVISIONS (N=26)

Percentages

Statement
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3 There has been um much money wasted
already in tlds country on scholarship
programs for ndnority students.

0 12 50 15

15 Black and Indian people should be shown 0 31 50 4 15

some preference to make up for the pre-
vious conditions of discriinination that
have existed in tlds country.
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Percentages

Item Statement

23 These students should not bc singled
out for special privileges any more
than White students.

33 This program for 13Iack and Indian stu-
dents should be discontinued until we
have evaluated the results of the last
two years.

37 Black and Indian students do not really
appreciate the free educational opportu-
nity they are being given.

41 Black and Indian students on campus
are getting a free ride without deserving
it.

43 I resent Black and Indian students being
given schclarships to attend this college.
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19 61 12 0 8

0 3 73 12 12

4 23 42 8 23

0 0 73 4 23

0 0 58 19 23

tional opportunity they were being given. But, 50 percent disagreed with them.
Twenty-three rercent offered no Opinion.

No one it. ..:ted these students were getting a free ride without deserving
it.- Most, 77 P. .ent, said these students deserved th,' provisions of the program;
another 23 percent failed to respond to the item.

Concerning interracial dating. Clore were mixed feelings in response to
the various statements in Table XXIV. In general, the group split 38 percent
to 50 percent in Nvor of interracial dating. regardless of the race involved;
overall, a total of 65 percent said interracial dating was a personal thing and
should not he opposed by any group on campus. Ten percent or more failed to
respond to every item in the survey pertaining to interracial dating.

A malority. 61 percent, favored Black and Indian students being more in-
volved in campus social life; however, a smaller percentage, 57 percentage, said
it was alright for Blacks, Indians and Whites to bc together in social sitautions,
but care must be taken that this did not lead to romantic involvements.

Fifty percent of the staff reporting in Table XXV had no particular feelings
about Black and Indian students on campus; however, a substantial 35 percent
of those answering did. Ninety-six percent: felt that the benefits of the pro-

7/
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TABLE XXIV (N=2(,)

FEELINGS OF NON-ACADEMIC STAFF RELATIVE TO RACIAL MIXING

Percentages

Item Statenient

2,-. !I.. :...., ,..., ,...
.-Eli C.)I
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772 vt. .,.....7-1

n
ti.)b... . ,... ...
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5 I object to interracial dating. 19 19 42 8 12

9 I resent Indian men dating White women. 0 31 53 4 12

13 I resent White men dating Indian women. 4 23 50 8 15

16 I would rather have an Indian sharing a 0 4 53 4 39

room with me than a Black.

17 I resent Black men dating Indian women. 0 19 46. 4 31

24 I resent Indian men dating Black women. 0 19 42 4 35

29 I resent Black men dating White women. 8 13 38 4 17

32 The Black and Indian students should be 8 53 0 4 35

;lune involved in campus social life.

34 Interracl dating is a personal thing and 12 53 12 0 23
should not be opposed by any group on
campus.

38 I resent White men dating Black women. 8 31 38 0 23

51 It is alright for Blacks, Indians and Whites 4 53 31 0 12

to be together in social-situations, but
one must be careful that they do not
lead to romantic involvements.

grain should be for both races. Ninety-one percent responded that Indians
study as hard as Blacks.

Only 19 percent agreed these students need special courses in middle-class
values. The maj)rity, 62 percent. had the opposite viewpoint. Eighty-one per-
Cent said that 1311 and Indian students were not aggressive and hostile, Fifty,
four percent indicated the students took the pursuit of their studies seriously.
Thirty-eight percent disagreed with the idea that Black and Indian sttidents
liad_to learn to behave themselves before they would be acceptable to this
group of respondents; 27 percent favored the, idea; 35 percent failed to re-
spond to this behavioral statement.

According to Table XXV. 43 percent favored and the same percentagemp:
posed the idea of moving faster toltring.more Black and Indian students on
campus. Sixty-five percent disagreed with a policy of wait-and-seebefore be-
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coming friendk with the Black and Indian students on campus; 73 percent
wc,e oiilrrit. Iii ci out of lien w,:ly to see that the Black and Indian students
were successlid on campus. Sisty-two percent did not know how to start. but
wanted to help these students; similarly, they said by a 65 percent majority
that they should make an effort to talk to th-2 tilack and Indian Ntudents on
ealnpus,

Only 12 percent thought there was appreciable evidence of White racism
(n) campus. Many, 42 percent. were opposed to this idea:3 substantial number
of icspondents, 46 percent. had no opinion or failed to answer.

Foityrwo percent felt the Black and Indian students had a right to protest
their treatment on campus; this idea was opposed by 31 percent; more than
one-fourth had no Opinion.

TABLE XXV

FULINGS OP NON-ACADEMIC STAFF RELATIVE
TO MINORITY GROUPS ON CAMPUS (N.-=26)

Percentages

Item Statement

6 I have no particular feelings one way or
the other about Black and Indian stu-
dents on campus.

7 I would rather see Indians getting the
benefit of this program than Blacks.

-12 ThesC 'students, unlike regular Con-
cordia students, need special courses
in middle-class values, such as studying
hard, keeping dormitory rooms clean,
importance of grades. etc.

14 Blacks study harder than Indians,

18 The Black and Indian students on this
campus are aggressive and hostile.

19 We should move faster rn bringing inure
Black and Indian students on campus.

21 I want to help the Black and Indian stu-
dents on campus, but I do not know how
to start.

25 I like attending classes and studying with
Black and Indi;in people.
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Percentages

Item Statement

26 Even though this cause sounds good. I
prefer a policy of wait-and-see before I
become friendly with the Black and In-
dian students on campus.

28 Most Black and Indian students on cam-
pus take the pursuit of their studies
seriously.

35 No matter how wonderful the idea,
Black and Indian students have to learn
to behave themselves before they will
be acceptable to me on campus.

40 us the Black and Indian students protest
their treatment on this campus, they
woUld have a right and it would be a
healthy sign.

46 I should make an effort to talk to the
Black and Indian students on campus.

48 There is appreciable evidence of White
racism on this campus.

49 I am willing to go out of my way to see
that the Black and Indian students are
successful on campus.
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0 8 61 4 27

0 54 11 8 -)7

0 27 30 8 35

0 42 19 12 17

0 65 12 0 23

38 4 46

0 73 0 0 27

Eighty-one percent of those responding in Table XXVI disagreed with the
stereotype that most Blacks have an offensive odor: the same percentage
opposed the idea that Indians have a strange odor. Ninety-two percent said
Black and Indian students were as intelligent and honest as any other student.
Fifty percent thought that these students were no more willing to use unethi-
cal practices than any other students.

Although a substantial majority, 77 percent. felt badly when ftey saw 'low
sonic Blac,ks arid Indians were being treated, the respondents split almost even-
ly. 46 percent disagreeing and 42 percent agreeing, on the question about their
going overboard.in their relations with Black and Indian people_ even though
the church taught that all men were equal in the sight of cod.
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Sample Student Population

"rhe spring quarter enrollment at Concordia College on the census datc.
March 31. 1070. was 737 students. Through a random selection of classes from
the c dege catalogue, 204 students were administered the check list. This sam-
ple represented 28 percent of the student body.

TABLE XXVI

FEELINGS OF NON-ACADEMIC STAFF RELATIVE TO.
MINORITY PERSONS (N=0()

Percentages

bent Statement

10 Most Black people have an offensive
odor.

11 Black and Indian students are as intelli-
gent and honest as any other student.

20 Indian people have a strange odor.

27 I would rather go Out on the town with
a Black than an Indian.

36 I really feel badly when I sec how some
Blacks and Indians are being treated.

39 Even though the church teaches that
all men are equal in the sight of GocL it
does not follow that I must go overboard
in my relations with Black and Indian
people.

45 To get what they want. Blacks and In-
dians, more than others, are willing to
use unethical practices.
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0 0 66 15 19

27 65 4 0 4

0 0 62 19 1()

0 0 58 8 34

0 77 8 4 12

0 42 38 8 12

0 4 4 27

Eighty-six percent of the students expressed that having more Black and In-
dian students at Concordia College was a good thing.."Having them on campus
is refnishing- was noted by 74 percent of those checking the survey. In fact,
as indicated in Table XXVII. 76 percent said having Black and Indians students
on campus should have been the goal of the college years ago. Because minor-
ity students were on compas. 92 percent indicated they4Ciilly should be inte-
grated into every facet or Coordia College life.

A large majitrity, 9 I percent. said there would be no lowering of the educa-
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TABLE XXVII

FEELINGS OE SAMPLE STUDENTS RELATIVE TO
GENERAL COLLEGE LIFE (N=.204)

Percentages

Item Statement n

u

p

31 55 11 1

0 8 61 17 4

38 54 6 0

0 10 44 42 3

j 6 58 33 2

12 62 20 2 4

1 2 44 51 2

16 60 14 4 6

4 11 53 18 4

5 29 46 ( 14

2 9 61 24

rr-

Having more Black and Indian students
at Concordia College is a good thing.

It is more important to have Black stu-
dents at Concordia than Indian students.

4 Black and Indian students should be
really integrated into every facet of
Concordia College life.

Concordia is a pretty good place. We
really do not need all this concern about
change.

The increase of Black and Indian stu-
dents on campus has brought about a
corresponding lowering of our educa-
tional level.

30 There is really something refreshing
about the campus in having Black and
Indkin students here.

31 When I see Black and White people to-
gether in social situations. 1 fear that our
campus is headed for trouble.

42 Having more Black and Indian students
on campus should have been a goal of the
college years ago.

44 Students on this campus arc not too
friendly to other students.

47 The college has contributed more to
the program than it has received from
the Black and Indian students,

50 Thc greater the percentage of Blacks
and Indians on campus thc less desirable
will our campus become.

76
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tional level h increasing the Black and IIHIlil .Ftl1leIlts on campus. Corresp,.ond-
ingly.Q5 percent agreed that the campus was not headed for tro,:ble when
Black and White people \vere together in social situations.

By a majority of 86 percent, the students responded that the college needed
to be.coneerned about eliange. Eighty-one percent answered that the students
on the campus were friendly. Fifty-two percent, as opposed to 34 perceli .

said the college had not contributed more to the program than it had received
from tbe Black and Indian students. By an overwhelming majority. 88 percent.
they irdicated having Indian students at the college was just as important as
having131ack students.

1.:ighty,six per- of the students respondhrg hi Table XXVIII disagreed
with the statemen 1- (t there has been tor) much money wasted on scholar-
ship programs fr,r the dnority students in this country. Another 77 percent
said Black and Ii people should be given preferential treatment to make
up for the previous ':onditions of discrimination which have existed. Ilowever,
83 percent said these studenty. should not be singled out I'm special privileges
any more than INhite students.

"FABLE XXVIII

FEELINGS OF SAMPLE STUDENTS.RELATIVE lii
PROGRAM PROVISIoNS (Nr---10

Percentages

Item Statement

There has been too mu...11 money wasted
already in this country ort scholarship
programs for minority students.

IS Black and Indian people should be.shown
some preference to Itake up for the pre-
vious conditions of discrimination that
have existed in this country.

13 These students should not be singled
out for special privileges any more
than White students.

33 This program for Black and Indian stn-
dents should be discontinued until we
have evaluated the results of the last
two years.

9 5
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Percentages

Statement

.37 'Black and Indian students do not really
appreciate the free educational opportu-
nity they are being given.

41 Black and Indian students on campus
are getting a free ride without deserving
it

43. I resent Black and Indian students being
given scholarships to attend this college.

......
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...- ...,.._
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11 29 47 8

3 16 64 12 5

1 8 70 17 4

Ninety percent of the students expressed disagreement with the thought of
discontinuing the program for Black and Indian students until an evaluation
was made of the result-. of the previous two Only 9 perce;:t resented
Black and Indian students being given scholarships to attend college: 87 per-
cent concurred with the idea.

Fifty-five percent indicated Blac:c. aid Indian students appreciated the edu-
cational opportunity offered by the college: a substantia1.41-percent felt they
did not aiipreciate it. Further, 76 percent disagreed with the idea that Black
and Indian students on campus were getting a free ride without deserving it.

According to Table XXIX, over 70 percent of the students checking the
survey expressed no objecticn to interracial dating in any combination. They
said by an 88 percent margin that interracial dating was a personal thing and
should nok.be.opposed by any group on campus: in fact, 86 percent said
Black and Indian students shoukl be more involved in campus social life.

Seventy-one percent tesuonded thai it was alright for Blacks. Indians and
Whites to be together in social situations, and this would not lead to romantic
involvements. A slightly greater percentage, 79 percent, said it was immaterial
whether thoy shared a room with an Indian or Black.

Seventy-three percent of the students reporting in Table XXX expressed
particular feelings about the Black and Indian students on campus. However.

.92 percent indicated both Black and Indian students should share equally in
the benefits of the program. Despite these feelings, only 51 percent., as op-
posed to 45 percent, said the college should move faster in bringing more-
Black and Indian students to the campus.

Considering middle-class values, 76 percent said the Black anil Indian stu-
dents did not need special courses. Eighty-nine percent of the sample students
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said the Black and Indian stiidents on campus were not aggressive and hostile.
Sixty-one percent of the students respondedlthat Black mid Indian students
behaved themselves on campus, but a sizeabl, number, 33 percent said Black
and Indian students would have to learn to bheinselves before they
wmild be acceptable on campus io those answering the survey.

TABLE XXIX (N=204)
FHLINGS OF SAMPLE STUDENTS RELATIVE TO RACIAL MIXING

Percentages

Item Statement

>, a.,

2 o
CA < c

Ei5 Z o

5 I object to interracial dating. 11 17 55 15 /
9 I resent Indian men dating White women. 2 12 63 22 1

.13 I resent White men dating Indian women. 2 15 51 27 5

16 I would rath6r have an Indian sharing a 1 14 62 17 6
room with me than a Black.

17 1 resent Black men dating Indian women. 4 12 62 18 4

24 I resent Indian men dating Black women. 3 10 63 19 5

29 I resent Black men dating White women. 9 16 51 22 3

32 The Black and Indian students should be 20 66 6 / 6
more involved in campus social life.

34 Interracial dating iS a personal thing and 42 46
should not be opposed by any group on
campus.

38 I resent White men dating Black women. 8 1-5 43 30 4

51 It is alright for Blacks, Indians and Whites 4 18 52 19 7

to be togethei in social situations, but
one must be careful that they do not
lead to romantic involvements.

The statement in Table XXX calling for a wait-and-see 'policy before becom-
ing friendly was opposed by 85 percent. Eighty-live percent of this number
said they should make an effort to talk to the Black and Indian students on
campus. Less than half, 49 percent, of the students expressed willingness toso
ola or their way to see that the Black and Indian students were successful on
canws; 37 percent opposed this idea. Sixty percent of this group, however,
agreed-that they wanted tditelp the Black and Indian_ students on campus, but
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they did not know hoW to start: 31 percent disagreed with this idea.
Fighty-four percent answered that Blacks study-as-ha-1d ndialis.:35 per-

cent, however, indicated that most Black and Indian stink:Ms on campus did .
not take the pursuit of their studies seriously. Sixtythree percent said these
students did pursue thep. studies in eainest.

tieventyfour percent disagreed with the itlea that the students in the NI-
Trl'S program had a right to protest their treatment on campus, and that it
would be a healthy sign. only 22 percent or this group expressed agreement
with this statement, Regarding White racism on campus, 64 percent or the stu-
dents responding said there was no appreciable evidence:only 29 percent of
this group indicated there was. A total of Tpurcent of the sample students of-
fered no opinimi in the matter of White racisin on campus.

FABLE XXX

FEELINGS OF SAMPLE STUDENTS RELATIVE
TO NI1NORITY GROUPS ON CANIPUS (N=204)

Percentages

Item Statement

6 I have no particular feelings one way or
the other about Black and Indian stu,...
dents on cainpus.

7 I would rather see Indians getting the
benefit of this program than Blacks:

12 These students, unlike regular Con-
cordia students, need,sRecial courses
in middle-class values, such as studying
hard, keeping dormitory rooms clean,
importance of grades, etc.

14 Blacks study harder than Indians.

18 The Black and Indian students on this
campus are aggressive and hostile.

IQ' We should move faster in bringing more
Black and Indian students on campus.

21 I want to help the Black and Indian stn-
dents on campus, but I do not know how

start. .
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3 22 58 15

0 S 65 27

5 14 49 27

1 4 61 23 11

0 6 54 35 5

10 35 46 5 4
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, Nab le XXX cow.)

Percentages

Item Statement

25 I like attending classes and studying with
Blifckaliki Indian people.

26 Even though this cause sounds good, I
prefer a policy of wait-and-see before I
become friendly with the Black and In-
dian students on caiTius.

28 Most Black and Indian students on cam-
pus take the pursuit of their studies
seriously.

35 No matter how wonderful the idea,
Black and Indian students have to learn
to behave themselves before they will
be acceptable to me on campus.

.40 If the Black and Indian students protest
their treatment on this campus, they
would have a right and it would be a
healthy sign.

46 I should make an effort to talk to the
Black and Indian students on campus.

48 There is appreciable evidence of White
racism on this campus,

49 I am willing to go out of my way to see
that the Black and Indian students arc
successful on campus.

>.
Tzb

:-11)

6614

'A Cr.

Z

16 74 5 3

1 12 66 19

4 59 26 9 2

4 29 42 19 6

3 19 49 25 4

20 65 10 1 4

3 26 53 I 1 7

9 50 35 2 4

An overwhelming.majority, 94 percent, as indicated in Table XXXI, dis-
agreed with ,the statement that most Black people have an offenSive odor; 97
percent refused to accept the statement thtv Indian people have a strange
odor.

A healthy 86 percent stated Black and Indian students were as intelligent
and honest as any other student.

A total or 86 percent said they felt badly when they saw how Mlle Blacks
and Indians were being treated. Seventy-six percent disagreed with the idea
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that Blacks and Indians. more than others, were willing to use unethical prac-
tices. ,

Vighty-thiee percent of the students in the survey said it made little differ-
etioe whether they went wit on the town with a Black or an Indian person.

ty percent of this group disagreed with the statement that even though the
church teaches that all men ale equal in the sight or God, it does not follow
that they must go overhoord in their relations with Black and Indian people:
0 percent agreed with this statement..

TABLE XXXI (1\1=-204)

FEELINGS OF SAMPLE STUDENTS RELATIVE TO MINORITY PERSONS

Percentages

Item Statement

.10 Most Black people have an offensive
odor.

11 BlaA and Indian students are as intelli-
gent Lnd honest as any other strident.

20 Indian people have a strange odor.

27 1 would rather go out on the town with
a Black than an Indian.

36 I really feel badly when !see how 50111e
Blacks and Indians are being treated.

39 Even though the church teaches that
all men are equal in the sight of God, it...
does not folloW that I must go-overbOard
in my relations o' th Black andindOn
people.

45 To get what they want, Blacks and In-
dians, more than others, are willing to;
use unethical practices.

t... c

>1

cr)

I 3 41 53

34 52 8 2 4

0 1 46 51

6 68 15 9

29 57 10 I 3

3 36 44 16

2 16 57 19 6

M-TEPS Students

At the time the check list was administered, there were 38 M-TEPS stu-
dents of the original 53 enrolled still registered for the spring term. All 38 stu-
dents were given the check list to answer. or this number, 34 returned their
completed survey form. This represented an 89 percent return.

All or the NI-TEPS students reporting in Table XXXII said that having
Black and Indian students at the college was a good thing. Eighty-eight per-

2
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cent indicated that.having Indian students at the college was just as important
as having Black students. They answered by a 91 percent majority that the col-
lune needed to be concerned ;Omni change,

Eighty-eight percent responded that the inerease,of.Black and.I ndian stu-
dents on campus did not bring about a corresponding lowering of the educa-
tional level of the college; in fact. 88 percent stated there was something re-
freshing about the campus in having Black and Indian students in attendance.
They also indicated by a 94 percent margin that this program should have been

goal of the college years ago.

AccordiiT triTable XXXII, the respondents rejected, 91 percent to 3 per-
cent, with 6 percent expressing no opiniOn, the idea that the greater the per-
centage of Blacks and Indians on campus the less desirable the campus would
become. Ninety-two percent said that the campus was not headed for trOrible
when they saw Blacks and Whites together in social.situations; 79 percent
stated that the Black and Indian students really should be integrated into
every facet of Concordia College life.

Eighty-five percent expressed that they were contributing aS much to the
prrgram as the college was; only 12 percent answered otherwise: 3 percent
failed to respond to this question. Concerning friendliness of the studem body,
77 percent of the ro-Tus students who answered the check list agreed. that
th students on the campus were not too friendly tp. other'stvd-ents: 23'p6r-' "
cent sahNhev

TABLE XXXII
FEELINGS OF TI lE M-TEPS STUDENTS RELATIVE To
GiE,NERAL COLLEGE LIR: (N=34)

Percentages

Item Statement

1 !laving more-Bfaek and Indian students
at Concordia Collegeis a good thing.

-,

2 It is more important to have Black stu-
dents at Concordia than Indian students.

-4 Black and Indian student; should be
really integrated into e:ery facet of
Concordia College life.

8 Concordia is a pretty good place. We
really do not need all this concern about
change.
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(table X.V.V II cont.)

Percentages

Item Statement., -

22 The increase of Black and Indian stu-
dents on campus has brought about a
corresponding-lowering of our educa-
tional level.

30 There is really soinething refreshing
about the campus in having Black and
Indian students here.

31 When I see Black and White people to-
gether in social situations. I fear that our
campus is headed for trouble.

42 Having more Black and Indian students
on campus should have been a goal' of the

college years ago.

Students on this campus are not too
friendly to other students.

47 The college has contributed more to
the program than it has received from
the Black and Indian students.

50 The greater the percentage of Blacks
and' Indians on campus the less desirable
will our campus become.

C.)

'Th.) 3

Cd.Z

6 3 26 62 3

53 35 6 3 3

0 0 32 .62 6

79 15 3 0 3

24 53 17 6 0

3 9 85 0 3

0 3 32 59 6

Ninety-four-percent of the M-TEPS students, as indicated in Table XXXII!,

said too much money has not been wasted in this country on scholarship pro-

grams for minority students; 73 percent said Black and Indian students should

be shown sonic preferential treatment to make up for the previous conditions

of discrimination. Sixty-four percent indicated they should not be singled out

for special privileges any more than White students;.30 percent said they

should.
Regarding the program being discontinued for an evaluation of results, 91

percent disagreed with t,his idea. Eighty-five percent said the Black and In-

dian students in the program really apprcciated the educational opportunity

they were being glven. ACtually, 100 percent stated that the Black and Indian
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students deserved every provision of the program; further, by a solid 100 per-
cent majority, they had no resentment about scholarships to attend college.

TABLE XXXII!
.FEEL1NGS OF M-TEPS STUDENTS IZELATIVE TO
PROGRAM PROVISIONS (N=34)

Percentages

Rein Statement

3 There has been too much money wasted
already in this country on scholarship
programs for minority students.

15 Black and Indian people should be shown
some preference to make up for the pre-
vious conditions of discrithination that
have existed in this country.

23 These students should not be singled
out for special privileges any more
than White students,

33 This program for Black and Indian stu-
dents,should be discontinued until we
have evaluated the results of the last
two years.

37 Black and Indian students do not really
appreciate t'%. free educational opportu-
nitY they are being given.

41 Black and Indian students on campus.
are getting a free ride without deserving
it.

43 I resent Black and Indian students being
,given scholarships to attend this college.

r1

a)
a) 0.0

>,
0.....

0.10 Z

6 0 18 76 0

29 44 18 9 0

35 . 29 18 12 6

0 6 23 68

9 3 29 56

0 0 15 85 0

0 0 18 82 0

Over 75 percent of those reporting in Table XXX1V did not object to inter-
racial 'dating in any racial combination at the college. They indicated, by an 85
percent majority, that interracial dating was a personal thing and should not
be opposed by any group on campus7----

They objected, by a 94 percent margin, to the statement that it was alright
for Blacks, Indians and Whites to be together in social situations, if those in-
volved were careful that these situations did not lead to romantic involvements.
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Seventy-three percent or the grourregponded that Black ansl Indian students
should be more involved in campus social life. Concerning shiiring rooMs, 88
perCent stated it tinkle. Hale difference to them whether they shared a room'
with a Black or an Indian.

TABLE XXX1V (1\1=34)

FEELINGS OF M-TEPS STUDENTS RELATIVE TO RACIAL MIXING

Percent ages

Item Statement

>- C.)

ao
en .. Lo:

cii ..4". < ca e7) :,3 7: . 0

I object to interracial dating. 3 15 61 10 .0

I resent Indian men dating White women. 0 0 59 38 3

13 I resent White men dating Indian women. 0 6 61 31 0

16 I would rather have an Indian sharing a 0 3 56 3/ ,.9

room with me than a Black.

17 I resent Black men dating Indian women. 0 9 61 16 3

24 I resent Indian men dating Black women. 3 12 50 19 6

29 I resent Black men dating White women. 18 15 47 20 0

32 The Black and Indian students should be 13 50 15 3 9

,pore involved in campus social life.

34 interracial_dating is a personal thing and 65 20 9 6 0

should not be opposed by any group on
campus.

38 I reqent White men dating Black women. 15 6 53 26 0

51 It is alright for Blacks, Indians and Whites 0 3 47 47 3

to be together in social situations, but
one must be careful that they do not
lead to romantic involvements.

Sixty-seven percent of those answering in Table XXXV expressed that they
had particular feelings about Black . n d Indian students on campus. All stated
that Indians should benefit from the program the same as Blacks..Seventy-six
percenh said they did not need a special coOrse.in middle-class values. By an
82 percent majority, they said that Blacks St.uaied as hard as Indians. Ninety-
four percent of the M-TEPS students,reported that they were not aggressive
and hostile. That they took the pursuit of their studies seriously was reported
by 76 percent of the group,

1 0 t
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Eighty-eight percent of the M-TEPS students said the administration and
faculty at the college should move faster in bringing more Black and Indian
students on campus. They were divided almost evenly, 47 percent agreeing and
44 percent disagreeing, when asked if they wanted to help the Black and
dian students on eamptis, but thel-did not know how to start'. Sixty-seven per-
cent or thew did slate t hat they should snake an effort to talk to t he Black
and Indian students on campus. .

The M-TEPS students objected to a wait-and-see policy before becoming
friendly wills the Black and Indian students on campus by ass 88 percent ma-
jority. Seventy-one percent of the gorup were willing to go out of their way to
see that the Black and Indian students were successful on campus.

By a 91 percent majority, they liked attending classes and studying with
Black and Indian people. Concerning good behavior on'campus as a prerequi-
site to acceptance, 78 percent stated that Black and Indian students did not
have to learn to behave on campus before they would accept them.

Eighty-two percent said there was appreciable evidence of White racism on
the campus; only. 18 percent responded differently. Of the group, 79 percent
said if they protested their treatment on campus, they would have a right, and
it would be a healthy sign.

TABLE XXXV
FEELINGS OF M.TEPS STUDENTS RELATIVE TO
MINORITY GROUPS ON CAMPUS (N--,34)

Rein Statement

6 I have no particular feelings one way or
the other about Black and Indian stu-
dents on campus.

I would rather see Indians getting the
benefit of this program than Blacks.

12 These students, unlike regular Con-
cordia students, need special courses
in middle-class valises, such as studying
har&keeping dormitory rooms clean,
importance of grades, etc.

14 Blacks study harder than Indians.

18 The Black and Indian students on this
campus are aggressive and hostile.
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(mbh, .1',1'.1" I' c(im.)

Percentages

Rein ., Statement
i

19 We should move faster in bringing more
, . ...

Black and Indiiin students on campus.

11----1 want to help the Black and Indian stu-
de-nts on campus, but I do not know how
to start.

.25 I like attending classes and studying with
Black and Indian people.

Even though this cause smmds good, I
prefer a policy of wait-andsee before I
become friendly with the Black and In-
dian students on campus.

28 Most Black and Indian students on cam-
pus take the pursuit of their studies
seriously.

35 No matter how wonderful the idea,
Black and Indian students have to learn
to behave themselves before.they will .

be acceptable to me on campus,

40 If the Black and Indian students protest
their treatment on this campus, they
would have a right and it would be a
healthy sign.

46 I should make an effort to talk to the
Black and Indian students-on campus.

48 There is appreciable evideni:e of White
racism on this campus,

49 I am,willing to go out of my way to see
that 't he Black and Indian students are
successful on campus.
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44 44 9 3 0

15 32 35 9 9

29 62 6 3 0

0 9 29 59 3

20 56 15 9

3 11 23 56 6

20 59 12 3 6

.20 :47 3 15 15

47 35 15 3 0

91 6 23 3 3

Ninety-one percent of those responding in Table XXXVI rejected the no-.
lion that most Black people have an offensive odor; by the same percentage.
they disagreed with the idea that Indian people have a strange odor. Ninety-
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seven percent said that Black and Indian students were as intelligent and
honest as any other student. Eighty-five percent stated that Black and Indian
students were nu more willing to use unethical practices than any other peo-
ple.

A majority of 88 percent said they felt badly when they saw how some
Black and Indian peoplc were being treated7rinine percent stated they
would go out on the town with either a Black or an-Indian. They disagreed by
a 62 percent majority with the statement that even though the church teaches
that all men are equal in the sight of God, it does not folloW,that they must
go overboard in their relations with Black and Indian peopleht sizeable per-
centage, 35 percent, agreed with this statement.

TABLE XXXVI

FEELINGS OF M-TEPS STUDENTS RELATIVE TO MINORITY PERSONS

Percentages

Item Statement

lb. Most Black people have an offensive
odor.

11 Black and Indian students are as intelli-
gent and honest as any other student,

10 Indian people have a strangeodor-.

17 I would rather go out on the town with
a Black than an Indian,

36 I really feel badly when I see how some
Blacks and Indians are being treated.

39 Even though the church teaches that
all men are equal in the sight of God, it
does not follow that I must go overboard
in my relations with Black and Indian
people.

45; To get what they want, Blacks and In-
dians. more than others, are willing to
use unethical practices.
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- 3 3 20 71

68 29 0 0 3

0 3 41 50 6

6 20 41 18 15

62 26 3 3 6

3 59 15 20 3

6 6 38 47 3

Retention

The .following tables are a numerical itemization of enrollment figures of
the M-TEPS students at Concordia for the first two years of the program.
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Group 1 in the tables refers to those who enrolled the first year of the program;
Group II sefers to those who enrolled the second year of the program.

TABLE XXXVII
M-TEPS ENROLLMENT

Se Years

1968-69 1969-70

Group 1 Group 1 'Group II

Male 6 1 9

-Female 10 17 18

Total 26 .,, 19 27

TABLE XXXVIII
M-TEPS STUDENTS REMAINING IN THE PROGRAM
AT TIIE END OF THE SCHOOL YEAR

Sex Years

1968-69 1969-70

Group I Group 1 Group II

Male 1 , 8

Female 17 . 13 15

Total 19 15 23

According to the above tables, a total of 26 students entered Concordia Col-
lege for the 1968-69 school year. Of this number, six were men 'and 20 were
women. By the end of that school year, seven students had left the program
for various reasons. Of the group that entered Concordia the first year of the
program, 73 percent remained.

When the 1969-70 school year began, this 13 percent or 19 of this group re-
turned. By the end of the second year or school, four of this group tentatively
had left college. but had not completely severed ties with the program. The
students had decided to drop out for one quarter, with the understanding that
they would.be allowed to re-enroll for the 1971-72 school year. This course
was decided upon in cooperation with the coordinator for various reasons': two
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were married and were having difficulties at home; the other two students
were having financial troubles. which the program was unable to help cover. It
was decided that a few months at Ironic would help straighten out these con-
cerns.

For the 1969-70 school year. 27 new individuals, nine men and 18 women.
were recruited for the progratn. This brought to 53 the total number olstu-
dents recruited for the program. Of the 27 recruited for the 1969-70 school
year, 23 or 85 percent were still in the program in June.

After two years of the program. 38 of the 53 remained, with four in the
community solving problems peculiar to their personal situations. Disregard-
ing these four. the M-TEPS program in two years retained 71 percent of those
originally enrolled.

Of those who discontinued the program, the inost frequently appearing rea-
son was no longer being interested in elementary education. Since this was the
only program offered at the college under the auspices of thc M-TEPS pro-
grain, students who changed their goal had to seek admission elsewhere. Two
students left for full-time employment, with the statement that they were con-
cerned with earning "bread" now Tather than delaying life for an uncertain fu-
ture. One was counseled out for academic reasons toward the end of his second
year. A young lady married a soldier and moved from the area.

ACT Test Scores

The ACT mean standard scores achieved by the entering' freshman classes
of 1968 and 1969 at Concordia College are reported in 'Fable XXXIX. Juxta-
powil to these scores are the ACT mean standard scores of thc M-TEPS stu-
dents who entered the college in parallel years. In practically all areas, the
ACT mean standard scores of the M-TEPS groups arc slightly more than half
of the corresponding scorei for the freshman class for each of thc years en-
compassed in this analysi.,.

As a rule of thumb, 17 was the ACT mean standard composite score used
by the college as a point of rejection for admission. This cutoff point was rig-
id Unless other factors justified it being waived. Some factors which could in-
fluence a reversal in decision for those below this score point were good grades
in high school, a consistent progressive tendency in improvement through high
school, or recommendations from qualified persons which strongly indicate a

student should be given a chance at college. In the main, these factors indicated
that acceptance For students with a composite score below 17 depended on
how much the people in the admissions department knew about the individual
seeking admi,sion.

Rased on this information, the data in Table XXXIX point out that as a
'group the mean standard score on the composite ACT test was below the ac-
ceptable college admission score. It also indicated that, by the judgment.of
sone individuals, those studeuts.who were accepted into this program would

9



Blacks ou White C:ollege Campuses

not have been given a chalice otherwise.
An analysis of the ACT siandard scores or one of the M-TEPS students in-

cluded in able XXXIX may serve to indicate the reasoning behind acceptance
of these students, despite the low scores achieved on the ACT testing programs.
One individual scored: English, 17: mathematics, 13; social studies, 19; natural
sciences, 10;composite, 15. These scores implied a pattern that did not show
uniform growth in all areas. In short, educational gaps existed that needed to
he filled in certain areas. Provisions of the program were directed toward ful-
filling the needs in these speciEc areas where possible.

TABLE XXXIX

ACT MEAN STANDARD SCORECONCORDIA COLLEGE

Subjects Entire M-TEPS Entire M-TEPS
Class Sept. 1968 Class . Sept. 1969
Sept. 1968 Sept. 1969

English 20.2 12.1 20.9 10.7

Mathematics 21.1 11.2 .21.9 12.7

Social Studies 21.9 13.5 22.1 14.3

Natural Sciences 22.3 12.3 22.8 12.8

Composite 21.5 12.4 22.1 12.8

Cumulative College Grade-Point Averages

Based on the grading scheme indicated previously, the composite grade-
point average of the 1968 freshman class at Concordia College was 2.48. When
the cumulative college grade-point average was tabulated for the M-TEPS stu-
dents who had entered in the fall of that year, it was found to be 2.22, .26
score points below the entire freshman class.

Although these cumulative grade-point averages were fairly close, it must
be emphasized that the M-TEPS students were given extended and intensive
help throughout the year; Individually, the G.P.A. of this group ranged from a
low of I .25 to a high of 3.40. Because this was the first year of the program,
there may have been a slight tendancy for those having these students in class
to be somewhat lenient in marking.

The freslunan class of the following year, 1969, earned a cumulative college
grade.point average of' 2.45. Students in the M.TEPS prOgram who had en-
tered during the same year earned a cumulative G.P.A, of 1%81, This represents
.64 points below the cumulative average of the freshman class. Individually.
the G.P.A. of this group ranged from a low of.25 to a high of 3.32.

The same helps were offered this second group, but_the response in grade
point was .41 points below the -ilean performance of the first M-TEPS students,
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who had entered in the fall or 1968. One explanation for this may be that the
teachers were less lenient in grading because it was the second year of the pro-
gram. Another expkination could be that the M-TEPS students who first began
the program thought they had to work hard toward success because they were
pioneers and all eyes were upon them. The latter,idea was expressed over-and
over to the coordinator by many members of the original group. In the think-
ing or the second M-TEPS group, this was not as prevalent.

Summary

A tabulation of responses on the check list administered to the various
groups associated with the M-TEPS program was presented in this chapter.
These groups were the advisory committee, administration, faculty, non-aca-
demic staff, sample students and the M-TEPS St udentS. The results of this
vey were arranged in tables showing the percentage of responses to ea,:),
After each table, the various jtems were analyzed.

For ease of understanding, the items on the check list were organized
five categorqes pertaining to the statements, which clustered around certain
feelings. These itatements were itemized under the headings: (I) feelings ex-
pressing concern for general college life; (2) feelings toward program provisions;
(3) feelings toward racial mixing; (4) feelings toward minority groups on cam-
pus; and (5) general feelings toward minority persons,

Tables XL and XLI summarize the check,list replies of the various groups of
respondents. A narrative summary of the major findings accompany these ta- .

bles.

TABLE XL

CHECK LIST ITEMS MARKED "STRONGLY AGREE" AND "AUREE"
BY MORE THAN'50 PRECENT OF ONE OR MORE GROUPS
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Percentages
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General 1

Campus
Life

4

30

I laving more Black and Indian
students at Concordia is a good
thing.

Black and Indian students
should be integrated into
every facet of Concordia
College life.

There is really something re-
freshing about the campus in
having Black and Indian stu-
dents here.
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(table XL emit.)

Percentages

42 Having more Black and Indian
students on campus should have
been a goal of the college years
ago.

Program 15 Black and Indian people should
Provisions be ),,,wn some preference to

'mkt: up for the previous condi-
tions of discrimination that have
existed in this country.

23 These students should not be
singled out for special privileges
any more than White students.

Racial 32 The Black and Indian students
Mixing should be more involved in

campus social life.

34 Interracial dating is a personal
thing and should not be op-
posed by any group on campus.

Minori ty 19 We should move faster in bring-
Groups ing more Black and Indian stu-
on dents on campus.
Cainpus I like attending classes and

studying with Black and In-
dian people.

28 Most Black and Indian studentS
on campus take the pursuit of
their studies seriously.

40 If the Black and Indian students
protest their treatinent on this
campus, they would have a right
and it would be a healthy sign.

46 I should make an effort.to talk
to the Black and Indian students
on campus.

1.12
94

88 100 79 73 76 94

47 RO 73

52 60 54 80 83 64 .

82 100 77 61 86 73

82 100 92 65 88 85

65 80 52 43 45 88

65 75 31 90 91

76 I 11 66 54 63 76

70 100 44 42 22 79

65 100 82 65 85 67
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(table XL ont.)

48 There is appreciable evidence of 47
White racism on campus.

49 I am willing to go out of my way 82
to see that the Black and Indian
students are successful on
campus.

.7.Teelings 11 -.Black and Indian students 88
Toward are as intelligent and,honest
Minority as any other student.
Persons

36 I really feel badly when I see 82
how sonic Blacks and Indians
are being treated.
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TABLE XLI
CHECK LIST ITEMS MARKED "DISAGREE" AND "STRON6,LY DISAGREE"
BY MORE TIIAN 50 PERCENT OF ONE OR MORE GRORPS
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College
Life
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22

It is more important tu have
Black students at Comordia
than Indian Students.

Concordia is a pretty good
pia %. We really do-not need
all ;Ids concern about change.

The increase of Black and In-
dian students on campus has
brought about a corresponding
lowering of uur educational
level.
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(talth. X1,/ (ow.)

Percen tages

e: z a.".II
Z:

t.. IIz
VI<

31 When I see Black and White 76
people together in social situa-
tions, 1 fear that our campus is
headed for trouble.

44 Students on this campus are not 41
too friendly to other students.

47 The College has contributed 82
----more to the program-than it has

received from Black and Indian
students.

50 The.greater the.percentage of .82
Blacks and Indians on eamPUs
the less desirable will become

LI r campus.

Program 3 There has been too much money 82
Provisions wasted alread) At this country on

scholarship programs for minority
students.

33 This program for Black and In- 82
dian students should be discon-
tinued until we have evaluated
the results of the last two years.

37 Black and Indian students really 64
do not appreciate the free eduea-
tional opportunity they are being
given.

41 Black and Indian students on 88
eamPus are getting a free ride
without deserving it.

43 I resent Black and Indian stu- 88
dents being given scholarships
to attend this college.

Racial 5 1 object to interracial dating. 82
Mixing

889 I resent Indian men dating
White women.

60 90 8 95 94

100 .61 61. 81 23

100 68 42 52 85

100 94 61 85 91

100 92 65 86. 94

80 90 85 90 91

100 71 50 55 85

100 88 77 76 4 00

100 88 77 87 100

100 80 50 70 . 82

100 88 57 85. 97
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(table XL/ (ont.)

u
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Percentages

5
Z

13 I resent White men dating In- 82
dian women.

100 92 58 78 94

16 1 weal rather have an Indian 53
sharing a room with me than a

80 82 57 79 88

Black.

17 I resent Black men dating In- 82
dian women.

_

100 90 50 80 88

24 I resent Indian men dating 82 100 86 46 82 79
Black women.

29 I resent Black-17nm dating 82 100 .83 42 73 67
White women.

38 I resent White men dating 82 100 84 38 .73 .79
Black women.

51 It is alright for 'Blacks, Indians 70
and Whites to be together in
social situatiom, but one must
be careful that they do not lead
to mantic involvements..

60 -87 31 71 94

Minority
Groups
on
-Campus

6 I have no particular feelings 76
one way or the other about
Black and Indiairstudents
on campus.

80 72 35 73. 67

7 I would rather see Indians 76
getting the benefit of this
program than Blacks.

100 96 96. 92 .100

12 These students, unlike regular 82 IOU 67 62 76 76
Concordia students, need spe-
cial courses in middle-class
values, such as studying hard,
.weping dormitory rooms clean,
importance of grades, etc.

14 Blacks study harder than Whites. 70 60 81 81 84 81

18 The Blacks and Indians on this 76
campus are aggressive and hostile..

100 96 81 89 94

97
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(table V1.1 C(iln.)
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21 I want to help the Black and In- 76
dian students on campus, but 1
do not know how to start.

26 Even though this cause sounds 82
d, I To"-, a policy ot

c I become friendll'
with theinUck and Indian stu.
dents on.campus.

35 No matter bow wondgrful the 76'

idea,.111ack and Indian students
have to learn to behave them-
selves before they will be
acceptable So me on campus.

Feelings 10 Most Black.pcople have an of- 88
Toward fensivc odol.
Minority 20 ludim people have a strange 82
Persons odor.

27 1 would rather go out on the 53
town with a Black than an In-
dian.

39 Even though the church teaches 65
that all men are equal in the sight
of God, it does not follow that I
must go overboard in my relations
with Black.and Indian people.

45 To get what they want. Blacks 82
and Indians, more than others,
are willing to use unethical
practices.

Percentages
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80 44 23 31

100 86 65 85

100 77 38 61

100 96 8.1 94

100 94 81 97
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80 71 66 83

100 66 46 60

100 83 50 76

79

91

91

59

35

85

A substantial majority of each calegory reporting saidAhe general campus
life was enhanced by having the Black and Indian Isill'EPS students on 'campus, .

An,overwhelming percentage indicated these studentsiShould be integrated in-
to.every facet of college life. Although there:was a general approval Of having
the students on campus, there was conccrwexpressed-by a sizeable percentage
of-the non-academic staff that trouble.might result when Bladcand White peo-.
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ple were together in social situations; only eight percent of this category dis-
agreLid with the statement.

Regarding student friendliness to other students, a large percentage or the
NI-TEPS students said this quality was lacking in the students; 23 percent of
their number disagreed with the statement: the majority indicated the students
on campus could he friendlier to other students.

General approval or the provisions of the N'I-TEPS prograly was expressed
by well over 50 percent of those reporting. A substantial inajority answered
that the country had not wasted Money on scholarship programs for minority

hey h.rd reeinment. toward these students for receiving
I hey sah NI- I ITS program should not be stopped for evalua-

tion, hut should continue. Also, they said these students were,ma wasting
their ed..:ational opportuMty.

Over 50 percent of the 1,..arious ciltegories responded that Black and Indian
student,.should not be ,in.E:led out for speC:,-ial privilege's any inure than White
students. !ft keeping with titis concept, only 18 percent oldie students, 31 per-_

-cent of the non-acadelni.: 'da if and 47 percent of the advisory committee said
some preferential treatir- toward Black and Indian people should be given to
make up for the previous L,mditions of discrimination that have existed in this
country. Seventy-three of the NI-TITS students. 80 percent of the ad-
ministration and 57 peri.er-. of the faculty indicated preferential treatment
was in order.

Concerning racial tursiruz,, including interracial dating. there was general ap-
proval b well over 50 p:- ent or those responding. This approval was given re-
gardless lwhniclr comtv....,!ton of individuals were paired together. Over 80 per-
cent from each of the gr,, Ts expressed that interraciai dating was a personal
thing, and should not h; ,,pposed by any group on campus: only the non-aca-
demic stall fell short of ,ts percentage.

In tile majority or du: items concerning racial mixing, the various categories
of respondents overwheHingly supported the concept or personal privilege in
daJng and socialization...I Ids was not the case with the non-academic staff. On
,ome of the items, only 50 percent of this group, and in some instances even
less, had a favorable view when asked about interracial situations.between per-
sons.

In general, there was lit tk.' opposition to having minority students on cam-
ints;The vast majority of thv,e reporting said tbe biack and Indian students
were-as welc. ome on campus.as the regular Concordia student; they studied as
:bardas the White students, and took the pursuit of their studies seriously; fur-
t*ier, they were not aggressive '6i-hostile. From an overall standpoin t, more than
50 percent said they should make an effort to talk to the Black and Indian stu-
dents and to help them. The largest percentage of those responding expressed
that they were willing to go out or their way to see that the Black and Indian
students Were tillecessfill on campus.

99



Blacks on Whin: eFollege Ont/nises

Concerning helping Black and Indian students, but not knowing how to
start, less than 50 percent or the facuhy, n,on-academic staff and regular
M-TEPS students agreed with the concept. A substantial majorit 4
visory coinmittee and the administration, however, wanted to help ,
how to start. Evidently, there were some misgivings on the part of the L.
jority or respondents about how to begin to help the Black and Indian students
OH campus.

The Black and Indian students on campus were accepted by the vast major-
ity. There was some hesitancy on the part or faeulty, non-academic staff and
students toward Moving faster to bring inure Black and Indian students to the
campus.Slightly more than half, 52 percent, of the faculty agreed with the
concept, while only 43 percent and 45 percent, respectively, of the nonaca-
demic staff and students agreed with this particular point.

Seventy percent or better of the advisory committee, administration and
M-TEPS students sakl that, if Black and Indian students protested their treat-
ment on campus, they would have a- right, and it would be a healthy sign; only

-44-percent--of-thefacultragreed With-this idea,;.-amongthe-non-academic-staffT.T--- '77

only 42 pereenr agreed with the concept; when it came to the students, the
percentage dropped to 22 percent.

Concerning White I.:IL:ism, 60 percent of the administration and 82 pereent
of the M-TEPS students said an appreciable evidence of it existed on campus.
In the remaining categories of respondents, less than 50 percent agreed with
this concept. Only 29 percent of the students and 12 percent Of the non-aca-
demic staff answered that there was appreciable evidence of White racism on
campus.

In relation to minority persons, the great majority, well over 70 percent
in most cases, said they were human beings. They felt badly when they saw
how sonic Blacks and Indians were being treated. They also indicated these
students were as intelligent, ethical and honest as any other students.

A minority, 35 percent, of the M-TEPS students disagreed with the concept
that even though the church teaches that all men are equal in the sight of God,
it does not follow that they must go overboard in their relations with Black
and Indian people. This means that the majority, 62 percent, of these students
indicated that it does follow that people should go overboard in their relations
with Black and Indian people. In the same vein, 46 percent of the nonaca-
demic staff expressed disagreement with this concept. The remainder of the
categories expressed disagreement with the statement by well over 60 percent

of those responding.
Factors, other than feelings, werevxplored in this chapter to give a more

complete picture of the M-TEPS program. Figures concerning retention were
stressed. The ACT mean standard test scores were presented and compared with
the fresImmn class which entered at the same time. Lastly, the cumulative col-
lege grade points earned by the M-TEPS students were compared with the typ-
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ical mean pt.., ..Ormance f tile freshman classes entering in parallel years.

Regarding retention of M-TEPS students enrolled, well over half or 71 per-
cent of the intinher originally recruited were still actively pursuing their goal
after two years. This percentage was indicative of the holding power of the pro-
gram.

The mean standard score on the ACT test for the M-TEPS students accepted
for the program was below the acceptable Concordia College admission score.
This meant that these students would not have been admitted to the college,
except for the NfTEPS program. Despite these low ACT scores, a good per-
centage of the original M-TEPS students enrolled had managed to stay in col-
lege. Not only had they been able to survive, but, in many cases, individual stu-
dents had been able to approach or surpat,s the cumulative college grade-point
averages of the respective entering freshman classes at Concordia.

M-TEPS Revisited: Five Years Later

Any program worth its salt has to be zble to withstand the pressures of time.
The-M-TEPS-program,-asmost programsof this-nature;-was-subjected-to-every-7--
conceivable effort to curtail it. reduce its numbers, halt its growth and even eli-
minate it from the campus.

Many arid varied reasons were given for opposition to the program. but the,
program remained as a viable. on-going entity. In fact, it has stabilized and un-
der the direction of its present director has been institutionalized.

In the 1973-74 school year, five years after its beginning,.a total of 50 stu-
dents were enrolled. This made a total of 147 students participating in the pro-

. gram since its 1968 inception. Of that total number, 29 had graduated with a
four-year Bachelor of Arts degree in elementary teaching. Over those five years,
6$ students had dropped out along the way for various-reasons.

A further scrutiny of the program revealed that of the 29 who had gradu-
ated, 24 were working in their field or fields closely associated with their ma-
jor; 16 had entered teaching in the Minneapolis-St. Paul metropolitan arca; one
had entered social Wmrk; one was a press secretary; four were nursery school
teachers in the area; two were working in industry: two were in graduate school
pursuing an advanced.degree; two had returned home to take care of their fam-
ily:and one had decided on the Lutheran ministry, and was studying at a sem-
inary.

Not only had the student population_stabilized to where, there was a steady
flow each year of students into the program as well as graduates Moving out,
but the program features had been refined arid described. Five years before,
there had been only a director who workedwith the students. In 1973, there
was an assistant to the director. The assistant's duties, under the direct super-
vision of the M-TEPS director, included counseling students in academic and
personal problems. tutoring or assigning tutors to students, coordinating of-
fice activities, supervising peer-group counselors and tutors and planning and
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coordinating prOgram meetings, social affairs and special events.
The tutoring program, which had been initiated at the inception of the pro-

gram, had been refined and given a new title: peer-group counselor. These stu-
dents were expected to maintain a cumulative grade-point average of 2.10 or
above. They were employed 15 hours a week fur S2.25 per hour by the
M-TEPS office and were considered an extension of it. Peer-counselors receiv-
ed their assigned students to tutor from the assistant to the director. There was
a tutorial room provided in the office with a blackboard, but tutors and stu-
dents were not confined to it. Other materials, such as text books, also were
provided to tutor's to assist them in helping the students.

_1 '2 0
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Chapter Six

Concordia Model: Attitudinal
and Administrative Concerns

Although Concordia is a sinall college, this factor does not preclude the ex-
- tracting from the school's model of pertinent data which will help ensure suc-

cess of minority recruitment programs on small and large campuses. There is a
difference between commuter campuses, which large universities typically
are, and the closely knit character of smaller colleges. The attitude embedded
in the atmospherical personality of the larger university versus the smaller col-
lege is usually more liberal and open-minded; smaller colleges usually have a
more conservative milietr about them.

__------Nevertheless-,-witliiii-both surroundings there exist some of the same atti-
tudes by various groups as exhibited in the Concordia model. With ihis basic
assumption and considering the Concordia experience, several pitfalls come to
mind which should be taken into consideration. They are criteria selection, ad-

Jninistrative commitment, compensatory education factors, commitment to
equal education, philosophical attitude toward higher education, academic and
social atmosphere, recruitment process and common intervening variables.

Criteria Selection

For everyone who enters the halls of' ivy, there is some kind of selection
process used. In the case of the Concordia program, several discriminators sepa,
rated those who were admitted to the program and those who were not. Among
these discriminators were the high school American College Test (A.C.T.) and
grade-point average (GPA). Although these were traditional, there were hid-
den persuaders determinec: through an interview. Motivation, desire
and a willingness to give college a hard try weighed more heavily in the think-
ing of the recruiter than the GPA and other more obvious criteria.

It seems that administrators have-to face the fact that there has to be some
type of selection criteria, rather than every minority person being singled out
as less intelligent than other prospective students in general, and consequently
admit them in /oto, leaving the college sorting-out process to take its toll grad-
ually.

This really is not playing the game any fairer than the game was played in
the past. To hold out higher education to these students when their chances:
of success are nil falls into the same category as designating a business as an
equal-opportunity business when there is no commitment to hire minority peo-
ple.
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People are not unaware of selection. After all, there is pickincl and choosing
even in the play games of the young. Therefore, there should be no hesitation
to set tiOnIc criteria for minority students. Consfderation, however, should be
given to background. level Of past opportunity, motivation and survival in-
stincts. This does not meim that grade-point average, American College Testing

-
programs and other established ways should be discarded. It simply does Mea 11
that there are other techniques besides the regularly used Ones.

Background. past opportunities. motivation and survival instincts can be
learned from interviews. The thrust.is to discern how the student handles him-
self. Is he competitive? Will he work to gain a goal? Will he have trouble be.r04,1-
cause of the atmosphere he is placed in? Does he have control of himself? Ilow
hard is he willing to work? Is he willing to accept help without feelings of de-
feat and self-worthlessness? These are questions that a trained, skillful inter-
viewer can assess. If the answers to these questions are positive. :he assurance
or success on campus has been improved greatly.

Administrative Commitment

The central administration of a college or university is a vital factor in the
success or failure of a minority recruitment program. It is its willingness.or un-
willingness to be involved and the level of its involvement which determines in
large measure the direction the program takes as well as the atmosphere of the
school. If this sector of the college is not merely responsive, but committed, it
would be safe to say the program will bet successful. When the administration
is just responding,it is reacting because dr some pressure or force. When there
is a.commitment. however, administrators do what has to be done because
theY feel it is right. Being responsive will bring the minority student to the
campus, but to keep him there demands commitment and dedication.

It is wise to know the difference between responsiveness and commitment.
With the former, the students in a program will feel they need to create pres-
sure to achieve a goul. With the latter, these same students will feel they have a
friend in the administration. They will know that they can sit down at a table
and talk a matter over. They will-know that there is a sympathetic ear and re-
spond accordingly.

Another factor that the administration 'should be cognizant of is that minor-
itY recruitment officers, who ar:: easy to come by, do_not make the real .dif-
ference that affects the recruited students. The real link is the visible minority .

staff members in the classrooms and the administrative structure.
The simple logic here is that minority students seeing themselves represent-

ed on the feel that they are not alone on campus. Some colleges and.
utiiversit attempted to eat their cake and have it too, merely byliaMing-
a minority person as direcior of a minority recruitment program. In fartoo
many cases..this model has ended not only in frustration on the part of the re-
cruited students, but also on the part of the director. Both frustrations have be-
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come focused on the college. The concomitant results have been hostility, dis-
placed maybe, but nevertheless directed toward the administration. I3uth suf-

. fer feelings of alienatkm. The students feel the director is a dupe for the ad-
ministration. The director leek he is caught between the students and the ad-
ministration, with no way (mt.

If there were other minority persons on the staff and in key positions, there
wmild be linkages which would serve to block much of the hostility, becauSe
there would be more than one minority person to deal with any given situation
that might arise. With one minority staff member, there is no give-and-take, no
mulling over a situation because there is no one that might be sympathetic.
With other minority staff members and administrators, a support system is
created to, at the very least, dull a hostile thrust or ne part or students and a
total feeling of despair on the part of the director. At the most, With more
than token representation of minority groups on the staff and in the adminis-
tration, there can be a preparedness to deal with students and a working to-
gether to overcome whatever snag, to smooth troubled waters. In short, with
the latter situation, there is,a buyinv, into the system by all parties concerned.
And who is going tr 1-1t falter something that he is a part or, a piece of which
he owns?

Compensatory Education Factors

There is nothing inherently wrong with the concept of compensatOry edu-
cation, remedial help or counseling. Where trouble rears its ugly head is in the
manner and means used to dispense these aids. The way they are handled gives
rise to the cry of preferential treatment, a bitter pill to swallow by some!

The main concern in minority recruitment programs is how to give the stu-
dent help. The best way is to meet the problem head-on by telling him that he
needs special help. If he is college or university material, he should be big
enough to know that if he wants to make it, he needs and must accept help.

The help should be in the mainstream of the school as part or a program
where all students can get help when it is needed. By all standards, a college
or university should stand in a position with a philosophy that, encompasses
all of its students. Many cases can be cited where not only the recruited
minority students need help, but regularly admitted students as well. The pref-
erential treatment cry, in so many cases, comes from mainstream students who
need help, but find there is no place to which they can turn.

Compensatory education, as we are referring to it here, is really a form of
segregation. Minority students are recruited, passed in review on campus and
helped separately w"h no thought to others in similar educational circum-
stances.-They.should not-be separated,-but-included -with the mainstream sw-.
dents. It should be a concomitant to help him in the mainstream, not over to
the side.
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Commitment to Equal Education

In few programs is there a real commitment to equal edueation, both finan-
cially and achdemically. It isn't really giving someone something that ewryone
considers just and due; rather, it is given in the spirit Of pacifying a portion of
society. It is compensating with breastbeating for past inequalities.

In a review of past injustiees, it was noted that there has been a denial of
higher education to minority persons: therefore, they must be compensated.
Many programs ar: like taking a person for a boat ride and letting him out in
the nnddle of the stream, while other students are let out on the shore. In
short. there is no real commitment to equal education.

When the mission of a college or university is considered, it is no wonder
that there has been a slippage in recruitment of nnnority'people for higher
education: A college or university is in the business of educating people
for a more productive place in society. This is accomplished either by the lib-
eral arts avenue or by the many roads that lead toward occupations. Which-
ever road is pursued, the central core is education.

The college or university accomPlishes its task by either leading students to
or pushing them toward the educational trove. For minority recruitment pro-
grams and their students, there is hardly anyone who wants to lead or push
them. Under the guise of the democratic process of the school, sehool officials
have abdicated their responsibility. Tht ire fact remains: No one wants'to be
identified as an instigator.

Now, many programs sail along recruiting less and educating less until the
recruitment ship anchors in dry.dock with no one aboard: thus, no need for
continuation. What was one time higher educatiOn's response to community,
has proved how little commitment there was to education. Community is no
longer clamoring for these students to be educated. Because there was no real
commitment on the part of higher education to educate these students in the
first place, the'death knell of these kinds of programs has been sounth-z!.

Philosopical Attitude Toward Higher Education

The educational worm seems to be squirming in recent years,.at least on the
philosophical level. In tlte past, White society constantly admonished its child-
ren with the importance of a college education. Even the lower socio-economic
Whites heard from their elders how they should strive to make their way
through the halls of ivy.,Even Tammy of "Tammy and the Bachelor" fame
made the great sacrifice to receive a higher education so that she would not
find herself wedded to the river and living in a river shanty rui tl-,e rest of her
"born days." Then came the big push for Blacks to achieve in the higher edu-
cation realm.

NOW the urging for higher education, baCked by philosophical a rguments:
has subsided. Blacks are being told that they should not think so strongly of
what once was considered the Magic of higher education.
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Even though vocational occupational themes seem to be the in thing to
pursue, a word of caution should be observed. All too often memory is short..
Things go in cycles. Not too many years ago. I3lacks were not encouraged to
seek a higher education. In fact, in some colleges and universities, they were
banned from admission. The prevalent phrase was "learn a trade: don't worry
about all.that type of education.- Then the schools began looking for students.
Most schools of higher learning opened their doors. The atmosphere changed
as it now is changingphilosophically. The question is, if things arc cyclical.
will not the push for higher education return to the forefront in the conscious-
ness of society?

More important is that being involved in the higher-educational process is
good for Blacks psychologically. Only a fraction of the population graduates
from an instituthm of higher education. When they complete that education.
they know they join an elite few. This is an excellent antidote to the rejection
of pride feeling which so many exhibit.

Economic survival is a fact of life, but psychological survival must be con-
sidered, too. Through higher education. Blacks will become acquainted with
the societal system, and this will enable them to deal more effectiVely with it.
To complete their education. Blacks will have to know how to manipulate the
system to their advantage. When they finish, they will have the economic and
psychological tools for this task.

For the foregoing to reach fruition, a program for minorities has to be a
long-range, rather than a temporary, one. The psychological connotation.will
become a reality, if the student is given every chance to succeed: The pride
factor is obtained through achievement. Achievement in this sense means com-
pletion of higher education, or ,"I've been given every chance and this bag is
not for me- verbalization on the part of the student.

Yet, what seems to be happening in institutions of higher learning is the re-
turning to the business of educating middle-class students for middleclass life,
rather than striving to raise the sights of a peaple too long abandoned, save
for brief periods of conscience-hurting by the majority. If the psychology ex-
plored in this section is to have a meaning. the': long-range recruitment and
sustained efforts toward education of this segment of society must continue
unabated.

Academic and Social.Atnmsphere

To have an effective recruitment program for Blacks, there has to be an
atmosphere which is conducive to a feeling of security by the students as they
walk on campus: their deep down inner being must be one of pride and dig.
nity. In fact, people should be able to tell by their walk and facial expressions
thaLthey.are proud of the school and themselves.

An atmosphere that.is not conducive to pride and dignity has led many stu-
dents on various campuses to belligerency trying to attain them. Their motives
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ha, e be...n misunderstood in many cases. This administrators.
f,. ii students 10 think, if not aloud, at "You dummies, we

prograut for you, and you respoin.: thr,...vuy."
Wf. :her way should they respond? They.:=ii ,1.1:an beings, too! They

all the human frailties, if frailties they ar. if belonging, loving
anting to be a part of things. Nobody wits tew,be an outsider. It is :1

rar, that doci n'.vt covet the in positioninr:z s1:14.1ton. No more
th:1 have that 0-be-different ttitu. k-,.as Whites, want it
know -and. 1e1 that pr..ALLand dignity of coliffort_. belonging.

ni-ny caSes. ks feel like step--.7hild. in academic

!Al ,,,Htations. I hi:. is illustrated on ijit! s, :c as exemplified in
model. 1: shows up in many ot ad universities in
-,., the sch,sol mandates a non-degneeLi ,,;) to teach these stu-

dert ,ra where White students arc taught ,,greed person. Arc not
.erving of the best?

late .re is so often that "We cannot find.Lde,,,..:ed Black and we want
(he staff." This is a cop-out, because demccj, Blacks arc becoming

more numerous. At least, these students s.tuld be taught by some-
one is seeking a higher level of education. The LI- :-ory is that as these.stu-
dents see and know that the instructor is struggling t. gain advancement, they
will bite the academic bullet in search of their own educational fulfillment.

succeed, a program must have a buying-in feature. This means that those
who want to be part of the program must have a desire to belong. Once this is
prevalent, the remainder is not as hard. Creating this atmosphere of pride and
dignity opens the door for Black students to become actualized as part and
parcel, not only of the academic world, but also of the social whirl of the
school, When they feel inside that they belong, they will buy into the pro-
gram, without strings attached.

Recruitment Process

With the experience that has been noted by many programs, it scents that
in order to be successful the program must be geared to recruit local Blacks,
rather than students from other parts of the nation. It would be excellent if a
student transplanted from (Ate section of the country to another could adjust
to the accompanying personal and social problems which are inherent. Not
only does he have to adjust to the school, with all that it entails, but also he
must acclimatize to the area he finds himself immersed in, with its concomi-
tant philosophies and idiosyncrasies. This is a.double adjustment.

From, the standpoint that psychological make-up does not vary a great deal
Trom phySiology, an analogy to the rejection of organs can be made. As trans.
plants, organs do not function, it' foreign to the body, Life styles differ in St.
Louis, Missouri, front those in Mankato, Minnesota. It is different in Detroit,
Michigan, than Pablo, Colorado. Thus the emphasis on local recruitment.
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The exception to this foreign-body situation wou,:lbe0
earnestly buying into a program. Even then, he The iur
standin,g as to what he, ,he is getting into before Atentir

Students from the locality would have a het,L.r chan
they would know what IS expected from an area-wide s7J.
would he able to cope,appropriately because that is wk.
for the greater share of their lives. This would leave thei mth
cZ:rn of adjustment to the college.

Another very important element is the adults, their parer!'
inany cases, transplanted students have had a legitimate
strained a situation, resulting in community upheaval, and.ther
17:instate what is happening to the connnunity at large. Loca11s
dents would have communications help, because their paren.,,
hors and friends would be in the community.

Another safety valve in this process would be that the sm.....
community people-with which to rap. This would go a long.1 ,

then to let off steam and to reach a new perspective. It also
adults, which the college or university could call on, to form
mit tee to look at various aspects of the program in an effort
lates to their young. Input here could lend valuable assistance
lions to or deletions from the programs which would help to
ter for the students and the school.

(
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Common Intervening Variables

The Concordia model experienced a measure of suceesS init. .-.;;;;,,,.be-

cause of the intervening variables or assumptions that underscovy!,_ pro-
gram. These initial helping hands contributed greatly to the stude!Its being ec-
onomically and politically solvent.

These intervening variables are mentioned specifically forthe U,TV-tPS
model. Ainong thel4listed, there are several which were applic±i.i'L, to the-suc-
cess or failure of any minority recruitment program:

(1) The person selected to direct the program should be preparc to oper-
ate more in a counseling role, rather than in an administrative, decr,ion-making
role.

(2) Not all minority students are prepared equally for college;:thettx_c,i.
entering students are granted additional opportunity in the form OfT-r4nitivn -
a ry extension, tutoring, special counseling, adjusted class loads and-itiar
modification to make up deficiencies so that success will be achievcl:rn.ai
college years.

(3) In order to effectively compete in the world of work, the,Liine.must
come when all students compete on an elual basis. Therefore, by the junior
year, all academic requirements must be met by all students.

(4) The'greatest Financial need exists in the First two years of college: There-
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fore, provisions have been made to assume up to the total college cost of the
first two years, based on need. By the t ime a student is a college junior,
should have crystallized his vocational direction:and should realize that bor-
rowing for a college education is a reasonable eNnctation.

(5) Financial, academic or social ;:olnIllitments are limiting circumstances.
This must be kept in mind so as to'avoid breaking promises later.

(6) A conscious realization must be maintained by those involved in the pro-
gram of the gap that exists between the racial, social and economic background
of Cite M-TEPS students and the dominant Amerrican cultural pattern which
the school supports and maintains.

(7) Implementation of this program dependi..!on the realization of the afore-
mentioned variables, but it depends much more on the actualization of a staff
that.:s aware, sympathetic and knowledgeable.

The germ inherent in these variables is prevalent throLghout the topics dis-
cussed in this chapter. They succinctly add spice to a long discourse. For Ate
success of any minority program, there have to be elements of the foregoing
undergirding,it. The more of these provisions, the greater the success of the
program. A Model is good or bad, successful or doomed to failure, depending
on the basic assumptions upon which it stands.

The Concordia model was well grounded. After-seven years, it still is func-
tioning. The intake process is just as viable as it was.at its inception. There
have been refinements, however. In some ways, it has been streamlined. This is
good. For something to be of value, it periodically must be refined, rejuvenated
and.culled through the process of objectivity. Only then will it grow, mature
and survive.
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Chapter

Avoidance of Past Pitfalls:
Prescription Cr lr Minority
Recruitment Th-ozrams

The voncordia program is a multi-Inceted tliu by.iriall college tobring
ahoni au educational opportunity for a limited:rmiinber,Jfminority students.

Bucause an evaluatiml was conducted lookinz_from ,,,.arious angles at the
MATEPli.model, different aspects that affected taose minority students were ex-
plored; attitudinal and administrative problems necaniaapparent. A conscious
effort behind the investigation was to assess the.attitude- which prevailed at the
college; this was undertaken with the assumption thaLattitudes can generate a
multiplicity of constructive as well as destructive endeavors. Inherent in the
following cimclusions are.administrative concerns which need tolie resolved.

To make the program viable and on-going, the attitudinal and administra-
tive problems need to be dissected and dealt with, and alternatives generated
and.tested. This chapter brielly_will discuss these as well as other facets that
support and enhance the model. The last section raises questions in a further
attempt toward perfection.

Attitudinal Concerns

The greater percentage of the M-TEPS studems said the siudenitsat the col-
legv were unfriendly to each other_ Real or imainned, it existed in iherninds of
titudents; they said camptudife was.a coldaard, businesslike-existence,
:Forrithem, the social give-and-talizbetween humaii beings was absent.

I.iecause this.urfriendliness was not a prevalent feeling among the majority
orthe other respondents to thestheck list, soMething in the: situation or in the
minds of the M-TEPS students.caused this alienation. This could have been:
brought about by racial differencm,,, the special nature of the program within
thexollege setting, or a mental rebuff, which warned the M-TEPS students not
to participatein college social affairs. TltiS.feeling of not being a part of things
produced administrative.problems which hampered the operation of the pro-
gram.

The general consensus concerning the M-TEPSprogram,.with its scholar-
ship provision, was favorable; all groups surveyed answered:dna these provi-
sions should apply not only to:Black and Indian students,.bunto White stu-
dents, too; there should be no singling out for special privileges. This gave fke
impression that all students of whatever race-.were victirriscaught up in a muel
Strom not of their own nnaking.. There was a.deciktf break'with this concert
by the administration, faculty and M-TEPS students,. OverWhelmingly,
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categories of respoi:::;nits said the situar-H v.arrai.ed preferentl.al treat-
7nent. The diffi,Ah. t his (heft knny was sp:. _tally treat Black and
Indian students heca .)c of their ui,tie situat: bac.L.iround, without
making the While stLdents feel sln

Contrary to popudar opinion, ti:: interracia' sttnalloEs.at the college were
not frightening to thr: majority of l c.)se respoiidtha to ,,:e.check list. Based on
the percentages ,,f a7mroval regard2 the social. ,Ituatik,rs involving interracial
dating, the M-TEPS :ndents were :. -.1beddedi favt-nle climate for social
interaction. They \1/4, :!d not be alit. :aced on tl.:.:sociL. by any of the
groups surveyed. Th, Aon-academi._ staff., misgiviws; their
main objection was A it was alright for Whites to be to-
gether in social situai ions, but this must not lea_it:ti- .natritic involvements.
'Notwithstanding thi, objection, the majority :1?...,porting agreed in the

final analysis that it ..y.is a personal thing and .shouiLlant :be opposed by any
group on campus. Within this context, the admLalitznalve.:problem was to con-
vince the M-TEPS sa_ulents that their fears were. preri,uriiri.ril and they need not
be so concerned.

The M-TEPS students were welcomed on campus tr-- aid.groups:In fact, the
majority in each category was willing to go out ,:'stits way- to seelthat these stu-
dents were successful at Concordia. Despite thistnagnanimous.artitude,the
problem was that only the administration and.advisory committeelnew how
to help these students. The greater ,,:miber of faculty,:non,acadernic staff,
regular students and M-TEPS students wantedltoihelplhelSlackLand Indian
students, but they did not know how. Although. they. well!' willing:to help the
M-TEPS students take.part in every facet of collegelife.andlo,ibe as successful
as the regular Concordia students, they didn't know where:to begth.

The groups surveyed showed no:problem.,withlthe-NPTEPS saidents who
were already on campus; slightly more than:halfJ52paccent, of The fomtilty
and 43 and 45 percent of the non-academic.staftland students;:respeetively,
however, said the.college should mo! fasnernrbringinmore Blac...k.and In-
dian students on campus. These group6 warit.qdto helplifte.M-Tstudents
on campus and they wanted the program toe.cmtinue, ymt-theyym-re fearful of
more Blacks and Indians coming to the ccillet This fact was hatIto analyze
clearly. Were the.groups afraid of numere2i;Sliicks and'Indians '-ascending:;r.
the campus, or were many of their previcponses a.denial.cfititiow the!.
really felt?'Was it a genuine prejudicial fea4..oirwas it just a teeztimlig oni Lew
brink of conservatism? Whatever.it 14".23,Irr..ana.7.1inv:of feelingsthrthis amp
seems necessary.

If the M-TERS:students protestedlitilkei5:C=Mealt on.camputs.s5Ileyw.tauld..
not.be supportmt.by the majority ,iffiltte:ir .drtis.intmt,academic staff
ular students; very, few of thestrriirulsismantiikencptessed ahat tirevAinuldp-
prove any actiorrofProtest orrxthepartbiliAlSt=qt7o,iLand Inilarnstudertts:Taietre:.
apparently was,aright and almarsiong way-otitaittiimweedressof %moans, eirtitfte:.
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,roups could: have tb--.1ght tha he M-TEPS students had no grievances whit;::
v.arranted a protest. Heady. 1:.... Nl-TEPS students had-to find a way to bring
!nen grievances to ligr.t without alienating the powerful'facuitty group or turn-
i1111. the student body ..t.,.:ainst

White racism seenungly exist2.d in the minds of the majority of the admin-
istration and. the M-TEPS students. This attitude was not shared in the think-
ing of the remaining groups; alueher percentage of the M-TEPS students ac-
knowledged the existence of White racism than the administration. Real or
imaginary, the student-;' feelings of alienation and of not belonging to college
life were prevalent. compounded by the possibility of White 7acistn. It could
he that there was a cause-and-effect relationship hi the react i,ms of the M-TEP'7'
students: Either they were alienated because of WfMe racism or they felt Whit.
racism because they were alienated. Whichever. Oats concept was uppermost in
the minds of 82 percent of these students.

C' !teeming the church, the :majority of the M:7EPS..students responded that
the at the college should live up to the tenets of theirchurcii. That is,
if a c.tiet 'taught by the church. is the equality ()fall:men before God...then it
follioved that .they should gooverboard for-BlacLandilndianTeople _Who are-:
Nu:alto-them before God. Inherent in this was tharthis religious tenet has
beenTraustlit topeople for decades, with little.carry over from childhood to
adultamod. The problem ihe MITEPS students identified was that the people at
the .collette gave little more than lip service to this concept., for the concept
impiied that you go out of your way for all mankind, if youbelieve all men
arezqual in the sight of God.

Colle-Wide Action Steps

Abroad-based, collegewide education program should belaunched for.the:
variatus groups who responded in the survey that they wanted-to help the
M-TEPS student, but did not know how. One phase of this programiihouit -

volve. small group sessions around the campus to discuss.whh fat:tity,
students and non-academic staff ways they can be of servil:zto these studeni,.

Among other things, suggestions should be.offereciabout making an effort
to talk to and to be friendly with these students, to include,them in college
events, to create idle chatter .time or bull sessions, and.abovezill, to.have un-
derstanding and patience. The.group sessions of this nalrarealso should Mehl&
some'M-TEPS students so that a give-and-take exchangecan occur cor ,:zratnE4
feelings of alienation and White racism, Hopefully, theAmm..-)ver froffIthese
sessions will lead to a ripple effect throughout the college...711-11his
triethoit both sides may ..learn that some of their fearsauncerningrti
all=gro)Andless,

Artmher -phase of .thiSmrogram coulddevelop..throudithe student i;tinate, .

witlyemphasis on whatihneans to feel alienated:and:to:not beLa-partted the.
collegt. This:group could,devise ways Of includingnnoreof the.'4TEPS:stu,-



/Hacks (Pr White College Campuses

dents at various events: it might inaugurate a buddy system between White and
M-TEPS students on the same basis as upperclassmen to freshmen. his may
lead to a further breaking down of barriers.

A third phase of this program could be a rap clinic once a week.for,anystu-
dent or faculty member on campus vilui has a'gripe, complaint or inforniaikm-

. ,

-------seeking-desire:Threifd-p-aiduct of tliis'clinic,'Would;l3e-direet answers for
these concerns. It also could serve as a safety valve for the faculty and student
body whendhe fears and accusations of preferential treatment reach a feverish
pi tc h .

Intensive groups sessions with M.TEPS students seem warranted. These
students need to explore. with their faculty coordinator as well as others on
the campus. inany of the findings inherent in this check list. In particular, they
need to investigate their concepts of religion. alienation, White racism and
their relationships with the White students at Concordia. Theyneed to hold
themselves up to a mirror and delve into whether their feelings are real or imag-
inary. Then, based on their assessments, constructive actions should be taker
on the campus to correct these real or fancied misconceptions.

The WIEPS program, as it matures and becomes well.established on cam-.
pus, should open its provisiom to a few White students who meet all the cri-
teria, except race. This would be in line with the suggestion of the majority of
those responding to the survey; they said, in effect, that special privileges owe
White students should be abandoned. Although some White students should
be included in the program, care should be taken that the majority of the re-
cruited students are needy Black and Indian students., maintaining the original
intent of the program. Admitting some needy Whites would allay much of the
criticism of' the racial preferential treatment being offered. Many White stu-
dents also need financial and tutorialhelps. This would serve to bring together
under one coordinator two separate,student facets, which already exist oneam-
pus-the M-TEPS program and the_reszular financial-aid program:.

Other Facets and Some Questions

There were many facets of this project which warranted further study and.
evaluation. The most pressing seemed to be an evaluation of the_special helps
offered by the college, advantages and disadvantages of preferential treatment,
retention of M-TEPS students versus retention of the general Coneordia stu,
dent body and the identification of the factors involved irrwhythe M-TEPS
students, in view of the results of this survey, were not fully intcmated into
all phases of Concordia College life.

The special helps, such as adjusted course load, slowed-downdnstruction,
tutorial belps,and reading difaulties clinic, offered to M-TEPS students could
stand to he looked at and evaluated. Were these concomitant .aids of real'valiir..
or couldAhese Students have achieved as well as they did without- themany
particular aid or combination ofaids better suited than others for thesestrai-
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dents? Would it he better to fOrget about snpplemental assistance and con-
_centrate on improving rapport between stuthatt and teacher?

It would he interesting to investigate the.advantages and disadvantages in-
herein in the concept of preferential treatment. Emphasis should be directed
wward how the reactions of the student bodv in this area affect the alienation
feelings of the group being given preferential treatment. Do the remarks and
obvious hostile feelings generated on catnpus produce an inferior or superior
feeling in those wlm arc given preferential treannent? How do you deal with
the feelings of those students wlm think they are being slighted when others

are given special treatinent. What safeguards will best shield a project from crit-
icism of this nature? Is the criticism of preferential treatment a necessary evil
that in reality helps a project to grow and mature?

No attempt was made in this evaluation to coinpare the retention of thc
M-TEPS students with the retention of the general Concordia student body.
Was the retention factor better, worse or the same? If better, what factors
could have contributed to this? If worse_ why? If the same, then why a pro-
gram or this nature? _

Considering the findings or this survey. why is there a hesitancy on the part
of the MITTS students to become involved in all phases of the social life of
the college? The findings in this study indicate that the various groups respond-
ing are open to participation by the M-ITEPS snadents in every facet of the col-
lege. The academie side or tiollegc life is only r.irt of the benefits to be gained.
As the program is viewed now, only this facet .1s-pursued to its fullest by the
majority a the M-TEPS students. Why are tivz:y hesitant even after two years
of being at college? What are the fears that kp M-TEPS students from
fully participating in all aspects of_campus lift:?.Would these fears, if they did
fully integrate into campus activities. become.:a reality despite the findings of
the present surycy?

Comments by Survey Participants

Many of the participants in the survey exprt!ssed themselves in the open-
ended section of the-attitude scale. The following excerpts are taken from the
comments they made. They are divided into groups or respondents.

Comments from Advisory Committee members:

I see Blacks as people firstthey have special problems because of society's
attitnde toward their Blackness and society's behavior toward them as Black
people. Yet they have some assets because of who they are and what their ex-
periences have been.

Some of my feelings don't fall into the either/or category. I think it is as
equally important to have Black, Indian and other minority students on cam-
pus. I would not sacrifice onefor the.other..NormouldA .set
other. I would not expect either one to sacrifice:his identity, values and goals
for the sake of the other. There has to be room for individual and group dif-
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ferences.

They 'Blacks have demonstrated a deuce of uptightness which tends to
alienate them from other Blacks. Whites and I suspect front themselves also.
While the alienation is understandable, it nevertheless effectively diminishes
communications and contributes little that is meaningful.

I believe the Indian is .the most numerous minority in Minnesota and per:
haps more neglected than Blacks. I don't want the two.groups played off*
against each other or neglected by emphasis on the other, but more work
should be done with the Indians now.

Why your hang up with race? Personally. it doesn't make a damn bit of dif-
ference what a person's color of skin iS.

Both Blacks and Indians are underprivileged because of past and present stu-
pid racial prejudice and unholy stereotyping.

It is our privilege and duty to do justice and practice love and mercy to all.
Let Os desist from emphasizing racial emphasis.

Your questionnaire is an insult to intelligence and to the teachings of scrip-
ture. All men are created hi the image of' Godall men are redeemed by the
Son of Godall men are possessed of the capacity to be remade into the image'
of God by the sanctifying operation of the Holy Spirit.

Forget about race, and love and minister to all. Racism is damnable. You
are not helping by calling attention to racial differences or cultural gaps.

While I do not personally object to dating or marriage or people of different
backgrounds, I feel strongly that those contemplating marriage must be coun-
seled so they see some of the hang ups they and others face or will face.

Comments from college administrators:
An explanation of interracial datingthere is nothing wrong with it. I do not

resent it. For the sake of family I am honestly analyzing my feelings when I
say I consider it unwise. I believe the statements have captured quite well my
own personal feelings. I am still in the process of trying to remove racist feel-
ings which crop up within me and keep me from leading the Christian life .

which I should in this respect.

Like men of' other races, I find I cannot identify a person as a member of a
race, but rather I hope I can see them as individuals.

Comments from faculty members:

I have feelings on interracial dating and marriage only because of the social
problems they face in addition to the usual marital problems. This is based on
experiences of two good friends of mine who are married to men of another
race. It's been really tough for them and their children!

I am happy to have Black and Indian students on our campus, but I would
like to avoid the feeling that we "White," "Black," "Indian," etc. students
here. To me they are all exciting young people and I appreciate them for their
individual worthnot because they.are of aparticular color.

I feel that many of my answers are going to sound prejudiced, but they are
true because so many Blacks and Indians are lower class. Thus, my answers are
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directed at the lower class aspect (which is only inherent in the majoritY of
their upbringings) and the two ideas cannot be divorced.

Blacks and Indians have given more to iny classes than many students. Any
difficulties that may come up are slight in comparison to what they offer. We
need this programDon't let it falter.

Blacks are,not vocal enough on this campus about demanding their rights.
I feel one weakness in the program is that the faculty has not been properly

educated to the problems of the Blacks. I know very few of my fellow staff
members who have read extensively about the problems of racism.

So very often many of us wish to bridge the racial gap on campus, but we
find minority students afraid and cannot find successful ways of reaching one
another.

Comments from non-academic staff members:

I feel that this is a fine program by which many have benefited and will con-
tinue to benefit in one way or another. I for one, have become more open-
minded about minority groups since this program began.

I feel some of the Black students on campus really work hard for what they
receive academically. Some have been on the dean's list several times, others
being close. I also feel the faculty have gone overboard trying to make college
life a success for minority students, such as tutors, remedial reading, lengthen-
ing the probation period, etc. Why was this offered just to M-TEPS? No wonder
the regular students don't feel it's fair. It isn't really!

Actually, I guess I've always been rather sheltered. Although for years I
tried to pride myself-on not being prejudicedwhen it comes right down to it
I am to a point.

definitely don't think that people of different races should date. It might
lead to marriage which I don't believe is right. I think races should marry
their own.

I would like to feel that I treat Blacks, Indians and Whites the same. Usually
I find myself giving all students the benefit of a doubt and treat them as equals.
However, if a student of any color is impolite td me I will not go overboard to
be helpful the next time. I usually give them the official office attention and
let it go at that.

The M-TEPS program has conie a long way. It is sad for me to see that more
people haven't be.:.n positively affected by it. We all expect too much of a new
program.

The program opened my eyes to my own feelings and I am grateful for that.
That if we truly love God we will love our fellow man also regardless of

color, therefore love is basic in our treatment of others.
We have good and bad in both races.

Comments from students sampled:
. .

A young Canadian girl. age 17, in her freshman yearSome of these ques-
tions I will not answer because I don't think they have worth on .a racial basis.
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but 'rather on an individual basis. For example. it does not make any difference
whether I go out on the town with a Black or an Im I like himand he's
a friend I'd go regardless. Sonic Black and Indian students need courses in mid-
dle class values --others don't. It depends upon their backgrounth'For example.
I have friends at home [Canada who have lived on reservations all their lives--
and in some areas they are just backwards. not h,..-..ause they are stupid but just
because they haven't been exposed.

Sometimes I don't know how [feel when 131:: and Indians are :reated
badly. I really want to feel had and I really war o help--but at the...ianto tune
I'm willing to remain un,:oneerned.

An I 8-year-old female freshman irwti a farm ut rural Minnesota-- There tt.:.re
some Blacks who probably have the nelrative attitude and want to use violence.
These give a bad name to the resl of the Blacks_!But the Blacks that I hav,1
gotten to know are very nice people and I think.a lot of them.Rig.ht now -1-ina
tutoring a small Negro girl and I really care about her education and wart to
help her.

A.I9-year-old male from a small townin Minnesota ust as we!hav,t
eration gap so also we have a racist gap .which is obvious and theoreticafl,, olv-
able. I lowever, practically, the situation is more,complicated beeause-vrrtr all
people stop seeing White or Black as a unique identity. we will have our aold
race problem. Personally. I want every Black or Indian to be treated in ev.-..try
way that Whites are. But there are still too many people on both sides oft3he
argument who can't see eye to eye.

A I 9-year-old sophomore male fronthe Minneapolis-St. Paul inempoliiitan
p-ea To tell the truth, I am more inclined to accept Indians rather thuarlElacks_
I feel the Indians have been given a worse deal than Blacks, becausel
some or their reservations, and after all this was their homeland. dir not ob
ject to intermarriage between Whites and Indians as with Blacks.lactually re-

spect the Indians more titan any other racial group in America, includirat
Whites, because of the abuse they have taken and the serenity with wind:they
took it. We, Whites, have a lot to learn, maybe more than the Blaclks arid in-
dians.

A 20-year-old junior girl front an out-of-state small townI am frortuan all-
White community [20,0001, and associating with other races is.a new exper-
ience for me. It has been an enjoyable experience, generally. I lp-pe the M-TEPS
program grows here at Concordia. I have a lot of respect for some of these:stu-
dents who have really been working haRl.

A 20-year-old sophomore girl from.a farm in rural Minnesota---Untill..altend-
ed Concordia last year I had had absolutely no contact with any:Black. They're
people like me. I feel the need to prov12 myself, etc_ Well, sodo theyinimany
instances, hut it is always an individual thing.

An 18-year-old. freshman girl froma.farm in niral MinnesotaI 'cist feelthat
this dating business is up to the individuals. It is their personal.thing. I don't

-believe-in-telling anyone whom or who-they-caret date:
A 20-year-old girl in her junior Year-from the rnetropolitarLareaSotme of

the Black students on this campus are -the !nicest people I know [nut:personal-
...-
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ly . They work hard and take education seriously. Others appear to have the
I-don't-care attitude. I really enjoy having them on campus. Others seem to be
here just to raise a ruckus, hut that is true of Whites also.

A 20-year-old sophomor e. male student from a inetropolitan area outside
the state of Minnesota --I feel they just as much as Whites should be given every
opportunity available for advancement; however, because they are a minority
group they should not be given any special priOeges but should work like most
Whites for their success.

A 22-year-old senior girl horn and raised in a small town- Everyone should
have to work a little for his keep, but I think the Negro as well as the Indian
shotild be'given more understanding and consideration and patience than we
are giving them.

I think the Whites whole problem is that %%ie are afraid of them and what
they may do if they become more intelligent and powerful.

A 22-year-old male in his junior year from a small town outside the state of
MinnesotaBlacks and Indians are exactly like Whites except for a complex, in
a certain few, about being repaid for the wrongs done them years and decades
and centuries ago. Equality now is the only answer.

An I 8-year-old male student in his freshman year from a farm in rural Minn-
esotaI feel that some of the Black students do not deserve any sort of scholar-
ship. Some of them seem to think that college is a great place to go to stay a-
way front work or the army. It's too bad that sonic have to spoil it for every-
one else Iother Black students'. These that do work hard deserve everything
they are getting.

An I 8-year-old freshman girl from a small Minnesota town-- To me, Blacks,
Whites and Indians are all the same. I don't see that the color of one's skin is
of any importance. I ant a White female but I would have no misgivings about
Marrying either an Indian, a Negro or a person of another race. I think all
their protests on race are stupid, ridiculous and pathetic. It really shows the

.

stupidity of man. Maybe some Negroes and Indians are militant and lazy but so
are some Whites and it is not the color of one's skin that makes a person that
way. All men are equal in the sight of God and I think it is one of man's short-
comings if he can't (or I should say won't) accept that Act ,1 think everything
should be done that can be to help people realize that all men are brothers.

A 20-year-old girl in her junior year front a rural Minnesota townI feel no
mperior attitude towards Negroes, but I really resent it if they act like they
are superior to me. I know that some arc superior in intelligence and I'm willing
to learn front them, but they should carry no chip on their shoulder because
I'm not trying to carry a chip on my shoulder.

A 21-year-old female junior front a rural town outside or Minnesota Some-
times I ant scared of some of the Black students here on campus.

A 19-year-old indle sophomore from the Minneapolis-St. Paul metropolitan
areaThis is asinine!

You are sick! Why must you ask sick, leading, presumptuous questions?
This thing is an insult.
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I am prejudiced against groupsof any color! I only enjoy dealing with in-'
dividuals and I am color blind!

Why White racism, why not Indian or Black or Yellow racism?
Your prejudices are terribly bold here!
I feel that a man is a man and is to be treated as an individual. If he proves

to be a valuable, good. friendly or nice type, then he merits respect. Ifinot,
then perhaps he doesn't. Individuals are individuals, not Blacks, not Indians,
not White!

A 19-year-old freshman from a small rural Minnesota townI feel that
Blacks should be given every opportunity that Whites have, but not be given
everything and expected to give rothing in return. I intend always to be friend-
ly with them, but I will never go out of my way and make myself super sweet
or pushy. I will treat them as equals, because they are; and if they prefer to
have little to do with me, that is their choice and I won't Make a nuisance to
try and change it. I will never refuse to talk to a Black.

An 18-year-old freshman male from an outstate small townThe Blacks
shouldn't feel they're better than Whites. They don't really participate in
school activities and usual seclude.themselves from everyone. 1 don't feel I'm
radical in my thoughts. The M-TEPS program should be more choosy in pick-
ing their students. Blacks should be happy they have such a programpoor
Whites don't.

A senior girl from a small. rural Minnesota townMy thoughts are very con-
fused. I am thinking now of a very close fxiend of mine who is a Negro. nen
I am with him, 1 mtice nothing different. He's just a great guy! But sometimes
I am crudely reminded of the difference in our skin by ignorant, rude onlook-.
ers. Before. I came to Concordia, I had never even known a Negro person. When
I told my parents about my new experience, they thought it was great, but....
At first, it made me mad that they added the "but" because I thought they
were being prejudiced. Then, I realized what they were saying in one short
word. It wasn't that they were prejudiced, it was just that they were trying to
make me thinkwhich I did, My parents thought it was just fine to have
friends, but they wanted me to realize what would happen if our relationship
should develop into something more than mere friendship. Even if I try not to
see it, there are very acute prejudices between races. I realized that people be-
long to groups divided by the color of skin. My parents were trying to tell me
'that a child born of mixed parents had no group to belong to. This was true. I
hated to admit it, but it was.

Comments from M-TEPS students:
A 20-year-old male sophomore studentThe Blacks are beautiful people.

Before we can say they are doing things unethical or just being violent we must
understand why.

What has been done to the Black matt in the last 200 years? Isn't he finally
trying to get to where he should have been then? It's time for change and we
are not going to get anything by sitting (limn and talking. That's all they've
done for a long titneand where is the Black man today?
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An I 8-year-old female freshmanBlacks and Indians are willing to make
something of their self. All they need is a chance.

A 26-year-old freshman girllt would be extremely good if the White stu-
dents yere oriented in some way to understand the need for education. Some-
how being Mack and being educated in an inferior environment has caused
traumatic experience. If the Whites would share some of the knowledge that
they have., rather than fear someone copying from them, we could all learn
some more.

A sophombre girl who refused to indicate her ageI don't feel that Con-
cordia campus atmosphere is friendly. I feel that most of the friendliness is all
make believe.

A I 9-year-old male studentFor Concordia to have a higher percentage of
Blacks and Indians on campus or in school would be better for them and every-
body else. Thus Concordia needs Afro-American History II, Ill, IV and other
courses.

An I 8-year-old Indian girl in her freshman yearOn this campus, alienation -

of Black and Indian students is present, but not strongly. Some of these White
kids on campus came from small farm towns and aren't familiar with Indians
and Blacks. So out of ignorance, they don't really know how to act, and they
don't realize Indians and Blacks are human. To overcome this they should
understand the Blacks' feelings and the Indians' culture.

A 26-year-old freshman girlBeing Black I have a strong race.pride, The dis-
interest I have expressed in interracial dating is due to a feeling that those
minorities who date interracially have a certain feeling of social inferiority and
can only affirm their worth by dating Whites. The time is for Black people to
unite and get themselves together.

A 26-year-old female freshmanThe pertinent question is not that Blacks
and Whites, Indians and Whites or any other interracial combination will assim-
ilate toward interracial mating. One group with pride in themselves will tend to
preserve themselves. If Whites could realize this and quit judging.other races
by White middle-class standards they would have little to fear. They presume
that they are so superior that other races would just naturally gravitate to
them. If they would view other races as humans, capable of the same. basic
sentiments as themsehies, then the exterior differences would appear as they
really aresuperficial.

For this reason, I am in favor of Concordia's program to bring Blacks and
.

Indians to this school. The idea is noble. The methods do require improvement.

Su inmary

This chapter expressed some ideas that would help to make a minority re-
cruitment model more efficient. It laid out a three-phase educational program
for giving help to the minority students recruited; this program was directed
toward the feelings of alienation the minority students on campus felt. It in-
cluded, among others, rap clinics, the buddy-system technique and'inclusion
in college events.
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An overall look at the parOcipants' attitudes and concerns brought the Con-
cordia model into better perspective. Then, some college-wide action, steps
based on the outcomes relative to attitudes and problems further refined the
program. Toward the end of this chapter thought-provoking questions attempt-
ed to further delineate the model.

The last section was devoted to comments made by thc various survey parti-.
cipants.

1 4 0



Notes
. I. John Egerton, State Universities and Black Americans: An Inquiry Into Desegrega-

tion and Equity for Negroes in 100 Public Universities, Southern Education Foundation,
May 1969. p. 93.

2. Edward Jones graduated from Amherst College Aug. 23, 1826, just 14 days before
John Russwurm received his diploma from Bowdein College. This information was
brought to Dr. Brim' attention after he had completed his Ph.D. dissertation..

3. Jan Egerton, State Universities and Black Americans: An Inquiry Into Desegrega-
tion and Equity for Negroes in 100 Public Universities, Southern Edueation Foundation,
May 1969, p. 152.

4.Ibid.
5.:Charles S. Johnson, The Negro College Graduate, University of North Carolina

Press, Chapel Hill, N.C., 1938; reprinted by McGrath Publishing Co., College Park, Md.,
P. 7.

6. Ibid.
7. Samuel P. Wiggins, The Desegregation Era in Higher Education, McCutchan Pub-

lishing Corp., Berkeley, Calif., 1966, p. 1.
13. Carter G. Woodson, The Education of the Negro Prior to 1$61, Associate Pub-

lished, Inc., Washington, D.C., 1919; reprinted by Arno Press, N.Y., 1968, p. 258.
9. Ibid., p. 262.

. 10. Ibid., p. 263.
11. Ibid., p. 265.
12. Samuel P. Wiggins, The Desegregation Era in Higher Education, McCutckan Pub-

lishitig Corp., Berkeley, Calif., 1966. p, I.
13. The agents referred to here arc those persons usually connected with a religious

body, who sought to make provisions for the education of the Black man, accepting him
as an intelligent human being of worth and dignity. One such agent was the American
Missionary Association.

14. Dwigh101iver Wendell Holmes, The Evolution of the Negro College, BUreau of
Publications, Teachers College, Columbia University, New York, .1934, p. 79:

-15. Ibid., p. 82.
16. Ihid., p. vi.

p. 4.
18. Charles H. Thompson, "The Relative Enrollment of Negroes in Higher Education,"

Journal of Negro Education, Vol. 22, 1943, p. 438.
.19.Thomas Jesse Jones, Educational Adaptations, Report of Ten Years Work of the

Phelps-Stokes Fund, I 910-1920, Phelps-Stokes Fund, N.Y., p. 29.
20. Op. cit., Charles S. Johnson, p. 11.
21. Ibid., p. 13.
22. Ibid., p.10.
23 Ibid., p. 20.
24-:..4uY B. Johnson, "Desegregation in the Southern Higher Education," Sotit hern

Education Report, Vol. XX, June 1964, p. 7.
25. Op..cit., Samuel P. Wiggins, pp. 4-5.
26. Richard L. Plaut, Blueprint for Talent Searching, National Scholarship Service and

kind for Negro Students, New York, 1957, V, 3.

*

123



Blacks on White College Campuses

27. Ibid.. p. 18.
28. Kenneth B. Clark and Laurence Plotkin, The Negro Student at integrated Colleges,

National Scholarship Service and Fund for Negro Students, 1963, p. 9.
29. Ibid., p. 33.
30. Alfred Mc Chine Lee, Fraternities Without Brotherhood, Beacon Press, Boston,

1955, pp. 20-21.
31. Ibid., p. 27.
32. Hurley H. Doddy, "The Progress or the Negro in Higher Edueation,"Journal of

Negro Education, XXXII, 1963, p. 491..
33. Ibid., p. 489.
34. Russell H. Barret, Integration at Ole Miss., Quadrangle Books, Chicago, 1965,

p. 166.
35. Ibid., p. 196.
36: Ibid., p. 216.
37. "Black.Mood on Campus,"Newsweek, Feb. 10, 1969, p. 55.
38. Lou LaBrant, "College Programs: Pre-freshman Program at Dillard University,"

The Educationally Retarded and Disadvantaged, Sixty-sixth,Yearbook, National Society
of Education, University of Chicago Press, 1967, p. 257.

39. Edmund W. Gordon and Doxey A. Wilkerson, Compensatory Education for the
Disadvantaged: Programs and Practices-Preschool through College, New .York College
Entrance Examination Board, 1966. p. 122.

40. Ibid., p. 136.
41. Ibid., p. 140.
42. Ibid.
43. Ibid., p. 153.
44. S. A. Kendrick and Charles L. Thomas, "Transition from School to College,"

Review of Educational Research, American Educational Research Association, February
1970, Vol. 40, No. 1, p.152.

45. John Egerton, State Universities and Black Americans: An Inquiry Into Desegre
gation and Equity for Negroes in 100 Public Universities, Southern Edueation Foundzir-
tion, May 1969. p. 93.

46. Ibid., from preface.
47. "Black Mood on Carnpus,"-Newsweek. Feb. 10, 1969, p.153.
48. Mden W. Wessman, Evaluation of Project ABC: An Evaluation of Dartmouth Col-

lege Independent School Scholarship Program for Disadvartaaged3figh School Students,
U.S. Department of Health, Education and Welfare, Office ollinucation, Washington,
D.C., 1969, p. 260.

49. Michael Thelwell, "Black Studies and White Universities-71n Justice Denied, ed-
ited by William M. Chace and Peter Collier, Harcourt Brace:8c2World, Inc., N.Y., 1970,
.13. 538.

50. Ibid., p. 542.
51. College Entrance Examination 13oard, Admission of Minority Students in Mid-

western Colleges, Higher.Education Surveys Report M-I, May .1970, p. 1.
52, Ibid., p. 5.
53. David Ku h, "College Recruiters Compete for Poorly Qualified Students," The

Minneapolis TriGune, Sunday, Nov. 17, 1968.
. 54. Drake St. Clair, "Social and Economic Status,"Daedalus, Fall 1965, VoL 94,

No. 4.
.

55. Christopher Jencks and David Riesman, "The American Negro College," Harvard
Educational Review, Vol. 37, No. 1, Winter 1967.

56. Le-e Rainwater, "Crucible of Identity: The Negro Lower-Class Family," Daedalus,
Winter 19(6, Vol. 93.

. 57. Petce M. 131au and W. Richard Scott, Formal Organization, Chandler Publishing
Co., San Francisco, 1962, pp. 32-33.

58. Ibid., pp. 244-247.
59. Ibid., p. 6.
60. Ibid., p. 33.



61. Peter M. Blau and Charles IL Page, Bureaucracy in Modern Society, Random
House, New York, 1956, p. 103.

62. Elizabeth Douvan, "Social Statt;s and Success Strivings," in T/re Disadvantaged
Learner: Knowing, Understanding, Educating, edited by Staten W. Webster, Chandler
Publishing Co., 1966, p. 377.

63. Leon Festinger, A Theory of Cognitive Dissonance, Stanford University Press,
Stanford, Calif., 1957, p. 121.

64. Gordon P. Liddle and Robert E. Rockwell, "The Role of Parents and Family
Life," in The Disadvantaged Learner: Knowing, Understanding, Educating,edited by Sta- .

ten W. Webster, Chandler Publishing Co., San Francisco, Calif., 1966, pp. 401-2.
65. Henry Jules, "White People's Time, Colored People's Time," in Webster, ed.,

p. 187.
66. Mid.
67. Taleott Parsons; "Pattern Variables Revisited: A Response to Robert Dubin,"

American Sociological Review, Vol, 23, No. 4, August 1960, pp. 467-482.
68. Information suinntarized 'roni the 1969-70 Student Handbook, published by the

American College Tes,ing Program, p. 3.



Appendix (SAMPLE Q UESTIONA IRE)

METROPOLITAN TEACHER EDUCATION PROGRAM SELECTION SURVEY

Concordia College, St. Paul

INSTRUCTIONS: The Metropolitan Teacher EAucation Program Selection
(M-TEPS) program was inaugurated at Concordia College-during the summer
of 1968. It is =program to recruit Black and Indimstudents for the elemen-
tary teaching profession who otherwise woulrinothave the opportunity ofa
college education. The purpose of this:survey:1s tccassess the feelings of those
connected witirthe Concordia program.

This survey consists of 51 staternents.:Themare no right or wrong answers.
What is wanted is your own individ.uaLfeelimmoncerning each statement.

This survey is anonymous. After completiomofithe background informa-
tion, please read-each statement cartfully and.rmazk your response in the ap-
propriate column on the right. As whelp, it mightbe good to preface each state-
ment with "My feeling toward Black and Indian.students is.... "

I. BACKGROUND INFORMATION

Check the appropriate blank in the tbllowing section that applies to you.
I. Age: 2. Sex: M F 3, Number of years at Concordia: 1

2 3 4

4. Began freshman year at Concordia: Yes No

5. Transfer student to Concordia: Yes No

6. Program: Elementary Ed. Social Work Ministerial
Deaconess General

7. Concentration:

8. Place of birth:
City State County

9. Where did you spend most of your childhood:
City State County

10. Parent's occupation:
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I 1. If employed at Concordia, state: Rank Department
Position Other occupation

12. Are you a member of the M-TEPS program: Yes No

13. Marital status: Single Married Divorced Widowed
Separated Remarried

14. Dormitory student Day student Non-student

15. If you arc a student, what p61:centage of your income is derived from:
Parents Work6tudy-- Scholarship__ Off-campus job
Loans Other (specify)

16. Religious affiliation::._

17. How often do you.ap to church: Once a week__ Two or three times a
month Once a year Less

18. How many close friends (not necessarily On campus) do you have who are:
Black Indian White Other

19. I think of myself as:.Black Indian White Other

20. Frequency of contact with: Blacks Indians White Other_

IL SURVEY STATEMENTS

Check the appropriate blank on the right that most nearly approaches your
feeling.

.Item 'Statement

>, e., >, , c
{5.0

0.)
= .... .04 2

V32 2 ,...
b.. col .:::

05 :V

I. Having more Black and Indian students at Con-
cordia College is a good thing.

a It is more important to have Black students at
Concordia than Indian students,

3. There has been too much money wasted already
in this country on scholarship programs for
minority students.

4. Black_and Indian students really should be inte-
grated into every facet of Concordia College
life.

5, I object to interracial dating,

6. I have no particular feelings one way or the
other about Black and Indian students on
campus.
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7. I would rather see Indians getting the benefit of
this program than Blacks.

8. Concordia is a pretty good place. We really do
not need all this concern about change.

9. I resent Indian men dating White women.

10. Most Black people have an offensive odor.

11. Black and Indian students are as intelligent and
honest as any other student.

12. These students, unlike regular Concordia stu-
dents, need special courses in middle-class values,
such as studying hard, keeping dormitory rooms
clean, importance of grades, etc.

13. I resent White men dating Indian women.

14. Blacks study harder than Indians.

15. Black and Indhm people shouki be shown some
preference to make up for the previous condi-
tions of discrimination that have existed in this
country.

16. I would rather have an Indian sharing a room
with nie than a Black.

17. I resent Black men dating Indian women.

18. The wad( and Indian students on this campus
are aggressive and hostile.

19, We should move faster in bringing more I3lack
and Indian students on:campus.

20. Indian people have a strange odor.

21. .I_want to help the Black and Indian students on
.campus, but I do not know how to start.

21. The increase of Black and Indian students.on
campus has.brought about a corresponding
lowering of our educational level.

23. These students should not be singled out for
special privileges any more than White students.

24. I resent Indian men dating Black women.

25. I like attending classes and studying with Black
and Indian people.
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26. Even though this cause sounds good, I prefer a
policy of wait-and-see before I become friendly
with the Black and.Indian students on campus.

27. I would rather go out on the town with a Black
than an Indian.

28. Most Black and Indian students on campus take
the pursuit of their studies seriously.

29. I resent Black men dating White women.

30. There is really something refreshing about the
campus in having Black and Indian students
here.

31. When I see Black and White people together in
social situations I fear that our campus is headed
for trouble,

32. The Black and Indian students should be more
involved in campus social life.

33. This program for Black and Indian students
should be discontinued until we have evaluaW
the results Of the last two years.

34. Interracial dating is a Personal thing and should
not be opposed by any group on campus.

35. No matter how wonderful the idea, Black.and
Indian students have to learn to behave them-
selves before they will be acceptable to rne on
campus. i

36. I really feel badly when I see how some Blacks
and Indians are being treated,

37. Black and Indian students do not appreciate
really the free educational opportunity they are
being given.

38. I resent White men dating Black women.

39. Even though the church teaches that all men are
equal in the sight of God, it does not follow that
I must go overboard in my relations with Black
and Indian people.

40. If the Black and Indian students protest their
treatment on this campus, they would have a
right and it would be a healthy sign.
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41. Black and Indian students on campus are getting
a free ride without deserVing

.42. liaving more Black and Indian students on cam-
pus should have been a goal of the college years
ago.'

43. I resent Black and Indian students being given
scholarships to attend this college.

44. Students on this campus are not too friendly
with other students.

45. To get what they want, Blacks and Indians, more
than others, are willing to use unethical prac-
tices.

46. I should make an effort to talk to. the Black and
Indian students on campus.

47. The college has contributed more to the pro-
gram than it has received from Black and Indian
students.

48. There is appreciable evidence of White racism
on campus.

49. I aM willing to go out of my way to see that
Black and Indian students are successful on
campus.

50. The greater the percentage of Black and Indians
on campus the less desirable our campus will
become.

It is alright for Blacks, Indians and Whites to be
together in social situations, but one must be
careful that they do not lead to romantic in-
volvements:

III. COMMENTS

I have certain feelings about Blacks that have not been captured by these
stateThents:

I have certain feelings about Indians that have not been captured by these
-vstaternents:

I wish to comment further:
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